b o

THE SENSE OF IDENTITY OF WEST AFRICAN STUDENTS: AN
INTER-CULTURAL COMPARISON OF WEST AFRICAN STUDENTS

STUDYING IN THEIR OUN COUNTRIES AND IN THE UNITED . .
KINGDOM WITH SPECIAL REFERENCE TO THE IWPACT OF

FOREIGN EXPERIENCE

by

Crispin Patric Robert Cross B.Sc(sbc), MeSc (econ )Lon

Thesis submitted in partial fulfilment of the requirements
for the Ph.D. degree of the University of London .

London; June, 1963 tondon School of fconomics




14

Abstract of Thesis

“

" A relatively large number of studies have been done on identity and its
role in personality functioning, A similarly'large number of studies have bsen
carried out on foreign studsnts from different countries in different host
countries, But none has bsen undertaken on West African students in the United
Kingdom nor has eny study been made of the impact which foreign experience
has on their sense of .identity. The object of the work reported in this volume
then, is to explore this impact, to study ths reactions which the Etudeﬁta
develop in response and to show that an inter-diséiplinéf& approach - combinin
in this case soclology and psychology7- can contribute to a comprehensivs
understanding of the effect of different environments on the human persbnality.
This research project was originally designed to lay the grounduork for futu=-
re ressarch into mental illness esnd concomitant personailty%changes amoﬁg ’
foreign students,.

The main research instrument used was a questionnaire contalning e
constructed and validated measurs of identity which was given to 422 Wwest
African students - 231 experimentals who are studying in the UK and 191 con=
trols who are studying in institutions in their home countries. The material
reported in this volums is based on their responses. In addition, we illus~
trate our discussion with material drawn from pilot interviews and validation
pre~tests.

Our findings provide information on students' experiencs of social and

psychological problems and ths effect which these have on their sense of



(111)
identity, their reactions to thess problems and the resultant effect of the
sojourn experience on their attitudes. In addition, our findings indicate
eertain directione which personality changes take consequent upon an extended

period of 8o journ 'abroad'. In sum, the surVey suggests that not all aepeote

7 -

of the sojourn and, indeed, pre-sojourn experiencee of the studente are

3

eignificant for personality functioning in the host environment and that

individual differences are as important in understanding the effect of foreign

experience on the personality as are similaritiee. Finally, we outline (on
the basis of our findings) some qualifications which future research on |
cross-cultural educational travel would have to take into account.

The thosis is organised into three parts. In Part 1 we discues‘varioue

preliminary consideratione and go on to review previous atudiea pertaining

to the work in part 11. We describe the experiment and resulte in Part III.
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“Everyonse 1ls three personss what he thinks
he is, what others think he is and what he
thinks others think hs is, The fourth -
what he really is « is unknounj perhaps it
doesn't exist®,

fFrank Jones




PART ONE

PRELIMINARY CONSIDERATIONS



PART ONE
CHAPTER 1

THE PROSLEMS THE OVERSEAS STUDENT AND INTER-CULTURAL EDUCATIONAL TRAVEL

The concept of the self and its related notions of self-identity, selfe
image and self=-conception, rcfer to certain components of the human personali-
ty - attitudes towards the self - which are partiﬁularly dependent on the
nature of the environment in which the individual finds himself. It is this
interdependence of self-attitudes and envircnment which distinguishes thess
attitudes from other types of attitudes. Since this is so, radical changes in
environment would be expected to have various effects on self-attitudes and
consequently on the sense of identity since the latter refers to ths awareness
of personal continuity and integration in self—aﬁtitudas over time. Whers this
radical change in the environment involves moving ecross different cultural
boundaries and residing in thost countries! for extended periods of time, the
self-attitudes (and with it self-identity) would be affected in specific ways,
The prime purposas of this work is to investigate such effects.

Clinical and experimental studies in recent ysars have provided valuable
insights into the nature of ths self. But thess studies have not procsedsd to

investigate sither the distribution of self-concept among different popula=

tions or the conditions gerrning guch.a Qistribution. Neither have they in-
vestigated the conditions under‘wh;ch salffconcepts changs or remain res;qtant
to new end differcnt environmental ppegsugasl. Similarly, these studies hava
not indicated whether the direction of change in self-concepts, when it does

occur, has positive or negative consequences for the individual apart from

—t—

1, The work of P. Secord and C. Backman "Resistance to Changs in the Self-
Concept as a Function of Consensus Among Significant Others® Socliometry,
Vol.26,No.l, 1963, pp.lo2-1ll, may ssem to be one notable exception, but
this study was located within a group setting where face-to-face inter-
action is given, |
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creating some dis junction from the wider society e.g. as in the casae of the
psychopath Yat we do know that the self-image plays a part in the psychologi—
cal adjustment and general orientation of foreign students in a SOJourn
environmentl. But againyvery little is known about the precise oontribution
to ad justment mhich it makes nor do we know if,and whether,it has the sams
influence in all and different kinds of 'host! situations. | ‘

The main reason for thls state of affairs,we may subgest,resides in the
fecf that few attempts have been made to place ths self—image‘in soma kind of
classificatory context - the work of william James notwithstanding. Conseouent.
ly,different types' of sslfeconcepts proliferate in the literature.Some‘inves;
tigators talk of the 'empirical self',others talk of the 'professional self?,
the 'reel self! and so on with no concomitant attempt being made to clarify
the relationship between these 'typest. Clearly,for progress to be madebin any
research,such a classification (soms have called it an "acoounting scheme") is
a prima necessity, |

This study has not attempted to provide such a classificatory scheme

though someylogical systematization is involved in our discussion.Clearly,to

be so ambitious is premature and would,in any case toquiee the services of a
research departmant rather than the frail and solitary activitiss of an
individual research student, Oui objective in this study is much more modeeo,
and that is to study the distribution of identity among a group of overeeas
students insofar as this is influenced by the varioue aspecta of the 'host'

environment in which they find themsclves.

1. Me Brewster-Smith and J. Casagrande "The Crose-Cultural Eduoation Projectsu
in Items, vol, 7, 1953 Septey, PPe26-32
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The cholce of overseas studants is dictated by a ssries of factors. In ths
first place, overseas stuuents have been a constant part of the population of
students in many of the educational institutions of the United Kingdom, and in
a number of other countriss as well, That many overseas students tend to coms
from underdeveloped socleties and study for extended periods of time in de=
veloped countries has given rise to the mistaken impression that inter-cultura
educational travel is a one-way procsssl. In actual fact, the contemporary
tendency reflects a twoeway process with students travelling from underdevelopd

ed countries to daveloped countries and vice versa. Indeed, there is evidencs,

to be reviewsd later, which indicates that this stability in the pattern of
educational travel is by no means a twentieth century phenomenon. Yat very
little is known aoout the inner world of the overseas student while he is in
the 'host! ssetting and this is in spite of the fact that ths number of indivi-
duals involved in this kind of travel has increased tremendously. Thus, soms
ressarch has been done on the foreign student in American and gSritish aocietyz,
But much of this research was concerned with the political attitudes which the
students hold towards the host country (in the case of American research) or
with the disconnected series of problems which ﬁha students encounter in the

host countryz. This concentration on limited aspects of the life of the stue

dents while they are in the host country tends to inhibit research into the

!
1

wider and mors fundamental aspects of personality functioning in given struce
tural settings, since it is the porsonality, after all, which is brought into
lay in the new environment en tical attitudes change t

l. Guy Metraux "Exchangs of Personsi The Evolution of Cross-Cultural Educatiopw
Social Science Research Council pamphlet No.9.New York,1952 and also his
Introduction to the Symposium on “Cross=-Cultural Education and Educational
Travel® Intern.Social Science fullstin VoleVIII,No.4,1956 part 1.

2, Some ressarch has been done in France, Germany and Swaden though the bulk
has come from the USA and the UKe

3 With the notable exception of the work of A.K. Singh on Indian students in
the UKo
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probably because such changes constitute but a part of the total chanye in

the sense of psrsonal identity.-

However, such over~concentration-on selectsd and limited aspects of the
life of the student is not completely without its justification. fMuch of the
research in both Britain and America was’sponsored by organisations which run
various Exchange programmes and thersfors have a vested interest in svaluating
the extent to which their endeavours meet with success or fallure. Such ree
search, then, cannot but concern itself with ths problems encountesred by the
students to the virtual exclusion of all stientific and theorstical interest
because of the belief (as part of their objectives for sponsoring students)
that the problems encountered by ths students would influence their political
or social attitudes to the thostt'country end all that it claims to represent,
Undoubtedly, then, these limited orientations are Jusfified in terms of limi-
ted objectives,

But the results of such research can only present the interested investia
gator of personality functioning with disjointed accounts of how different
categories of students fars in Britain or America without his being able to
see where they all lead to in terms of an accumulated body of knouwledge about
the overseas student in e foreign society or the contribution these accounts
makeAtowardé understanding the nature and effects of inter-cultural educationa)
travel on the individual personality. Yst it would seem that if inter-cultural
educational traVel means anything other than political conversion, it means thg
transfer Of studenta from one country to another partly in search of education

N o -

but also and more fundamentally in search of a change in their senss of idenw
1

~

tity™, Self—idantity is thus the 1ntarvening,variable which is usually glosseqd

"l. Sos8 w. Goodenoughts “rducation and !dantity- in F.C.Grubar ed. uAnthropology
and Education® (Univ.of Pennsylvania press) Philadelphia 1961,pp.B6-87


http:Education-(Univ.of
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' isation to proceed. It is for this reason that (as one politidan recently

over. To put it this way may eound pedantic,'since identity'is not'a concrete
physical entity but an aspect of personality functioning, but a brief review
of some of the acclaimed objectives of educational travel would quickly cone

vince the reader of the truth of this assertion.

.

It is widely held that under-developrent, for instance, io rulated to the
absence of the adequate kind of motivation relevant for induetrialisetion.‘
It is then implied that only certain measures BUuh as, education can serve to
induce this kind of motivation and so encourage industrialisation. The work or
rr.cl:elland1 and Hagen2 are the nost hotable examples of this viewpoint. Now,
sincs the inculcation of the appropriate motivation cannot but involve a chan=
ge in identity, thoee mho maintain this view are, in fact, suggesting that an
identity change, as part of a much mider pereonality change, is a prerequisite
for industrial development in the underdeveloped parts of the world.. )
| Becondly, it ie frequcntiy pointed out that foreign travel in search of
education tends to instil a sense of purpose in the individual etudent - an |
attribute which is held to be essential for development. Such a quality would,

undouotedly, make development planning easier and the work of politicians

easier still. There are a number of variations on this basic theme, all of

3

v

then assuming that some kind of personality change is important for industrial.

put it)t

-1, DoCe McCelliand “The Achieving Society® (Van Norstrand) Princeton, 1961,

also "The Achievement fiotive in Ecunomic Growth® in Zert Hoselitz and
Uilbert Mosre eds, “Industrialisation & Society® (UKESCO-flouton) 1966, pp.
74-96 and his "Toward a Theory of Motive Acquisition' Amercan Peychelogist
V0l.20,N05,1965, pp.321=333.
2. E. Hagen "On the Theory of Social Change" (Tavietock)London, 1964, esp.
~part 11 also his "sritish Personality and the Industrial Revolutiont Hise
. torical Evidence" in T. Burns & S. S5aul eds, "Social Theory and Economic
Change® (Tavistock) London, 1967, ppe35-66 .
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",.it would be desirable for a good number (of East African

students) to go overseas for further education. The example

broadens their minds and helps them to be able to interprst

the thinking of foraign nations to thsir ouwn peopla when

» they return®,
0n a more psraonal leyai he axpresséa ihe’séﬁé iqaa when hs éddsi

*I had not known what academic degrees I need take if I

went overseas, 5 only felt I should go away and come back.

a ;aarnad man®, : ; .
So many exampieo of a similar kind can be quoted at willvwhich;(deqpite the
different ways in which they are all put) all assume that the overseas
student is a potsntial catalyst for an underdevsloped socisty and ;a,as_such,
an essential element which cannot be ignored in the sccial and gcpnomic.trans-
formation of these countries. Inter-cultural education,then,is seen to .
provide ones method of inculcating essential values into those who take part,

. The second factor which dictated overseas students as ths object of our
research is one which has been quoted extensively, It is widely acknowledged
that most of the laeadars of many contemporary nations are individuals who are
more likely to have found themsslves within the general category of the tover=
seas student' at one time or another, uwhile this may be more true of under=-
developed nations,it is also true of many developed ones. Thus not only Mboya,
Kenyatta,Nehru and Azikiwe but also John F.Kennedy,Robert McNamara and others
are known to have been in this position, It is,of course,impossibls to iayv
whather these persons would have ettained their political positions because,or
in spita,of their periocds of sojourn abroad and the effects which this may
have had on thair identity, uhat ia uidely believed howsver,is that their

fbraiﬁn experience played some part in théir_genﬁrgl career end boiitical

diiahtationi. ~For instancs, onéA bf them desbribad " his pariod

of’a_iourn in fhe U’A’és thard times' spent dDing'a vériéfy of_Jbbo

1, Tom mboya "Frsedom and Aftgr"(AndrB Deutsch) London,1963, p.l50
2, Tom boya 4ibid, p.27
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ranging from Mess Walter at sea to a factory-hand in a scap-making factory

having C : ' S : P

",. to load as much as 1 could of this reeking and utterly.repul=
sive cargo (L.s. "the rotting entrails and lumps of fat of animals")
into a wheelbarrow and then transport it, load after load, to the
processing plant. As the days went by, instead of being steadily
toughened, 1 had the greatestdifficulty in trying not to vomit
the whole time, At the end of two weeks I was almost fit to be’
‘transfirmed into a bar of soap myself% ‘

Anotﬁer. after having to take a Job’in aﬂcoal-mina,imas still in such dire |
financial straits that he attempted to commit suic;de by throwihg‘himself -
across a railway track as a tra;n was approachingz. While experiences such as
these may not be typical of the majority of 'overseas' studsnts, yet all
experiences in the sojourn situation would be expected to affect the indivi-
dual's identity and in this way shape his future q;{entgtions. Ue arelinter959
ted, in thié work, in 1nvestigating{theynature qf identity;change as well as
vthé psychological and soclological correlates qf this changes

One of the insights which;pravibus‘research has pgov;ded concerns the
limits of variability in individual's responses to new cultural environments,
fFor instance (and_drawing from these), identity change would baﬂequgted‘to
vary according to certain global as well as personality characteristics which7
the individual brings to the situations For instance, his possession or non-.
possession of social skill (e.g. the ability tovgat on uwith othe:'peqple);.
whether he is an only child or a firsteporn child in his family4 and the

general nature of his famiix_relationshipss. would all affect the extent of

1, K. Nkrumah *The Autubiog;aphx;pf Kmame pkrumah® (Thomas Nelson and Suns)
Edinburgh, 1957, ppe36=37

2+ FeChidozie Ogbalu "Dr, 2ik of Africag Biography and speechas'(African
Literature Sureau), Onitsha, 1961 edition, pp.24-25. :

3¢ AeKe Singh *Indian %tudents in Britain" (Asia Publishing Housa)London
1963, chap.4 i

4. Stanley Schachter: "The psychology of Affiliation- (stanford Univ.Press)
1959, chap.5

5. lorris Rosenbsrg "Societz and the Adolescent Salf-lmaggn (princgtnn univ,
Press) 1965, Part 111, chapse 6 & 7 '
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identity change in the new situation. One of the most important global charac-
teristics which has been shown to affect siudenta' reactions to the sojourn
situation is the national status of -his country of origin. Where the student
comes from a country which is usually allocated similar level of international
prestige as that of the host country; his adjustment and overall reactions
tend to be easier and to involve less anxiety than where he comes from a coune
try with a low national status positionl. This implies that there is a scale
of national status of which both students and the peocpls in the host country
are awars and can use to evaluate the various countries of origin from wﬁich
the students desriva., Whether such a naticnal prestige scale can be objectively
measured by social research instruments is another matterz.

However, the awareness of such a system of national/interﬁational presti-
ge among both students and host populatidn has bsen shouwn to’éffect not only
the individual studentts psychological adjustment but also ths nature of his
general soclal relationships. It determines whether thé?studehté would withe
draw from social participation or interact with the geneiél population, Stu-
dents who come from countries which have a louw natﬁgpal/international status
havs been found to possess a 'sensitive area complék'sz that is a high sensia
tivity with regard to certain areas of their life. The mere mention of any of
these areas is sufficient to evoke hostile and defensive reactions as well as
personal antagonism. These areas includs, (in the cass of Indidn students on

whom ths researchlwas undertaken) areas such a@s the caste system, child marri-

——— |

1, R.Ts NMorris "National Status and Attitudcs of Foreign Students®™ Journal of
Social Issues, VDloXII' No.l,’ 1956, pp. 20=25 |

2. See ths attempt at measurement in M. Shimbori et al., "Measuring a Nationts
Prestige™ Amer.Journ. of Sociology, Vol.69,N0.1,1963, pp.63-68

3+ R.De Lambert and Bressler "The Sensitive Area Complexs A Contribution to a
Theory of Guided Culture Contact® American Journal of Sociology, Vol,.6o
1954, pp.583-592 and alsoc Lambert's “Indian Students in the USA$ Crosse
Cultural Images" in Annals of Amer.Academ. of Political and Social Sclences
Vol. 294-86, 1954 sapt. ppe-62=72 oo I
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age, the inferior position of women, povarty,’over-population and similar

topics.,

However, one might take issues with certain aspects of this research, For
instance, ths use of the notion of a 'complex'.carries its usual connotations,
while the author ignored the fact that it is only in the sojourn situation
that the 'complex' would emerge. Indeed, the 'complex' prabably emerged as a
result of a conflict betueen aspects of the sojourn situation (in the USA)
and the preesojourn aspects of lifa,

- This issus notwithstanding, it is clear that sensitivity in these areas
is associated with a low national status for ths country from which the stu=
dants derive. A similaﬂy heightened sansitivity would therefore be expected to
charactarise students who share a similarly low national atatus positlon in
the eyes of the American pOpulation. Here then ls one global characteristic
which would affect the extant of identity change in tha new sojourn situation.
Whathar an Dpposite 'typa' of 'complex' can be found among students from
countries WLth relatively higher national status is at presant an open queation
Nevertheless, such sensititivity has not bsen noted among Garmanl, Norwegian
and Swedish students in the USAZ. |

Now, since low national/international preatige tends to be corrslated
with underdevalopment, ons logical extrapulation from the abova-mantionad
research finding would be that the extent of identity change would ba more
pronounced ameng foreign students from underdeveloped sncieties than among

those from developed socisties. Such a relativaly pronounced identity change

would then reflect, in part, a disjunction between the cultural valuss of the

1, J.watson and R. Lippitt "Learning Across Culturess A Study of Germans
yisitiny America® (Univ. of michigan) Ann Aroor, 1955 . ,

2, S. Lysagaard "Adjustment in a Foreign Societys: Norwegian Fullbright
Grantees Visiting USA" Inter.Soc.Science Bulletin, Voll.VII, 1955, also F.D,
Scott "The Amarican Experience of Swedish Students* (Univ. of Minnesota

Press) Mineapolis, 1956
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homs country and those of tha country of sojournl. For these students, then,L
inter-cultural educational travel would always involve some disjunction in
cultural valuss,

Our investigation of-the;impact of the sojourn experience on ths identi-
ty of West African students in the United Kingdom therefore implies (as the
trend of our discussion so far has shown) that sociological and psychological-
insightsvcannot be separated in a:study such as ours since both contribute.

to a compreheneive'understanding of the research problem, .

As can bs seen from our discussion so far;vﬁhié work is esséﬁtiaily an
exploraﬁory endeavour into an arca which:ia impoiﬁant for reasons other than
the number of persons involved. Its primary aim is to trace and understand

thbse éistematié rdatiohéhipéjwhich ekiét between the individual's selfeiden-

titydnd his imeediate environment and from this tbrstudy the reactions of West
African students to their'sojdurn;in the UKe Dur objectives can be atatéd,
then, in terms of tﬁé followings
ls To obtain baaié ihformation'about the attitudes and problems of
Weat African students in the United_Kingdom, and those who are studye
ing in their ocuwn home institutions, '

2. To méasure, and study changes in,'self-identity;‘

3. To study ths impact of sojourn variables on self-identity{by means
of a comparativg analysis and .

4, To see whether thers are sociological and psychological correlates
of selfeidentity,

Sdme'Prabtidal Limitations

There are some limitations which impinge on ths extent to which the abovaa

l.4wg describe the cultural background of West African étudentb in chap. §
‘and show how educational traval aoroad tends to involve some element
of culture conflict,



b
g
#
2
z
=

- 13 -

stated objectives can be achieved and it is the nature of soms of these which
.account, in part, for the exploratory character of this rssearch, not the
least important of these being a limitation in financial resources.

The research design involves the use of an experimental group of Uest
African students studying in the United Kirigdom as well as a control group who
are studying in institutions of higher education in Yest Africa. ldsally, ther
should be three samples, one consisting of West African students in the UK, th
other consisting of west African students studying in their homs institutions
and the third consisting of British students against whom the characteristics
of the experimental sample can be compared. However, to have carried out the
study in this way would have involved a far larger outlay of maney than the
resources of a single researcher would have allowed. It is this which accounts,
primarily, for the use of only ons control group.

The second limitation concerns the sampling of West African students in
their home institutions. In this raegard, it would have bsen preferable to hava
travelled to West Africa to carry out the sampling, as the sampling frames
available there are more likely to be precise and up to date., This would have
involved travelling to the towns in west Africa from which the control sampla
students were drawn ., However, such a vanturs would have been prohibitive.
The compromise solution which was adopted involved using the availeble sampling
frames = registration lists - without being able to check on their adsquacy.

We contacted various individuals in West Africa who agreed to bs agents for

the distribution and collection of questionnalres, yhile the author is 1ndenuﬂ1;
to these persons for the work which they did and for the thoroughness with
which they did it, it is obvious that sampling bias could have entered the

samples from thls source as well as from inadequaciss in the sampling frames,




We discuss various tests which we czrried out to check on the representative-
" ness of- the samples in Appendix l. The UK sample conaited of West African
students in universities and technical colleges while the control sample cone
sisted of students in one unlversity and upper sixth-formers in two schools in
tlest Africa, WUs shall henceforth refer to the two groups as experimentals and
conthIS'respectively.
A third limitation concerns the nature of the assumptionswhich we had

to maks at the planning stags of the research project. Idsally, the experimen-
tal' variables should ba completsly manipulables However, this is not usually -
possible in social researche In the context of this study, for instance, uwe
were not in a position to control (except in & limited way) the composition
of the tuwo samples since we have not allocated the students randomly to tha
expsrimental and the conprol groups. s are studylng an ex pdst facto situatior
in which some students 'find' themselves in the UK while others are in West
Affica. In view of this limitation, we had to select our general methodclogl-
cal approach on the basis of what John Stuart Mill called his f*method of Dif=
ferencet's This involves studying the effects of variables in the 'home' situ-
ation as well as thosa in the sojourn situation and controlling for every vae
riable that can apply to ﬁdth situations, the presumption being that the resul.
ting variables which do not show effécts which can apply to both samples and
situations, would have ex;ianatory possibilities. This i1s the same as the
argumentum per-eliminationem which Durkheim used in his work on suicide.

- however, this methodological approach implies that the researcher is at
least aware of all tﬁa oﬁher variubles that he has not studied but which could
pose &lternative causai connections with the phenomenoﬁ he is interested in.

Such a supposition is usually out of the gquustion since the researcher would
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have taken theso variables into account had he known about them. Our research,
as indicated before, is exploratory and is designed to discover thosé variabe
les ‘which have’effecte‘on the students® self-identity while they are in the
sojourn situation es well as to discover what these effects ares We can therew.
fore not purport to have studied all'the variables which could possibly have
causal importance for the students® reactions. To this extent, the”essumpficne
inherent in our epproach may be unwarranted, Nevertheless, we fesl that this
has not impaired the theme of our srgument, partly because our research was
aimed at {lluminating connections which were Brought out by our pilctfsurvey,
and partly because of the inherent fred herring! element in any‘criticism

of the Method of Differcnces *red herring! in the sense that it could aluays
be maintained at the end of every researcn that there may have ceen'extraneous
variables which may have alternative caus al inplications but which were nct
considerede. Further research intq theaa extrancous variables (assuming that

they sre knouwn to the. researcher) would atill leava eucn a criticism UR=

i
IR

affected,

The fourth limitation concerns mixtures -of :effects in tha phenomenon
we are studying due to the possible intrusion of tlU extraneous variables of
which we were awvare at the very beginning of the research project. These ars
(a) maturation and (b) the effects on the personality nf university higher .
education. Since both the control and the experimcntal sampica are ali invol-
ved in higher BdUlatiDD. ‘we assumed that that part of identity chang; which |
is induced by maturation would cancel itaelf cut and wculd thUa not create

eystematic differences betwsen the %wo sets of students, In other words, since

both sets of students ars all tgrowing up' while at university, there 1s no
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a priori reason why maturation should affect one group and not the other.

i

There is, eimilarly, no reason to expect that the fact of having been to

+
[

university in a foreign country would affect the epeed or the character
of maturation vis a vis staying and studying in the homs institution.

The same reasoning was applied to the effects of higher education.

We know that the university does have some effect on studente' personalitieelg
we also know that not only do the subjects etudied by etudente while they are
at college affect their general attitudea2 but also that there are certain
personality characteristics which predispose individuala to etudy certain
eubjectss. Neverthelese, there is no evidence to shom that studying given
subjects in a foreign university haa any differential effect on students'

attitudea vis a vis studying the sams subjects in the home inatitution.

Similarly, there is no evidence that university education in West Africa has

l, See, for instance, Harold Webster et al, "Personality Changes in College
Students” in Nevitt Sanford ed, "The American College"(Wiley & Sons) New
York, 1962, pp.8l11-8463 also Marvin Freedman "Studies of College Alumni"
in Nevitt sanford ibid. ppe. 847-886 but more especially p.857 showing that
changes induced during the college ysars can endure up to five years after
leaving collegs,

2. See Harold Webster et al, ibid., pp. 836ff} also Usbster's "Changing
Attitudes During College* in Journal of Educational Psychology, Vol. 49,
Noe3, 1958, ppe 109-117 especially p.110j} Philip Jacob *Changing Valuas
in College"(Harpsr & Bros,) New York, 1957, ppe58=77j D,Thistlsuwaite
*Development of Motivation to Seek Advanced Tralning® in Journal of
Educational Psychology, Vol.53, Noe2, 1962, ppe53=64 espe. peb62,

Je Paul Helist et al, "Personality and Scholarship® in Science, Vol.133,1961,
Ppe 362=3673 also C,McArthur "Subculture and Perscnality During the
College Years® in Journal of Educational Sociology, Vol,33,1959-60,
PP+260-268 esp, p.262) Morris Rosenberg "Qccupation and Values"(Fres Press)

I11linois, 1957, chaps. 111 and 1V and Lawrence F,Douglas"Types of Students

and Their OQutlook on University Education® (unpublished Phe.D, thesis,
University of London Library, 1964) dape 8.




an effect on the personality which is different from that which university

education in the UK would have on the personality even if we admit that the

social valuation of being a tuniversity student! in Uest Africa, where thers
tends to.be a relatively small number of graduates compared with the UK, may
be higher than in the UK.

All these assumpticns have been made in order to avoid mixtures of effec
wvhich cannot be controlled since the experimental design utilised was aimed
at showing that'théra is a residual éspect of identity change which is ree
lated to the nature of the immediate environment in which the student finds
himself., Thess limitations, inherent in our assumptions, should therefore

be borne in mind whsen considering the findings of ths survey.



CHAPTER 2

HISTORICAL ASPECTS OF THE PROSLEM

Travel for the purpose of the acquisition of knowledge has been a constant
factor in many societies, though its nature has tended to vary from time to
time and (to a lesser extent) from place to place, Educational travel in the

context of this work refers to "a social process of acquiring knowledqge of an

Antellectual or technical nature, under institutionalised conditions, outsids
one's_ouwn social and cultural environmen '1. In this sense,educational travel

is by no means & new phenomenon, tthen the history of this phenomenon comes to

be written, the historian will realise (1) the need to explain the relationship
between educational travel and various aspects of social life, (2) the extent to
which it changes in relation to changing historical circumstances and (3) the
extent to which it is related to economic development in diffsrent countries,
In this respesct, the greatsst embarrassment is likely to be the inadequate
natura of the documsntary sources whichvare available, Nevertheless, for the
purpose of this work, enough svidence is available to show that educational
travel has not been confined to Western Eurcpe but has also been a normal
phenomenon in West Africa end other parts of the world and that certain
patterns are discernible.

~ Some of the earliest evidence available of individuals travslling to other
countries for the purpose of education comes from Greece and Rome, While,
by the second century, many Romans had studied under Greek emigres, the
pattern was not, neverthaless, & one-uay patterns There wers, in this sarly

period, soms Romans of distinguished family connsctions who went to Gresece for

1, Cuy metresux "Introductions A Historical Approach® Internationsl Social
Science Bulletin  Vole VIII,Nos4, 1956, pe577
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the purpose of studying, though it is widelyaccepted1 that ths proportion of
individuals involved was probably quite small at this time and that since
many of them were grown-up individuals, that their travel may not have been
connected only with thse search for education. It is of course impossible to

say when the pattern of tmo-way movement between Rome and Greece stérted.

Nevertheless, the influence of Gresk emigres, who came into Rome in increasing
numbers after the Peloponesian War (431~404 B.C,.), was an important influencs
on Rohan education in gsneral and highsr education in particular,

Befors this pariod, Roman education was essentially e household affairy
it waa; as 1£ wata,'aducation domesticated in the sense that girls wsre
taught the domestic arts at home and their education was in the hands of the
mothar whilse bbys wers taﬁght by their fathers at home until the ags of twslve
when they were taken out to supplement their household education with visits
to theatres, civic meaflngs, sports meetings and to listen to, and engage in,
discourse. The idea of schools outsids the homs derived from the influencs of
Greek emigres,who also, much later on, stimulated the need for higher educatiogf.
among the Romans. Hersin lies the ori;in of the Pasdagogus = the individual
who had the responsibility of tutoring the young Roman, first in the home and
later in the schools, He was in the earlier period almost always Greeke

Similarly, many of the professors in Rome were Greeks,though Jeus, Arabs,

Syrians and other wsre also professofs. Thesa outsiders were instrumental in

l. Lloyd Daly "Roman Study Abroad" American Journal of philology Vol,71,1950
ppe.40=583 John welden *"The tiniversities ncis esce™ (George Routledgg
and Sons)1912,p.523 Prof. Hel. Marrou "A History of Education in Antiquityw
6heed end Ward Ltd.) London, 1956, p. 186. ~

2. There are various accounts of the nature of this higher education - all mope
or less consistent with sach other. See for instance Hel. Marrou ibid.

. Pp.213 £f} John Walden "The Universities of Ancient Gresce® .ibid.. and ;
Frank Frost Abbott!sggigtx_ﬁnd_Eﬂliiiﬂﬁ_in_AniignL_Bng' (Charles 5cr1bnar'¢€
Sona) New York, 1909, particualarly chape 10 i
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stimulating the need for higher education gmong,the Romans as wsell as in fule
filling it. In this respect, individuals such as Crates, panastius, Carnsades
and Polybius vere as instrumental as were members of the Sciplonic Circles To-
wards the last certury of_the‘Repr;ic, this urge for higher learning becams
more widespread among the pOpulationl,though it can be presumed to have remain-
ed the preserve of the upper sectors of socisty by virtue of the expenditure
1nvolved2. A .

Thera ias soms evidenca, scanty though it is, that one of the earliest ine
dividugls to have gone to Greesce apedifically fof the puipose of obtaining an
education was the African, Terences, wh§ échiéQed_sminence’for his verss. It is
suggested that it was whila he was.oq this trlp that he dieds. Cicero definits.
ly studied in Greece as did his son Marcus. The formér studied philosophy un-
der Antiochus at Athens for about six months. He also studied under the
Epicureans, Phaedrus, Zeno the Stoic,'and rhetoric under Demetrius of Syria,

He then moved on to Asia Minor whers he atudied under esuch orators as mMenippus
of Stratonice, Dionysius of Nagnesia, Aechylus of Cnidus, Xenocles of
Andremyttium and Posidonius of Rhodes. The latter, his son Marcus, left Rome
to study in Athens es a result of the conscious declslon on the part of the

father that the son should undértake further studies in Greece after hs had

completed his primary education and spent a short period of time in military

l. John walden op.cit.p.54, described the gradual nature of this dispersion
when he saysi"llors and more did the Romans resort to Grecian lands =
travellers who wers interested to ses the works of art and the places
associated with the famous names of history and songy students and men of
culture and learning who wished to live for a time in the intellectual
atmosphere of the country and to converse with the philosophers and oratordw

2, According to the letters of Marcus to his father Cicerc, the sums of monesy

_ required wers large. Apart from this, sending one's children to study in
Greecs took on the character cof keeping up with the Jonsses. Cicero, thsre-
fore, had to put the income from two properties at the disposal of the son-
a total income which the latter still found inadequatae. (Abbctt pp.1S1-214,
Daly ppe 51=3, Walden chap« XIV)

3. Lloyd Daly "Roman Study Abroad® op.cit. ppe 42-43
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fraining under bompeyl. This conscious decision to send the boy away to

Athens was partly an attempt on the father's part to prevent his son from
being embroiled in tha‘civil war (51 BeC. to 46 B.C.) and partly a reflection
of the father'g_#esi:é for his son to bs properlyrQQUqéF?d‘uanr’quelgf the
best brains available in the periud. He studied philosophy and rhetoric under
a succession of tutora, hia ralationship to soma of thesa baing 80 close ~that

they all shared in the bacchanalian activitieS!mhich characteriled atudent

1, Marcus sincs ths age of nine, had a series of Greek tutors including the
freadman Dionysius as wsll as his father (ABBOTT, 195-6). During his psriod
of military training hs was given command of a troop of cavalry under
Pompey -« a life he enjoyad tremendously and wished to turn intoc his profaa-
sion. Housver, thers is no evidence that hs actually went 1nto action
against the forces of mithridates (DALY, 50-51). '
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1ife in the period’.
There are a whole series of other individuals who went to Greece for the
purpose of engaging in some period of study as distinct from undertaking a

pleasurs trip, Quintus Caecilius Numidicus, according to Cicero, studied

1, studentat' activities were hectic and ths life of the foreign university
student, highly interesting, Like other students they hired their teachsrs
and paid them certain fees. However, if the student can cajols other freshe
ers into believing that his professor was the best in the region, then fees
wers remitted in his favour. (WALDEN Chape. XIV). Rowdyism was widespread
and drinking was hesavily indulged in. Sometimss, the professors cultivated
such . close relationshipswith their students that they arranged parties to
which these students were invited, at which all kinds of pleasurses wers
indulged in. Marcus was instructed by his father to sack ons of his teachers
Georgias, whom his father suspected was leading the young boy astray (DALY,
P«53). The bshaviour of students necessitated the ues of ths strap and the
rod (WALDEN, p.324-5). The reports on Marcus Cicero show him to bs most
unprogressiva, It was said that "marcus could evidently pass a better
Judgement upon a bottle of wine than upon a system of philosophy® and Pliny,
an acquaintance and contemporary student and also a heavy drinker, £aid of
him that he robbed Mark Antony (a futurs enemy of his father's) of the
reputation of being the hardea drinker of his time (ABBOTT, p. 2089),

They also, and psrhaps consequently, gave their professors a hard time
outside as well as inside the lecture-hall., One can understand thes fesling
of dejection of one professor when he saysi" 1 send my slave out to all my
scholars to summon them to lecture and he starts off at a run to do my
bidding. But they are in no mood, like him, to hurry, though they ought to
to be even more in haste. They stay, some of them to sing their songs,
which we have all heard till we are tired or else they amuse themselves
with foolish merriment and jesting. If their friends or bystandsrs remark
at their delay..., and at last they maks their mind up to be off, they talk
about thelir swsethearts mas they go, or on the skill of some dancer at the
Circus and they gossip even when they are inside, to the annoyance of the
real students., This they do until the lecture has begun. And even when the
subject is being discussed and explanation is going on, they keep whispere
ing to sach othsr about the: jockeys and the races or some comedians and
opera singers: or about some scuffle past or futurs, Meantime, some of them
stand like statues with their arms folded on each otherj others go on
blowing their noses with both hands; others sit stock still, unmoved by
any of my strokes of brilliancy or wit, Some try to interrupt thoss who
feel stirrsd. Others vacantly cast up the numbers in thas room or stars at
the trees that grow outsids.. I had a different set of pupils once.. Each
of them used to carry away something in his memory of what 1 said, end
then they would put their heads together and compare notes and write my
speech out fair. They were quite distressed if they lost any of the heads,

_ although that seldom .happensd. But as for you, (to the students), you can
only tell {nquirers that I have bsen lecturing but cannot repeat a word

- of what I sald® (ABBOTT chap. 10, Ppe205=6).My emphasisa.
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qndet the greek ph{;osophey ;a;neade§ at Atheng;. Caeggr. i§‘1§ repqrted,was
gqingﬁeq:Rhoqes to study mhan\he was_cgp;qred by pitatgs,vAgticqé, ;fglqsey
friepq’of ;;ce;o;’laft'Rome in 86 8,C, to go to Gresce and ratprnéd thnt;;ona
years lateg in 65 deCe In this period in Greece, he cuitiyatéd a goéd rgiaﬁ -
¥99§h1p qith Aq;iochgs, ons of Cicero;a>§eachers.'it is,howcver, not'absoluts~
ly clgar that he‘gpgnt(al;‘of the‘twanty-onaiyear periqd in sﬁudying?. |
-A'muchﬁyounger and more numsrous group of ﬁan also travelled froﬁ‘ﬁome\éo
Greecs for Eha:axpress purpose of obta%ning higher education. Cassius,.the
f;iend of srutps thg‘agséssin, studied philosophy anq rhetoric at‘RQodés;'
Brutus himself is said to have had a reputathn for his devotion to Greek
philosophy and_literagure. He spent some time_sfudying philosﬁphy“undef‘ |
Aristus,the brother of% Antiochus, and rhetoric under Parmennes at AFheﬁs and
Empylus.at Rhodgs,_Horgcg atudiad in Greeéaland was a contempp:ary and friend
of Marcuse fark Antony is’also reputed to have studied rhetoric for.altime in'
Greece3. These are only a‘few‘but they sugges§ that the practice of travelling
tabroad!? fqr the pu:pose»gf ?btaining fu;theg education had finally arriggd.
The gene;alveffect of tha'widespraad aQOptipn of the practic?\of‘moying
across frontlers in‘the‘iqte;est of:education was an incrggse in th§ distance§
traveréed pyvthose stgdanta, an }n;rease in ﬁhe Opportunities to be involved
in culture conflict s#Fugtiong, and also an 1nc;ease 1n the mobility of
teachers thpmselv;g,qurglgn §Fudents came from as far as the western edge of
the Empire to Rome and to Creece tp{gtudy‘wh;}e Feacpars roamed Just'gs far.
Thus Virgii.‘bprniip a l;ptle ylllage c?l;ad Andes,’a dependency of the city

of mantua, in the western part of the Italian peninsula, left homs at the

l.,Lloyd‘Daiy>?Boman Study’ Abroad"® 6p.c$t. Ped2
2,. - ibid. P047 ) )

-
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-aéé of tweive and took his secaondary edﬁcation in Cremona, At sixtsen, on
rebelVing the tbgd<ﬁlrilia; he went to Milan and thers studisd rhetoricj he
then left and went on to Rome to Study under Naximus Epidius, who alsa had
mark Antéﬁy‘aﬁa’Oﬁtéviah'amonb his pupils later on, Virgil also studied fhe
sciences, partié&larly médicinezand‘mathematics,’and also philosophye From
Roms hs wentth to Naplea where he Joined the Eplcurean circle of philosophers
underp Sirol. - |

About ?our hundred yeafs latef a similar Jjournsy was undertakén by St.
Augustins who came from an even more distént land and provides enother example
of long distance movement from an ‘underdevelopsd! to a ‘devsloped! society
(if these concepts can be used in this context without stretching them)s for

st. Augustine was another African who came from the western edge of the Medi-

teranean world - from a littie toun éalled Tragaste in the district of Numidia
(present=-day mauretaniaiz. He obtained his primary education in this toun

and, 11kahvirgil, moved out into a larger town for his secondary education es
well as his higher education, in this case to a town called Madaurus (also

in the dietrict of Numidia)s. He then went on to Carthage (present-day Tunisia)
for further studies. Thess he was unable to finish since he was fatherless,
He ended up as a convert to pﬁilosOphy and Christian theology,

Similer large-acéle and long distance movements of students and feachera
took pléce to Rome end other educational cities as well as from Roms. The
fuseum in Alexandria bécame an important centre for foreign students to cone
gregate from abouf the’eécond century B«C. 8nd was one of the important cene
tres of sclentific research in that periods 1t is reputed to have had the most

' laviéhly-eﬁuibpea iibréfy‘in antiguity end to have had acholars‘from far‘and

1. Professor Hels Marrou "A Hiutory of [ducation in Antiquity' Opocit-PP-295-7
2. H. I. larrou 1b1d. p. 297



wide. Scholars wsre ministered to by a host of servants appointed by the king
for this purpose, All they had to do was to pursus their scientific research
interests in peace and comfort. As in Gresce and Rome, there were noi; set
courses of instruction to be followedy rather students congregated around a
learned professor according to the reputation which he had in his field, The
reputation of the professors of Algxandria was 60 widely dispersed and accepted]
throughout the ancient world that by the fourth century A.D. it is said that
»the best way for a doctor to impress his patients was to let them know that he
had studied at Alexandria'l. Hippocrates is reputed to have studied thsrs,
Galen studied his medicine partly on an epprenticeship basis in his native
city of pergamus for elsven years and then studied in Smyrna, ‘ Corinth and
finally Alexandriaz. In the same pariod studsnts congregated in universities
at Cairo, Foz and Damascua from various parts of tha thoen known world,

Such widespread movement of teachsrs snd students meant that (1) certain
cities and towns became femous for their educational institutions and for theipf
teachers; (2) it aleo meent that the fnne of a place was liabls tniéluctuate
as teachers and students move in or out of it. Certain empsrors, knowing this,
attempted to increase the attractiveness of their citiss by either creating
stipends for professors, a3 in the case of Vespasian of Raome, or supporting the
known professors and providing imperial patronage as in the cass of Pompsy and
the ptofysscrs at Rhodas; (3) it meant also that though there was a certain
amount of movemant ln between placea, there was a tendancy for Breeca and
Rome to be tha main centre of gravity for such migrations; finally (4)
this also meant that the emergsnce of certain more important cantrea of educae

tion was, in facg a raflection of the unequal dlstribution cf eduuational

EEortunitiss in tha than known world. Indaed, auch movement in ssarch of

lo H o1, tiarrou "A History of Education in Antiquity® op.cit. p. 190
26 Hels MarroAu ibid. pPe 193

—



education followed the 'map of educational opportunity' as Marrou has called

it. Accordingly, in the period up to the middls Ages, many cities and touns
in various parts of Europe served aé educational centres for attracting foreign
students = Limoges, Bordeaux, Toulouse, Narbonns, flarsellles, Arles, Lyons,
Besancon, Rheims and Cologne, to mention a few.

The univeraity, as it is known today, as an institution, emerged in ths
middle: Ages out of the trends in the movements of foreign students. The
*Univarsitast was essentially a union of foreign students in a foreign land
who banded togsther for their mutual protection. Whersas in antliquity it was
enough for a group of studants to collect themselves around a famous teacher
or a glorified Paedagogus, in this pesriod this bescame insufficient since it
becama necessary to protect themsselves against the encroachment of the toun
officials, the populacs, thes church and in some cases the Kingl. This develop~ |
ment reached its spothsosis in Bologna which becams ons of the earliest uniona
of students for their self-protection while the University of Paris was an
association of university teachers also for their own protection. At the same
time the amount of wandering scholars was augmented by a nswaer phenomenon, the |
travelling tourist who travelled sbroad for the sheer pleasure of travallingz. :

though soms havs made the mistake of gssuming that such travel was the exclusi.|

ve preserve of the English Aristocracys. On the contrary, the phenomenon was

1., "In Bologna only the foreign students belonged to the universityj local stu
dents from Bologna did not. belong to this tuniversitas'.Further the profes-
sors and teachers did not also belong to it because they were themselves
citizens of Bologna®. Ne.Schachner *The fiediaeval Universities® (Perpetua
Books, E«.Se Barnes & Co.) 1962, ps 159. For the same reason they lived in
‘nationst or common hostels (op.cit.chape.VIIl and chap.V on "The Geneslis of
Universities®) =~ .

2, E+S. Bates "Touring in 1600" (Constabls & C04)151)1 pp.25-6, ppe33=~4

3. "The Grand Tour once symbolised a particular feature of English Aristocra=-
tic culture which no other national aristocracy could - or psrhaps need

.to = boast™ p.ll in RS, Lambert ed. "Grand Tours A Journey in the Tracks
‘of the Age of Aristocrecy® (Faber & Feber) 1935
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widespraad in Eurcpe. Indeed, in West Africa, despits the flimsy nature of the
ayidence, a aimilar‘trendibegina to be noticedjfrom around the fourteenth”
oontury‘both in”connection with traval as a moans of obtaining eduoation‘and
tho establishmant of the idea of a universitye |

Tha idea of the university 4n wast Africa, as in ancient Greece and Rome;
emerged out of the congregation of groups of students, invariabiy foreign
studanta, around a learnad master, In the l4th through to the 16th centuries
the predoninant eduoational centre for the whole of wast‘Atrioa aopaara to
hava basn tho»oity‘of fimbuctoo on tha banks of the River Niger in.tha
political comclex of Songhoi. The middle regions of West Africa,at this time,
were spanned oy three large empires « with Ghana in thauwost and South-waat, B
mali in tha middle region but east of Ghana and Songhoi( which bacama the
largest by conqueat) - eand the Kingdom of Karnem-aornu in the East. |

Large-aoala and loug-distanoa migrationa characterised the whola area Qs
it still does and was a contributory factor in the apread of Islam oinco tha
elavonth oentury. Timbuotoo was in tha SOnghoi politicai complsx;but whethar
it became the oducational cantra for West Afrioa baoauaa it was one of the |
most important aaats of Ieiam or vico versa it is imposaibla to say. Navertho-s
less, thess migrations were influantial in epraading the fame of Timbuotoo as
an educational centre as wall as carrying thas messaga of Ialaml. Scholara |
came from sverywhere to study in Timbuctoco. This fame is manifested in an old
est African proverb which saysg

n"Salt comes from the north, gold from the south and silver

from the country of the white man, but the word of God and the
treasures of wisdom are only to be found in Timbuctoo",

l. Thers wsre other educational centraa,such as Gao and Kano, which provided
Timbuctoo with new recruits., See Robert I.Rotberg "a political History of
Tropical Aafrica® (Oxford University Preas) London,1965,pps95 = 96 and p.104



http:London,lY65.pp.95

The fame of the city derived from its university at sankors’ which consisted
of a group of learned scholars and their teachérs. But the teachers, Marabuts
as they were called, alsoc provided a ready sourcs of talent for the adminig-
tration of the Empires. They were the religious leaders as well as the magis-
trates and political adviaefs.iThey were reputed to bs as learned as the
Saints themselvess

*The scholars of Timbuétdo yielded in nothing to the Saints

and their miracles, During their sojourns in foreign univer-

sities of Fez, Tunis and Calro... they astiundad the most

learned men of Islam with their erudition®”,

Felix Dubois, who undertook an expedition to the area, goes on to add

1, Felix Dubois "Timbuctoog The Mysterious® (translated from the original
French by Diana White and published in English translation by wWilliam
Heinemann, London, in 1897). Neither the date of publication of the
original French edition nor the dates when the expedition took place are
given. The above quotation is from pp.284-5. Nevertheless, his account is
more or less consistent with the accounts of other writers who visited the
region in earlier times. For instance, lbn Batuta, describing a visit hs
made to Timbuctoo in 1352/3 writes that the pecple "are seldom unjust and
have a greater abhorrence of it than any other people. Their Sultan shous’
no mercy to anyone who is guilty of ths least act of it, There is complete
sscurity in the country. Neither travsller nor inhabitant in it has any-
thing to fear from robbers or men of violence, They do not confiscate the
property of any whits man who dies in thelr country, even if it be uncoune
ted wealthes On the contrary, they give it to some trustworthy person among
the whites until the rightful heir takes possession of it.." (Rotberg pe44)
Another writer, Leo Africanus describing Mali in the sixtesnth century
reports that ",.. there were a great store of temples, prissts and profes-
sours (sic), which Professours read their lectures only in temples bicause
(sic) they haue no colleges at all (sic)" (Rotberg, pp.46-47).
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».. that thess negross were on a level with the Arablan

‘' savant is proved by the fact that they were installed as
professors in Morocco and Egypt. In contrast, we find
that the Arabs were EOt always equal tothe requirements
of Sankora" (ps 285) . , .

The equipment of the Library at Sankora'uas quite:axtansiva and, according to
uboia, is reputed to have includad millions of manuscript rolls dating as far
back as the period of tha maorish occupation of the Iberian paninsula. Duboia
cléims to have examined some of tha ramalna of that Library and was abla to
pick out specifically a mork which vas writtan in 1160 by a noted Islamic
scholar in Grenadaz. , A
Such fame provlded in part the motivation for students to undartake )
arduous and extensive travels in the search for an aducation. Studanta cama
to Timbuctoo from all parts or tha Sudan and tha North. Tha amallar towna and
the less important educational centres auch as Gao and Kano aervad as tha

'preparatory schools for Timbuctoo 3

—

1, Dubois described their enterpriee in books thusi®Books arse the most profi-
table enterprise sinca the learned doctors were, to use an expression
uhich may appsar strangs when applied to Negroes, bibliophiles, In the best
sense of the word, they had no mania for collecting uncut books end manus-
cripts, but were true lovers of books, We see them searching with a real-
passion for the volumes they did not possess and making copiess when they
were too poor to buy ‘what they wanted® (Dubols, p.288). My emphasis. The
destruction by the Moors and the Almoravids, the later the French, of a

- large part of tha Library and books in the toun lsft them sensitive about
lending books. Dubois relates how they lent him same books with difficulty,

. frequently accompanying their refusals with a narration of "the histories
of many a volume which was lent to a white man from the South® (Bubois,p.
288)« Hs . then describas how they grudgingly ellowed him to ses some and
wers pleasantly surprised that he did not deatroy them (ibid. pPe 288). ‘

2. Felix Dubois ibid, p. 268 i v




"The sons of the Songhoi kings quitted their palaces..
and ths children of the Tourags (sic) deserted their
‘great tents to recelve an education at the University

~of Sankore’ in Timbuctoo... Side by side with princes,
and sons of chieftains came ppor wretches, eagsr for -
knowledge whp were supported by the dignitaries of the
town and by ihosa merchants who liked to play the role
of [aScenas"

The subjects taught included rhetoric, diction, Arabic, logip, eloguence,
oriental writing, philology, tradition, biography, sewing and m@dicine.
Only mathematics, apparently,.mas not taughtt

However, even in this geographical contegt,,suchrmovaments in.saarch of

education wsrs by no msans a 'One-way-strest! affair'since many students and

teachers from Timbuctoo and tha Empi:a of Songhoiimentv'abroad"to work and
study in other un;ve:sities such as Fez, Damascus, and Cairo. Indeed, we know
that some studunts from the Ka@em/dornu Empire alony the micdle strstches of
the Niger, Qant to sgudy 1n Cairo and lived in apecial hostels bgilt for
acpommodating themz. The extent to which su?h movements can be dqscripediin
terms of mqvementlfrom underdeveloped to davalopad areas dspends on theeconoe-
mic and political dispositions of these areas abﬁut which iittle is knoun, ‘
In any case, the diat;nction is a rather rgcent investion. mhat is, ho@svgr,
true 1s that the e;ement of culturse confl;ct must have been present in many .
cases where{long-distance travel Qasvinvolved since long distances éra ﬁore
liksly, thgn not, to involve crossing cultural frontiers. Tﬁa»e*;ct di@anéions
of such culture conflictyis_difficglt to determine, S
gvidence from a latpr periocd (i700 to 1900), derived frgm the blographieg
of Wast African students who travelled to Europe for ths pgrﬁose of education,

suggests that the element of culture conflict was a real one for many of

le. Felix Dubois op.cit. p. 289
2. Robert 1. Rotberg op.cit. p.49
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them. Among the earliest group of West African students who went to various
parta of Europs in search of educatiun was Anthony William Amoo who came from

the Gold Coast in 1725/26 and went to Germany. The circumstances aurrounding

his choica of Germany are not known. But while he was there, he was put 1n the
chargs of the Princess of Brunswick. He attended tha universities of Halle,
Saxony; and WLttpnberg, doing so well in his atudigs thatvon‘hia graduation,
he was given a public oration by thn Rector of the laste-mentioned univefsity.
His knowledge, it is reported, was extesnsive, having studied Latin, Hebrew,
Greek and German. He published‘an‘extensive-dcctoral dissartafion 1n,Latin in
1734 ann}raturnéd nomavpo the Gold Coast in 1733 on accountwof the death of
his bénafacﬁorass. However, despite his apparen§ adjustment to the aociety
in which he Qas living he constantly aufferad from prnlongan peripns of de=
pression and completely lost all knouwledgs of his original languagel. ‘
Anothar 8uch studant in the same time pariod uvas Phillip Quaque whu, ‘
togethar mith two others, cama to Britain, these two others being william Kod-
Jo and}Thomaa Cobors.‘They all suffered uniformly ffnn aﬁates of depression
daspineithqlr apnarent-adjustmeng tu the society._Phi;lip_aunque‘;pat 3;1,;
knowladgahoffhia_original language, Indeed, when he returned to West Africa
in 1765 he had to communicate to pgople in Eng;lsnAEh:ough yarinqa interp;e~é
tnrs and was thua of very. litt‘a value to tha missinnaries who had sponsored
his studias in England in the hope ‘that ha would bacome a bulwark of missiona.
ry endeavour 1n WGst Africa. Tha reactions of KodJo and chors were dirfarent.
Kodjo bacama mentally inaana and uas taken 1nto Guy's Hospital mhere he diad.n

1

Cobora diad of nn unknown disease in 17582.

——

1. Abbe Gregoire "Anthony William Amoo® in '‘llemoips of west African Celebri-
ties (1700-1850)" edeSeReBe Ahuma (De marples & Co)Liverpool, 1905,pp.15f¢F
2. Attoh Ahuma ibid. pp. 45-53




It would seem, from the fact that phillip Quaque aerranged fof his children
to receive their education in Britain, fhat the practice of sending onsts
children ebroad for their education was already firmly established iﬁﬁtﬁa
West Coast by the middle of the eighteenth century, at least among the elites
;n socisty. Accordingly, quite a few princes and members of Royalty embarked
. on sducational travelk to Eurcpe around this time -« soms of them with disas- -
trousrconsequancesl. )

Thomas Jenkins, for instance, was a Prince who was put in the charge of
a Captain Swanstone to be taken to England to be educated, Shortly after his
arrival in England Jenkin's patrpn_died suddenly at an inn -« at a time when
he had not even“;earnt a single word of English. He was taken in by a friend
qf the deceaged.captain and had to serve him as a farmer's boy for a long time,
During this time, Black Tom (as hs was called in the neighbourhood) had a
auccessign of experiences which undoubtedly affected his psrsonality. He nevep.
theless almgys folt a sense of obligation to his parents and attempted as far
as this was possible to educate himself. It is reported that "Tom began to
have a strange liking for candle-ends. Not one ebout the house could escape

him*, It turned out that he used thsse for working in his attic when all the

" others were asleep in the house, It was in this way, that he educated himsslf

and learnt enough to successfully compste for a job as a school teacher. Liks

e

1. There is the famous case of Prince Sassarakoo, Prince of Anambos, who at
the age of 18 years was entrusted to a ship's Captain to be taken to Eng-
- land and be educated., On arrival, the base captain promptly sold the Prince
" into slavery and died, The Prince was eventually rescued from slavery (ap=
parently by the King) and ransom paild to his parents by the British Govern-
ment., Ses Gentlemen's Magazine, Vol.19,1749,p.89 and Vol.20,1750,pp.272=3,
Similarly,the two brothers of Prince Gagangha Acqua, sons of ths King of
- the Camercons, were sent to England to be educated and placed for this
purpoass with a Liverpool merchant who, it ie sald "used them as manual la=
bour and sent them back ignorant® (Ahuma ope.cit.p.lo?)



http:Vol.19,1749,p.89

T At TR e TR - 3T TR b e YL N e T T - A B ST Tl - e e s R s M=
T T T T v et 2 e Pttt iRt b JRRah e bl e i

the othersf he went through re-curring periods of depression thbugh it would
appear that he solved bia identity problems by becoming "a Scotch Peasant®,
. "Having retained no trace of his native languags, .

ha resembled in every respect, except his colour

a Scotch peasant, only he was much mors learnsd than

most of them and spent his time more abstractedly®l
After spending soma time in the university of Edinburgh, he was appointed
and dispatchad as a miaaionary to MEuritius. ‘
| ‘The psychalogical manifestation of culture% cgnflibt.-7 is expressed
pefhépa more vividiy in the case of Prince Gagangha Acqua who was the third
son of thélxiﬁg of the Camsroons to have left his home country to go to Cuba
(why Cuba is not cleaf) inAorder.'in his ouwn words, “to see the white man's
country*, Howévar, he couid not reach Cuba because the ship in which he was
travélling was intércepted and he was hsld prisoner on board, Haleventualiy
arrived in England via Jémaica and was taken in by a London magistrats by fha
. name ofljoaeph Philips. | S
‘ Tﬁé effecta of his experiences ther lsaving his home country suggest
that a raaibal change'in his pefsohéiity'took place, When taken to see a
Cathedral in London, he i{s reported to have exclaimed "Ah, white man know
evérfthingi‘x caﬁnof lpeak“wﬁat I‘think;' Un‘anbther occaéioh when he was
taken to'chUrch.‘hebannounced that the mﬁaic produced no effect on him other

than an inclination to dancez The letter adds that "in his own country when

anything of peduliar excellence was exhibited, he said it was common to visuw

——

1, Jenkins was not his original name but was given to him in England and
stuck with him. This was a common means of avoiding their otherwise un=
pronounceable names., Sea "Thomas Jenkinst An African Prince® culled from
Chambers Miscellany and reproduced in Ahuma op.cit.pp. 65 ffe. The quote {is
from p. 69,

2, Letter to Wilson Armistead from John Burt, dated Feb, 1848 on pp.97-lo7..

- The above quotation is taken from p. 100 (Ahuma op.cit.)
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it as the immediate workmanship of a divinas handj *but now' he exclaimed

with evident delight 'I have myself scen such things mads by men's. Similarly,
when, in the British Museum, he saw some art obJects mhich had been uaed as
idols in his home town 1n Fernando Po hs showad his sense of the absurdity
of holding them in reverence by amphatically remarklng that ir they were

Gods they would not suffer themselves to ha taken captiva and be thera Cone
fined within narrow precincta of a house';. He 1eft England in 1832 and
salled for Sierra Leona, ¢

Tha similaritias in these few biographies suggest that all these indivie
duals wers subjected to oimilar environmental preosures whilse they wers abroad,
That soms of them lose all knamledge of their language La a raflection of one
reaction which these environmental pressures can produce. Similarly, it is
unlikely that the extensive periods of daprasainn which some of them experiene
ced could have had organic foundations, If, on tha other hand, they were or=
ganic in origin, there is still thes fact of the close similarity among these
widely differing individuals which has to be explained. - .

Our discussion so far has shown that the oldest and singularly moat ime’
portant aspect 6? educational travel (irrespective of the geographical context)
is the search for educatiocn - pure intellectualism, From the period of the
middle Age.; a new element which emerged was the search for proficiency =
an element which was undnubtedly brought to the fors by the expansion in
communications and new sources of compstition which in turn incrsased the
opportunities for testing one's proficiency. Further,the rise of the industria)

revolution was baginning to turn proficiency into ‘a criterion of social se-.

lsction and thus increase the public's rBBPect for the proficient. montaigna

——y

1. Ahuma op.cit. p. 103



RIS AT o

- 35 -

put it very succintly when he said that educational travel should be mads an
essential ingredient in the education of every individual., He wrotag

.o Iintercourse with men is wonderfully proper for it

(1s8s education) and travel in foreign countries, not simply
to bring back after the manner of the French nobility, the
number of feet of the Santa Rotunda, or the eloquence of
Signiora Livia's drawers; or liks others, how much longsr -
or broader the Face of New (sic) is in some old ruin thsn

-4t 18 on some equally cold coiny but chiefly to bring back -
the characteristics of thoss nations end their manners of 1
living and to rub and file our wits against those of theirs®

For this reason he goes on ta advise that in educating a child, it would‘ba
advisable to take him

*,, among tha neighbouring nations whoss languagas ars most

unlike ours, to which the tongus cannot bs wonted unlesa

you train it in good season"2, .
The same desire for ' . proof of proficiency can be found among present-day
studsnts who are involved in educaticnal travels.

The Mmiddle Ages alsgo affected ths nature of lnter-cultural educational

traval by (a) the localisation and nationalisation of universities and (b)

the widespread acceptance of the idea of the 'scholarshipts The former mesant

that universities were gradually brought into the orbit of national and local
politics, offering the members protection and financial assistance in order to
win thair social support. This was by nc means a new phencmenon since Ves~
pasian, as we have eeen, had protsected the professors at Rome for this reason,
Similarly, muhammed and Da'ud in Songhol gave stipends to the Professors and
offered them protection for a similar reasona. But these were ths arbitrary
and isolated actions of men who were desperate for political support in their

———

1. *The Essays of Montaigne® (Cambridge, lassachusetts)1925 translated by G.S,
Ives, chap.XXVl *0f the Education of Children" pp.204-5. Ny emphasis

2. ibid p. 205

3¢ Guy Metraux "Introduction® op.cite. p. 579

4. Robert Rotberg op.cit. pp. 9398 ‘
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various conflicts with their rivals, It was not, howévar; until the middle
Ageé that the concatenation of thess two factors led to the 1nstithtionalisa-
tion of educational travel, changing the university fromicollection of scho-
lars and teéchars into the localised institution as we know it today with auto-
matic protection for its members, This protection need no longer coms from a
political contestant for power (as in the casse of the King offarihg protection
to the University of Parls in the twslveth and thirteenth centuries, or at
Oxford University during the conflict between King Henry VIIImand the Papacy
in Roms) but could come also from the officialsd the taun (as in the case of
the university of Bologna). In other words, with the gradual elimination of .
personal risks and poverty on the part of the studentl, intercultural travel |
for the purposes of education was given greater social confirmation.

Another influence of the Middle Ages (apaft from this 1ns£itut10naliaing.
process) on intere-cultural educational travel was the increass in the axpres-
sion of liberalist sentiments and the diffusion of such ideas which improved
communications engendered. The increass in the number of travalling'studenté
increased their knowlsdge about other psoples and induced a less ethnocentric
and more tolerant attituds into those who took part. Again, this element was
not completely lacking in sducational travel before the middle Ages} neyér-

theless the conflict betwaén the church and statse before and during the

1, It is partly for the fact that such travsl involved large expenditures that
ths Grand Tour as well es long distance educational travel was largsly .
confined to the members of the European Aristocracy. One writer describes,
for instance,the elaborats preparations of one such travelling scholar by
the name of Sir Phillip Sydney who found it necessary to travel with a
suite of servants as wsll as tutors in the languages of the varioyg coun=
triss through which he would have to pass. See fMonica Wilson "How all Begann
in RS Lambert ed.opecit, pp. 17-33
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Renaissance and leading up to the Reformation, raised the nesd for re-empha-
eising liberal sentimentg and,ideas in all‘theig g;ory. The travelling scholar
became a symbol of this need largsly bgcauselfhe’universitips featured in the
struggles with, first, church and, then, state with these using them as puée
in their oun games,

Ths twentisth century, far.f;om_tevetsing the abqvefmentionsd trendQ,
accentuated them and added;generica;ly new ones as weli. The earlisr part of
the century accentuated‘educationgl travel by means of largq-scgls‘provision
of scholarships but (more 1mpnrtant1y) elso saw the beginnings of the tenden=
cy for egencies to lay down specific conditions mhich the bansficiar;es of
scholarships had to fulfil, This meant that (a) sheer intellectualiem was
pushed to the background and the student had to contend with the ﬁureaﬁcratic‘
tendencies of the sponsoring agenciesj (b) it elso meant that the students
interests bscams submerged in greater collectivities with intaresfs thch
were not neccssarily commensurate with those of the individual. When, for
instance, part of the Boxer Indemnity Fund was remittsd by Roossvelt énd '
converted to provide scholarships for Chinese students. a fundamental change
was effected in educational travel. Scholarships wsre no longer given to stu=

dents but to chinase studpnts1 for obJectivas which are spscifisd by collecti-

vities mather than/fha individual student, Educational travel thua ceaaad to
involve a group of ctudents with their taachets, but now involved nations
with other nations and govgrnment‘with other governments. In a‘aanae,kthen,
nationg stopped offering only protec@ion. They beganbtq offar}and\recaiQa
echolarships and studentg insteads | |

Howsver, such 're-nationalisation' of educational travsl also required

—

'1. Guy metraux 'Introduction' Op.cit. Ps 581 |

Cp e




the channelling of the libsralist sentiment (which already existed) into
specific political directions. This aspect bescomes espscially noticeable after
the Second World War but was already there at the beginning of the century.

By 1910, Andrew Carnegie was able to establish a Foundation whose expressed

objective was political,this objective being enshrined in the name of the
Foundation "The Carnegie Endowment for International Peace", Its expressed in-
tention was to *"cultivate friendly feeslings between the inhabitants of diffce
rent countries and to increase the knowledge and understanding of each other
of the several nationa"l with the understanding that this would help to pro-
mote psace. By 1929, there were over 700 such aorganisations in Europe and

many more in the USA - in the latter cass extending to school-children. Today,
the American Programme for International Education and the Fullbright Pro-
gramne are the two largest monuments to this objectiva while the emergsnce of
UNESCO in the fifties is the apotheosis of this trend.

Today, many educational travel programmes are the results of bilateral
arrgngements betwsen governments who have specific political intentions (ine
cluding the promotion of peace) to pursues In other words, that relatively
generalised attachment to liberalist sentiments which was reinforced by the
institutionalisation of universities in the Middle Ages has now led to the
virtual subsumption of studsnts involved in educational travel in the national
and geoepolitical boundaries from which they originatse and to which they
travel. In order to cater for the deluge of studenta which has teken place
(as we shall demonstrate in the next chapter) the administrative and burcau=
cratic frame-work of scholarship agencies have had to becoms larger and even

mora complex, thus signifying ths permenent and institutional naturs which

l. Nicholas furray Butler "The International Mind® (Charlss Scribner's) Neuw
York, 1912, p. 82 |
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educational travel has come to aésume in our time.

One delayed consequence of this greater stress on the national
backgrounds of the students which became even more noticeabls after the
Second tlorld War is the distinctipn between students coming f:om the un=~
derdeveloped world and those who come from the developed parts of the
worlde. This distinction = originally an economic distinction between the
countries from which students derive and to which they travel = began to
be given greater political significance after ths War, Neverthsless (and
this distinction notwithstanding), there tends to be a corrslation
between coming from an underdeveloped society and being the priﬁa re=
ciplents of fellouwships(as we shall see in the next chapter) and,perhaps
more importantly, there also tends to be a correlation between underdeveloped
societies and aociaiies which are relatively more culturally *distant?
ffom the thost! societies to which many students travel, Students from
such socleties would then be expeéted to experience the effects of culture
conflict since the opportﬁnities fér living in culture conflict situations
havé greétly increésed. This fact, coupled with the overwhelming increase
in the numbers of students 1nvolved, would increase the numbers of persons

tat risk' (so to speak) as far as identity changes consequent on educational

sn journ are concernede TO what extent, then, do the statistical artifacts
concerning student educational travel support the results of ocur analysis
in this chapter? We turn our attention to the movements of students in the

next chapters



CHARTER 3

INTER-CULTURAL EDUCATIONAL TRAVEL = QUANTITATIVE DIMENSIONS

The previous chapters have shown that a comprshensive study of the

effects of foreign experience on the sense of identity of students has to

proceed along two dimensions - the qualitative and tha quantitative dimensions,

Aspects of the former have alrsady been discussed. It is to the latter dimen-
sion that we now turn our attention,

-The distinction between ths qualitative and the quantitative dimensions
is an analytical one rather than a real one for in reality the two are closely
inter-related. The extent to which inter-cultural educational travel can
attain all the objectives claimed for it would depend on various fectors, not
the least important bsing uhether 'returned! students constitute e minority
or majority of a country's elite. If then a changs in the sense of identity
is a contributory factor in the attainment of the objsctives of inter-cultural
educational travel, the numbers of atudents who are affected is as {mportant
as the directions of change in their identities.

Another reason for the importance of considering the quantitative dimene
sion is the additional fact that the intensity of the pressures towards chane
ges in self-identity would be influenced by the exlstsnce or non-existenca
of other individuals in the host situation who ‘can ptovide psychological sup=-
port for the ego under pressure. The falt intensity of such a pressura would
be high or low according to whether the individual can turn for 'rafuge' to
other individuals in a similar situation. His ability to resiat thesa pres=

sures would be influencad by the nautre of his group affiliations, whila the




latter, in turnywould be influenced by ths number of 'similar individuals who
“exisf ih the person's life spacs.

Yet a third respect in which the quantitative dimension ®f direct im-
portance to this study has been mentioned already. If recent changes in the

studenty

pattern of student movement has resulted in the subsumption of the individual /
in the national background from which he derives and to which he travels,
then the figures we are sbout to discuss would indicate the iﬁfluence of such
‘non-individual? factors especially the influence of policy dscisions by both
the countries of origin of the students as well as the host countries in which
they study,

gur objectives in this chapter can thsn be summarised in simple terms to
. be (a) a demonstration of recent tuwentieth century trends in student educatioe ;
nal travel in general, (b) the determination from thsse figures of thae part
played by students from those countries who are more likely to experiénca culw f
ture conflict and (c) an examination of the size and distribution of one
specific group of such students in the United Kingdom (i.e. West African stu=
dents) and of the.extent to which policy decisions of West African governments |
affect thase trends, We discuss trends in international education first and

then turn to west‘Africah students,

International Educational Travel = Statistical Aspects

While study abroad has histbribal roots golng back to ths period of
Imperial Rome and Greeéa, it was neverthsless recognised as a phenomenon of

the modern world only after the Second world War when the need for interna=-



tional undeprstanding becams paramount in the minds of many pBOplBl. This
teﬁogﬁition was dus iﬁ pért to the experimsnce of two WOrldVWara and partly
(pérhéps more importantly) to the pheanomenal increase in tha numoers of
students who wers then, as nouw, involvad in international educational travel,
| Corraspondingly; tha rangs of parspactipas involved in educational
programﬁes has changed. tthile international educational travsl was thought
to bs en efficient msans of increasing international undarstanding among
nations, this was (at the end of the Second World War) then intarpreted to
mean 1nterna§1ona1 understand;ngwamong various European nations, Acco;dingly,
international:educational travel thsn involved s£udents from various
European countries in exchangs with each othgrs' countries and with the
United States of Americas foday, a siwilar objactive is maintained for
ed;cational trgvel but ths rangs now includses several nations from the

five continents of the world. Tabls 1 below shows the numbers involved in 1964,

l.Nicholas fMurray Butlsr "The International Mind" op.cit.gsee also
C.Arnold Anderson's "The Sociological Constraints Upon Intsrnational
tnderstanding” pp.67«823 J.Stoetzel "The Concept of Personality as a
Factor in International Understanding” pp.l47-160 and T.Rendall Davies
"The Role of Educational Travel in International Understanding with Special
Reference to Europe™ pp.279-293 all in "fducation for International Life" The
Yearbook of Ecucation (Evens Broa,) London, 1554,




_ between the ages of 15 and 19 years. To the sxtent that the increase in
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Table 1

Totals of World Student Population Studying Abroad, 1955 - 1964

Year Number of Studsents Abroad percentage Increasae
1985 _ 126,000 o . -
1964 290,000" | 130

Notess 1. This figure includes an estimated 21,000 forsign students in USSR
for 1964 given by N. Sofinsky, Deputy Minister of Higher and
“Specialised Secondary Education and publishad in Times Educational
Supplement lst Jan.1965, p.8
2. The figures given here are rough totals due to the lack of compara=
bility¥in the definition of a 'foreign student'. Soms countries
include refugees as well as immigrants.
Source:  *Study Abroad-International Guide, Fellowships, Scholarships,
Educational Exchange® Vol., XVI (UNESCO) 1966-68, p. 512

This table showé’that in terms of aggfagatas as weli as pércentages the num=

bers of atudents atudying in countrias other than their ouwn has 1ncreased by
Just under ons and a half times sinca 1953. However, such an overall preaan-
tation conceals many factora. In order. than, to show that the increass {s
aﬁbstantiva rather than 'apﬁrious' two such factors have to bs considersd,
These are the increase 1n tﬁe world's student‘pobdlation over the same period
of time and the corresponding ihcraése in that part of ﬁhavworldb population

which normally provides the reserve for highsr educational travel i.e. those

either of thess two factors (or a combinaticn of the two) is great, to this

extent the 130% increase in foreign! students would be artifactual, Table 2

#, This lack of comparability manifests itself at several levsls - dsfinitions
of foreigner, student and academic sessions. All vary in different countrieg
A foreigner is not necessarily tabroad! if he is an immigrant nor is a per-
son 'abroad! necessarily a foreigner if he has taken up permanent residenca,
Similarly while 'students' etudy, not ell who study are students (ee.ge
secondary school pupils). Similarly, ecademic sessions begin in Sept. in
some countries &nd Octuber, Decsmber, January and February in others, Ne=
vertheless, the figures for 1964 refer to session 1963/4. Our above totals
are therefore approximate, Our definition of the 'Wwest African student! is
given later in the chaptsr.
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below gives the figures of ths world student population betwsen 1955 and 1964,
Table 2

Jotals of World Student Population Between 1955 and 1964

Year " Number of World Student Population Percentage Increase
1886 - - ~ -7 . 7,447,000 ‘ ‘ C -
1964 . 13'683.000 S - ' : 84

Sources UNESCO Statistical Yearbook, 1964, section on Education, -
It can be seen from this that the increase in students studying abroad of
130% is more than proporticnate to the 1ncre§ae in the world'es student popu=
lation by 46 percentags pointss To this extent the 130% increase is substan-
tive, However, the evidence of such a phenomenal increase bescomes even more
convincing after relating it to the world totals of 15-19 year olds, Tabls 3
below presents tha poaition with regards to this group. -

Tabla - 3 o L i L e i

Totals of World Pobulétion BetWeéniAgés 15 = 19 years (1955-1564)

Ysar World Pop. 15 - 19 years S Parc;ntag; Increase
1955 285 meille. .
190 281mills, g2

1964 302 mills. N U

Notes 1. For many countries the ege group 15 = 24 would be more eppropriate
but unfortunately there is no information available for this span

Sourcet ®Study Abroad® Vol.XvI (UNESCO) 1966-68, p. 513 and Tabla 2 on
: pP1+22 of UNESCO Statistical Yearbook, 1963, ‘ -

Uhen the 18% increass in ths world pdpulationvof 15 - 19 years is 6ompared
with the 130% increase in the numbérs of foreign stddénts, the latter is
roadily seen to be significantly gréater'fhan the }eéervé'of pOpulatién'

auppiyihé it by 112 percentage points = again indicating a phenomenal incrsase,




This increass becomes even dearer if we simultaneously consider the world
student population (Table 2) and the world population of 15 - 19 year olds

as we have doné in Chart 1 below,

However, though ths above picture may ssem optimistic, its implications
for higher education in the world ere not so optimistic, This 251 millions of
young pecple bqﬁwaen the ages of 15 = 19 in 1960 would have reached the agas
of 19 =23 in 1969 (a1l things being equal) i.e. the ages at which most peopls
can be enrolled in institutions of higher education. In 1964, the total num-
ber of students who wefa gnrollad in the uworld was 13,683,000, This would, of
course, include a minority above the age of 23 and a minority bslow the age
of 19, Nevertheless, this would mean that in 1964 only 4.8% of the world's
population of 19 - 23 year olds were in higher education (i.e. 13,683,000
aéainat 281 mills, expressed as a percentage)e Further sincs there wers
290,000 foreign students in 1964, this in fact would mean that only 2% of
the world's student population and 0.1% of the world's population of 19 = 23
year olds were being educated in countries other than their home countries
(i.a. 290,000 against 13 683,00 in the first instance end 29,000 against
281 mills. in the second 1natanca assuming that all foreign students in that
year wsre batween ths agas«of 19 end 23 years). There are no comparable
figgras for the years immediately following the Second World War of the pro-
portion of fha worlds population of 19 =~ 23 year olds but it could be presumed
(from the above) to have been much leas than 0.1% since international educa=-
tional travel was in any case limited in scops to persqné of the various
Eurcpean countriss and the USA. Uhile then there has been a phenomenal in=
crease 1n foreign itudents betwsen 1955 and 1964, they still represent a small

but highly selected group of persons.




Chart 1

Rate of Increase of World Foreign Student Pop., World Student Pop,
and Age Group 15 = 19 of lorld Pop, Between 1955 and 1964
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Notess —— — —— « World Foreign Student Population

= World Student Population

— - - - =-- = Aga Group 15 = 19 of World population

Sources "Study Abroad® Vol o XVI, 1966 = 1968 Diagram 2 on p. 514

A similar upyard trend can be seen in the proportion of fellowships which

have been maae avallable for internaticnal educational travel over the eame
period of time for study ebroad is dependent (to a large extent) on the
amounts and types of financial aid which sre made avallable for its encouragew
ment, Tgbla 4‘balow presents the situation concerning fellowships and scholarw

ship for study abroad between.1948 and 1964,
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Jabls 4

Totals of Fellowships for Study Abroad betwesn 1948 and 1964

Year Totals of Fellowships Percentage Increase

1948 15,000 -

1955 58,500 290

1964 170,000 ' 1033 (with 1948 as basa)

Notess 1, Thae 1964 figure is an estimate derived from the 3,272 programme
which are listed in "Study Abroad® Vol.XV,1964, Thers ware in
addition 475 programmss for which the number of fellowships was
not specified, a programme consisting of a number of scholarships
and faellowships,

Sourcest "Study Abroad" Vol. XV1, 1966-68 especially the totals in Table 2,
pe 5563 also Alan J. Elliot *"The Statistics of Study Abroad®
International Social Science Bullstin (UNESCO) 1956, Vol.VIII,
No. 4. pp0604-614>'5tUdy Abroad" 1951-52. Vole3, pe27

It can be seen from this table that the total of fellouwships available has
increased mora than ten-fold bstween 1948 and 1964 and just under two-fold
since 1955 (with 1955 as base year tha rate of increase is 190%)« Now taking
the foreign atudent totals as well as’the totals for fellowshipy we observe
that whereas the former increased by 130%, the latter increased by 190% i.8.
6o psrcentags points faster. This means, in theory (taking ons fallowehip
for one student as an aasumption), that whereas in 1955 43.6ii;aitign stu-
dents could have bsnsfitted from an eward, in 1964 this proportion had in-
creased to 57%. . - o o |

Howsver, sucﬁ a’favburablé situation did not obtain because many awards
remained unused since the emounts involved were too‘small to be of much use
to ths students. Many fellowships covsr ohly part of the individual student's
expenses 8.g. tuition fees and local éxpensea. Many do not cover travelling
expenses to the host country. For instance, only 20% of the fellowshipa

offered in 1964 coversd all expenses while a further 22¢ included conditional
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‘or partial payments for travel expenses., But by far the largest proportion

(58%) offersd no travel expenses at all. Since travelling expenses represent

a large outlay, many students find it impossible to make use of these ewards,
thus increasing the deficit in the figures between forsign students as a
whole and those foreign students who hold fellowshlps, Consequently, the
proportion of forsign students who do not enjoy the benefits of an award has
been Increasing. The proportion was higher in 1964 than in 1952. This can
readily be sesn if we examine the discrepancies betwsen fellowships and
foreign student totals over the pericd 1948 - 1964 as in table 5 below,

Table &

Differsnces Batween Totals of Fellowships and Foreign Students 1952 - 1964

Year Foreliqn Student Pop. Totals of Fellowships = Net Difference
1948 - S 15,000 : -

1952 "~ 85,162 S 38,793 T T 46,369

1955 ' 1264000 ~ 58,509 67,500

1964 290,000 .. 170,000 120,000

Note: 1. Gap indicates that no figuras are available., Foreign student figures
began to be recorded in 1952 unlike Fellowship figures,

Sourcest "Study Abroad® Vol.V, 1952-53, pp.22 and 23
*Study Abroad® Vol.VIII, 1956-57, pes 39 :

»Study Abroad® Vol.XVI, 1966-68, p. 515
Alan J. Elliot ope.cit. pp.604-614 )

Henca tha numbar of foreign students who did not benefit from ths award of a
scholafship"of fallowship has increased by 52.500 betweeh’lgss‘and 1964

and by a ﬁpch léfgér proportion oVér4£h6 Périod from‘lgde. The abovs cone
aidarationaAgiyg_risé)tb tus further questions, Firstly, is the increase in
the number of fellowships offered over this period substantive (aa distinct

from being artifactual) in the sense that more money was provided for
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followships in 1964 (irrespective of whether these were utilised or not)
and secondly, is the increase in the numbers of students studying abroad
without any swards substantive in the sense that this increass reflects an

increased economic ebility on their part to undertake further study from

private sources? Clearly, these ars two .€xtransaus yapiables which can contri-
bute to an upward trend in both the numbers of fellowships provided andin the
numbergof tprivate! foreign students.

The key for resolving both questions turns on the economic ability of the
modern world to provide more economic bensfits including fellouwships and
greater personal incomes, Movements in external trade can bs considered as a
useful operational indicator of the state of economic prosperity in the world,
If this is acceptsd, we can then investigate the operation of the two .extra-
meous  factors mentioned above. To do this we have to compare world external
trade figures with the figures for the provision of fellowships between 1948
and 1964 as in table 6 Ealow.

Tabls 6

World Fxternal Trade Related to the Providon of Fellowships 1948 = 1964

Year External Trade Totals Yage increass Fellowships Totals Zage increass

1948 60,500 mills, - 15,000 -
1955 96,050 mills, bass 58,500 base
1964 176,400 mills, 83.7 "~ 170,000 ° 190

Notess 1. The figures are in US dollars end are calculated by taking the mesan
of the relevant figures of imports C.i.f. and exports f.o.b. The
external trade figure for 1955 is en estimats,

Sourcest Statistical Yearbook (UN) 1965, Table 148,pp,390-391, The estimats
of external trade in 1955 comes from p. 515 of *Study Abroad® Vol,
XVl, 1966-68

This shows that the provision of fellowships (190%) has incresased at a much



faster rats than external world trade (83.7%) by lo6.3 percentage points, The
increased provision of fellowships can therefore not be attributad‘§2£glxyto
the increass in world external trade but to other factors. Indeesd, it would
aaeh that tha proportion of world trada davotad to ‘the provislon of fellow-
ships decreassed as world trads increased. For example, at a rough estimation
of & 1eo per fellouship in both 1955 and 1964 (assuming conetant values)

only .0036% of world trades Qag devotaed tg the proviaion of fellowships in
1964 compared to .12% in 1955; Clearly, then, the 1ncroasad.proviaion of
fellowships has to bé‘accountad for in terms of factors other‘than economic
factors, What the figures in Table 6 show, then, is that since 1855 there has
been a marked increase in the willingness to provide fellowships for foreign

students -« an increase which 1is more or less independent of world extsrnal

trade = even if the fellowships provided are not always of such magnitude that 1
they can be utilised by larger numbers of foreign students.‘

As far as ths foreign atudgnya themsslves are concernsd, we have already
demonstrated that qhangea ip’poth the general atgdent population end in ‘thea
.~ proportion of the world's populstion aged 15 = 19, cannot sccount for the
increase in the numbers of students who are atudying in countries othef than
their own. Nor can‘thssa tuwo factore conaequently.waccount for the increass
1n tha numbera of foraign atudenta who do not benefit from tha award of some
sort of fellowship. e can. conclude from this, than, that the increase in
'non-fellowship—ho;ding',forpign studenta ia‘dua to either en increasad
ability on their‘péft ;o p;ovida financa for foreign study out of private
sources (mhich in 1tself could be a feflection of the upmard mavament in the
economic mell-being of the world) or to an increaaa 1n the desirs for foreign
study among’ the present gensraticn of'studgnt-v?u}minating in an increasing

tendency to discount fha acondmic hazards involved and to resort to some
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kind of part-time employment as a supplement, or indeed a combination of thess
two factors. It would bs impossible to come to a more definite conclusion in

the absence of more refined data,

Non=Individual Factors and the Provision of Fellowships

In ordser to investigate these factors, ws enalysed the provision of Fele
lowships and Scholarships with respect to (1) the donors, (2) the beneficia=
ries, (3) whethsr ths nationalities of the beneficiaries are stipulated in
the award, (4) whethsr the countries in which higher education ehould be under=
taken are specified,(5) whether the fields of study are stipulated and (6)
whether the sex of the recipients is stipulated es a condition for the award
of the Fallomship or not.

The analysis of the donors of fellouwships readily shows that, in terms
of rank, governments ares the most importent source of funds and hava been
since 1948 when records began to be kept. Table 7 below shows the position as

Table 7

Donors of Fellowships for the Years 1948, 1955 énd4l§§4 respactively

Donor !Type' 1948 1955 1964
Governments 57 ; 87 48
Private Foundations 17 6 5
Other Private Associations . - 9 13
Academic Institutions 14 C 12 21
International Organisations ‘
(including UNESCO) 12 16 13
' Total per Cent  loo loo loo
Number of Cases 15,000 58,500 170,000

Notess l.There are no figures available for Other Private Assoclationa in 1943
2.The Pigures iM Table ere in pasrcentages of all Fellowships given by
each donor *‘typet to forsign students,

Sourcest :"Study Abroad®, 'Vols.IIl & IV,1950-51 &1951-52 esp.p.17 4in latter
*Study Abroad", Vol. V111, 1956-57, pp.38-39
*Study Abroad®, Vol. XVI, 1966-68, p..515
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far as donors are concerned for the three years - 1948, 1955 and 1964 -
’respectively. This indicates that there is aoms stability in the donation of
Fgllowshipe throughout the period. That governmente are the major sources of
funds is very evident. Neverthsless. the increass in rellowehips which we
have alreedy observed is not due to an increasing tendency for governments to
provide funds but ia largely eccounted ror by the increased contributions or
other donors particularly'Academic Institutions which show e consiﬁezt increan

However, if wa noy look further into the countriss which constitute the

five largest contributors

contribute the largest proportion of ell Fellowships to foreign students),
betwsen 1955 and 1964 we observe thst Certain countries feature predominently.

Table 8 below shows the rank position of these countries.

Iable 8

(bearing in mind thet it is the gevsrnments vho

t

; B

ot

1]

*

Rank Ordering of the Six Lergest COntibutors to Fellowehipe By Countriea

1955

' United States
France

‘Eevpt )
Turksy

‘United Kingdom

Swaden ‘

Sourcea 'Study Abroad' Volo VIII, 1956-57, PPe 38-39
,"Study Abroad® Vol. XVI,

It can be seen from this Table that the top positions in this ranking ars
occupied by countries which can bs described as highly dsveloped and as world

powsrs. The position of Egypt in the 1955 figures is exceptional in that her

1964
USSR
United stetes ‘

France

United Kingdom

'“Canada )

1966-68, ppe 516=17

Germany
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high position is dus to the fact that shas had to cops with an influx of re-
fugees as will bs shown presently when dealing with thse beneficlaries of
fellowships, Nevertheless, the pattern is still evident., ﬁ

However, this does not mean that the country of origin of fallowships>
can bs equated with the government of that country since the fsllowship figu=
res for a country include a proportion of fellowships which are’provided by
agenclies within the country apart from the govarnments.VNeverthaless; it is
still true that sven within a country, it 1s the government which contributes
the largest share of the country's provision of fellowshiﬁs. But no figurps
are available of the contributions of governments as distinct from none
governmental acencies within countries. Hence the proportion of fellowships
donated by a counéry cannot by itself provide a true indication of the total
involvement of gévarnmental decisions in the movements of foreign students.
For this, other indicators are nescessary. _'

One such indicator is the proportion of foreign students within countries
who benefit from the a@ard of Fellouwships. Though it is not posaibls'td sepa-
rate the contribution of governments from the contributions of otherlagenéias.
it can bs mssumed that the larger the total of foreign students benefitting,
the greater is the contribution of the government of ths country and conse-
quently the greater the extent to which the latter's decisions enter into the
arena of international educational travel. Table 9 below shous th; overall

position in 1964,
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Tabls 9

Proportion of Foreign Students Benefitting from Awards in 1964 By
Host Country

Host Country == All Fellowships No.of Foreign Students fage Benefitting

USSR o, \18;900 >, . . 21,000 , 90
USA 37,407 .. 74,814 . 54
Francs o 99067 : _v‘ 30,442 - 30
Australia 1,817 . 6,639 27
UK o 34400 - . | 14,117 24
Ggrmany o ,4,622 <., 25,155 18
Japan o 697 - . . 5,629 - , ‘ 12
Austria 2 47 - 19,641 . 5

Note't 1, The figure for tha USSR 18 an estimate given by N. Sofinsky op.citp
Remennikov and fledvedev suggest that loo% of foreign students
benefit but our calculations suggest So%.

Sources:, B, Remennikov and A. Maedvedsv "Come to Study in the USSR* (Progress
Publishers) Moscow, 1965, p«533 also “Study Abroad® Vol, XVI,
1966-68, pp.156-158 -

It can be esen from this that (1) the three countries which occupy the top
rank positions for the donation of Fellouwships tend to havse largsr numbers -
of foreign students compared to the others bﬁt that this is not related

to the total of all Fellowships provided} (2) that these countriss also tend

to offer larger proportions of all Fellowships provided to foreign studants

but that this, egain, is not related to the actual numbers of foreign stu=

dents in these countries,
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It could then be maintained; wi;h some Justification, that this tendency
fér hoétvcountrias in'thért;p‘rénk‘(USA’and.US$h iq Tébie 9) bn donate
relatively large proportions of their Fellowshipa to foreign studerts is a
function of the economic well-being of theae countries - with relatively
richer countries, in general, being in a better position to offer more'
Fellowships than ralatively poorer ones, If, then, the above relationship
is a simple economic ons, one would expect to chserve somsa relationship be~
tween the proportion of foreign students benefitting from Fellowships and
(1) Cross National.Product on the one hand and (2) the rats of economic
growth on the other, Aé;ordingly, Table 10 below examines the rélationship
betweén fellowships offered to foreigners and the Gross National Product

and the rate of economic growth (respectively) in nine countries,




4 Tabla 10

Gross National Product and Index of Total Production rslatad ta
Fellowships for Foreigners in 1964

%age of Foreigners
Benefitting from

Host Country Gross Nat.Product Awards - Index of Total prod,
USSR .. . 45,375 : S0 s 148 |

USA c.. . 876,758 54 129

France . ., © 173,719 - 30 136
Australia. - 18,795 - 27 131

uk - © © 79,814 24 o 124

Ga?many (Feds) 86,429 : 18 - 14

Japan . . 65,053 ; 12 - 202

Austria . : 7,315 5‘ , ; 131
Suitzerlend , . 11,766 | PO 140

. Baae Year = 1958
Notess 1, Figurea for GNP are all 1n milliona of US dollars and ars at
constant prices. The figure for the USSR is an estimate of the
dollar equivalent of its Net Material Prodict which in 1964 was
181,5 thousand million roubles (converted at R 4 = § 1). The con-
cept of NmP 13 not atrictly comparable to GNP but gives a rough ideam
Sourcest "Yearbook of National Accounte Statistics® (United Nations)New York
’ 1966, Table 9A, pp.433-496 and for the Russian estimate Tablse 1,
ps 374; elso *Statistical Yearbook' (un), 1965, pp.539-41 for indices
"of Total Production.
In this Table the figure for the USSR is an under-estimats since it derives
from a straight conversion of its NmP into US dollars and since Nmp takes
into account only those commodities which contribute directly to production
unlike GNP in the other countries which includes invisibles and tha cost of
administration, Nevertheless, even with adding a figure for these 'extras!

the finel figure is unlikely to exceed 100,000 million dollars. If this
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fconversion? ia accepted, it than becomes clear that ths provision of Fellow~
ahipe to forsign students is not accounted for in terms of tha value of the
GNP of the Various countries oince. for instancs, Switzerland with a nuch
larger incoma than Austriatneverthsless offers a smaller proportion of its ‘
Fallowships to foreign nationals. Similarly. tha UK mith a much largar GNP ’
than Auatralia. nevarthslssa, offera a emallar proportion of its rellowships
to foreign nationals.

Howover. it could also ba maintained that tha rate of economic growth
is a mors raaliatic indicator of~ths aconomic potential of a country than GNp
and that it ia this which mould ultimately dstermins a country's ability to
provlde Fellowships to foraign nationals. This cupposition is rsasonabla N
since the valua of a country's production in any one year is, in fact,
poor indicator of her gromth potential, Thus the value of the GNP of Japan
in 1964 was 65.053 million dollara;'hevertheleoa aha haa shown the highest
rate of increaee in that GNP since 1958. This is in contrast to tha USA whose
GNP in ‘the sama year was valued at 576 758 million dollara but nevsrthslssa
ehowad a much smaller rats of increasa (129) 1f tha above-mantionad supposi-
tion is accaptsd, then thara should ba an observable relationship betwssn the
Index of Total Production (maaeuring the growth rate) and the proportion of
forsign students who benefit from the award of Fellowships,

However, such a ralationehip ia not borne out by Tabla 10 slnca some
countries offer Fellowships to a higher proportion of foreign nationals than
their Index of Total Production would havse led one to'sxpact.~Thus. for -
instance, the USSR with 90% of its foreign stUdent'population’rsceiving'an
award has, neverthaless, shoun only a 148 increasa since 1958 while Japan,

with only 12% of its forsign student population receiving an award has

nevertheless, shown & 202 increase since 1958« Similarly, the UK with 24% of
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its foreign student population benefitting from Fellowshipe has, nevertheless,
“shoun a smaller rate of increase (124) than Switzerland (ldo), which offers
Fellowehipe to only 4% of its foreign student population. This reinforces our
condusion that the proportion of foreign studenta who benefit from awards is
‘not a function of economic well-being, just as we have shown that ths rise in
rate and numbers of foreign atudents studying ebroad ie not a function of
vmovements in international trade. Any explanation, then, for the verying
numbers of foreign students in different countries who benefit from awards can-
{not thus be stated in economicvterne, but in social or political terms. This

point is made even more poignantly if we now analyse ths bensficiaries of thess

fellooshipe further. Table‘ll looks at the pattern of nationality stipulation "

i [

4 "
E

inifellowehipe in 1955, :Y*
*.© - Tabls 11

Restrictions on NatiOnalities of Recipiente‘of fellowships, 1955 :

Restrictions on Nationalitxﬁ Totals fags of Yearly Total
No restrictions/open to all ~
nationalitiee . . ,5’8°9 . SRERS 1 S
Nationality stipulated but ’
open to persons from more ER et
than one country 19,100 33 s )
Refugees only = © 7 2,600
Nationality of Recipients . - L S e
restricted and stipulated 3ly000 53
| ‘ -~ 58,500 " loo

i

Sources A.J. Elliot op.cit.p.6ll.
This shous that not only was the greatest proportion of the fellowships for
1955 restricted to recipients of specified nationalities but that on1y~10%
did not make any restriction sbout the nationality of the recipient. - ‘

‘Now, . if ons looks at ths actual nationality of those who benefitted from'
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awards in 1955 we observe that not only was ths greatest proportion of fellouw=-
ships restricted to individuals of certain stipulateé nationalities, but thot
a greater part of the fellowships provided by each country was used by

nationals of the same country. Table 12 below shows this clearly, using infor=

mation derived from the seven largest beneficiaries.
Table 12 _ 5 .

Analysis of the Nationality of Bensficlaries of Fellowships for 1955(

) . . Awards originating from
All awards utilised same countr( for oun . %age of B
8

Country of Auward (a) Nationals against A
Usa . ) 4,600 4,300 94
French Overseas ' “ ' | R
Territories 2,200 L e- . -
Turkey 2,100 1,900 91
France 1,700 ’ 1,300 77
Sweden L - lyb400 . © lyleo N £

UK 1,3%0¢ . - Soo -39
Fed.Germany 1,300 , . ... 25 o2

Sources AsJ. ELliot op.cit.p.6ll - |

thile it'is cloot from these figures that the USA was ths largest beneficiae-
ries of Fellowships, she is also one of the largest donoraiof Fallowships as
hos been shown already. On the other hand, Germany devoted oniy 2% of her to-
tal rallowahip donation to her own nationals, Indeed, the French Overseas
Territories are exceptional in donating all their Fallowahip donationa to
atudanta who are not nationals of these territories, in that year.

Howevor. thera ia evidence to suggest that this tandency;for a large
proportion of rellowships donatad to be used by nationals or the donating
country haa’:educed significantly since 1949, Thus whareas mbout 56% of all
Fellowships in 1948 wers used by nationals of the donating countries, by 1964

this ptoportion had fallen to 24%. In other words, tha pattarn of tha nationa=
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l{ty of beneficiaries of Fellowships is beginning to reflect ths extension of
the concept of international understanding over widsr areas. Nevarthsless,
the above evidence suggests that non-individual factors, such as nationality,
are still important,

" This conclusion is made even more convincing if we now turn our atten-
tion to analysing the restrictions which accompany the award of fellowships
concerning the countries in which further study can be undertzken. Table 13
below presents the position for 1955, This shows that not only did a large
proportion of Fellowships in that ysar includs soms stipulation concerning tha
nationality of the recipients (as we have seen above) but 78% of Fellowships
offered in that year also mads some stipulations concerning the country in

Table 13

Analysis of Restrictions Concerning Countries in which Study ecan be
Undertaken, 1855

Fellowship Totals to which

stipulations Stipulations Apply %age of Yearly Total
No restriction

country of study - 13,000 22

Choics of two or ‘ o

more countries given 15,600 27 )

USA stipulated : lo,700 . 18 g

Egypt " - ‘ 4,300 7)

France ® - 2,700 5 g

K . I 2,100 4) 8%
Germany % ‘ ‘ 1,400 2 g :

Sweden * . .. 1yloo 2)

Study could bs undertaken ;

in countries other than I

that stipulated 7,600 A3 3

Total Fellowships ' ' s8,500 ' " loo

Soufca}'A.J.Ellloﬁ 6p;bi£.pb1611-512
bﬁhichifuf;hér‘éducation can:bé undertaken. Similar restrictions were made

cbnderning theiséx'of thehbéneficiariss as well as‘tha subjects which should
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be studied though analyses of theses are not particularly revealings - .-

We can then concluds this part of our enalysis by suggesting that not
only has the volume of students involved in international educational travel
increased since ths end of the Second World War but that this increase bears
no observable relationship to the state of world trade or to the stote of the
economies of individual countries, Movements in international educational trae |
_vEl and variations in ths proyision of followships have to be undsrstood in.
terms of .the political and social goals of various thost! countries, Thus the
fact that almost all forelgn students in the USSR in 1964 were supported by
Fellowship awards while only about & quarter were so supported in the UK can
only be understood in terms of the types of policies which thess two .countries
pursue with regard to the higher education of foreign nationals,

This is made even more convincing by the absence of eny relationship bge.
tween the pfoportion of foreign students in a host country and the student
population of that country. Thus, for instance, while the 74, 814 foreign stu=-
dents in ths United Statea in 1964 constituted only. 1 7% of her total student
populationl,tha 8, 361 foreign atudents in Switzerland constituted about 30%
of her student population. By way of contras»,uhe’fo:aign”atudont population
in the UK has remalined a:ound lo-l1% of her atudont population ever since |
19382, In otper countrises, 1ike Senegal, tha foraign etudoni onrollment amoun=-
ted to as much ao»sa% of her student papulotion in 1964, Theso variations re=-
flect the different policles pursued by various host countries.

Thesol'non-individual' foctors can thps bes seen to oonstrain intefnaoio-
nal»edpoational travel through the donaiion ano receipt oflrollowships to and
by foreign naticnals in particular, butito all studentowin gone;al,;insofar

as the extent to which the student can determine the conditions under which, ™"

1. *Study Abroad® Vol.XVl, 1966-68, pp.517-18

2, Robbins Report *Committes on Higher Education® Appendix Two (A),
Table 49, p. 165,
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and the pace where, he will study once he leaves his home country is limited,
As we have demonstrated above, not only is tha great majority of fFsllowships
provided by governments, but thess awards also have various stibulgfiﬁna
concerning those who should benefit from them, whers they should study, and
the subjects of study which should bs puréued. The stipulation of the sex of

the student who should benefit from awards has receded into ths background,

Thus, in 1955 97% of all fellowships wsre open to students of both sexes and
only 14 was restricted to females exclusively and 2% to males exclusivelyl. In
view of the above considerations,it could bs concluded that ths increasing
penetration of ron-individual factors into international educational travel
sinceg the end of ths Second World War has been facilitated to a’la:ga sxtent .-
by ihe inétitution of rallowshipé fdf‘study abroad.‘Wa can now turn bur
attentidn to the énalysls of the gsnerai pattern of student mbvamépt in inter.

national education,

patterns of Student mMovement o
~ To analyss the patterns of fellowship-ho;ders (as we have dons) is not
synonymous with analysing the patterns of students who are involved in inter=
national educational travel aince thare are many foreign students who do not
bensfit from thsa award of any fellowship or grant, Indeed, thelir numbers have
besn increaasing evar sinca racurds began ta hs kept in 1948. ln this section

we shall look at both the falluwship-hulders 63 well as the non- fellomship-
holding students in order to understand the movement patterns of foreign
students .in general. Whila doing 50, we ahall perforce investigate tha pattern
of host countrias (whera students go to). theit countries of origin (whare

they come from), therelationship between these tuo and some of the factors

1. Add. Elliot op.cit. pe 61l
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determining the choice of country for forsign study.

I
s

vAaithere 1sAnoﬂwidely accepted definition of 'cuitﬁre areas', it'ia dif-
ficult to inierﬁfét the availaﬁla figures in terms of crosé-cultﬁral educatic=-
Bal tra&elbpatterﬁs; The cldseét ébproximation tﬁ this, ﬁomevar. is to divide
up fhé-w;fld»iﬁtoviégioﬁé and’to equate such fegional bouhdarieékwitﬁ cultural
areal. This 19 nacessarily crude, but must stand in tha absencs of any claarer
alternative. If thia 18 accepted. then the fallowship-donating regions can be
ralated to tha fallowship-receiving areas as in Table 14 balow.

Table 14

Donating;ﬂraés Related to Benefitting Arsas for Year Ending 1955

Total Diff.betwesen grane
Donora () Totals granted Received Receiving Areas = ted end Received
Ne America . 21,644 . 5,278 (25%) N. America - 16,366«
Latin America - 2,038 - 2,650 . - L. America 612
Europe .. 14,571. . 12,454 (85%) - Europse ; 2,117 -
M. East .. 8,022 - 4,118 (51%) . M. East 3,904 -
S Asia 1,641 2,255 S. Asia 614 +
Africa - . = Bo2 . - 487 (61%)  Africa ... 315~
Oceania .= 420 323 (774)  Oceania . . .97

49,138 27,565

Notaa: 1. Theaa figures ars very approximate and depond heavily on the raturns |
‘mada to UNESCO, The total fellowships granted is less than tha
58,500 by the proportion donated by the International Agencies =
9;362. Tha deficit between totals granted and totals received is
~ accounted for partly by the fact that that proportion was given to
' another region and partly by differences {n definitions.
2, minus and plus signs represent net loss or net gain to donating
- reglons. Figures in bracket represent amounts used for 'self! in
the case of regions with net loss.

Sourcet *Study Abroad" Yol., 8, 1956=7, pp.3840

In terms of the net difference between fellowshipa granted and fellowships
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received, Table 14 shouws a cléér tendency for certain areas to donate
tathar than receive and an equally clear tandency for other areas to receivo

- w. . - e g

tather than donate fallowships. For instance, North America dnnateg fa: more
thaﬁ if receives wﬁiie S: AQia aﬁd Latin Amaricé‘reéeiv; ﬁo£aitﬁan they
dpnété. The figure for ;ha'middla East is confounqed by the large numbers

bf réfugeea it had to édpé with'in that year and its poiiéy'aééision to
nccommodate as many rofugea 'foreign studentst! as possible, It is this
which partly accounts for the fact that most foreign students in ths

middle East are from othser parts of the middle East, particularly the Arab

ow

countrias.
[

A similar conclusion can be drawn from tha trends in the other
;igurao in the table, In terms of aggregate numbers of fellouships offeréd,
héréﬁ America offers the largest singlse total followed by Europe and,then,
fhs ﬁiddle tast, It is to be noticed that the relat1;ely more developed |
countrics and arsas tend to offer the largest amount of fellowships to
international educatloﬁ. )

1f we now further analyse tﬁe proportions of fello@ships offered to
foraign students, it becomes avident that whils broad ragiona do not offer
as many fallowshipa as their economic davalopmant would 1ead one to axpact,
there lc naverthalesn a clear distinction betwaan,the davelopad areas on the
one hand and the underdevelopéd oﬁe; on the other..fébla 15 below sﬁowaftﬁil

clearly 4if one braaks’up‘thé picfufe into broad devélbpmant_and cultural

regions.
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. Yable 185

Fellowships offered to Foreign Students By Cultural and Developmental Regions
in 1964

Foreigners
Reqion/Countries - Total Fellowships pffered Those for Foreigners _ as %age _

N. America N T © ;
USA 48,867 40,213

Canada - o - 3,468 (52,335) IR 1,654 - (41,867) - 79
gurope . e _— . e e
France 11,359 ' 9,067
Germany (Fed.Reps) 4,937 .. = . 4,654 S
United Kingdom 4,547 (20,843) ' 3,395 (17,116) ' 82
Oceania . e EE T AR T DI T SEEITAIE L S OULEIRE P
Australia 2,038 : 1,817
New Zealand . 728 (2,766) - . . 647 . ( 2,464) - B89
middle East ) I
United Arab Rapublic 3,176 ' 3,176
Irag - ‘ 1,640 , ., 4oo S
morocco 1,000 ( 5,816) T ee’ ( 3,5878) 61
Latin America : S C L
Venezuela 796 117
Brazil 774 : ' 279 : o
Argsntina « 748 ( 2,318) | 450 ( 846) 36
Se ASia ‘ . ' * ‘
Japan . 1,048 ... 697 S ;
India ‘ 666 " g38 ; .
Thalland o .. 317 ( 2,031) , ; 17 (1,282) = 62
Africa
Nigeria ' - 74 oo R
 Senagal 635 635
Congo (Republic) Soo ( 1,909) = S5o0 ( 1,143) &9

Notess The figures in brackets refer to the totals for the rsglons from which
the percentage is deriveds Countries are selscted on the basis of the
size of their contribution. That there are only 2 countriss in N.Amerie |

~ca, 88 in Oceania, makes the comparlson even more striking. The loo%

~ figures in Sensgal end the Congo Republic are due to the larges numbers
of residents (in the cases of Sensgal most of them French residsnts)
who belong to another nationality, as well as the fact that they also
(like the UAR) follow a policy of accommodating as many foreign stue
dents as posaible. The figure for West Germany is obtainad by adding
together the total for West Berlin and the total for the rest of tha
Republic as a wholse. The percentagas are not ranked. .

‘Source s "Study Abroad", Vol.XV1,1966-68, Table 2,pp,556-559 especially,

[




It can be seen from Table 15 that the total numbers of fellowships provided
decrease as ona goas‘down the list, moving away from the more dsvsloped to
the relatively less dsveloped areas, Howsver, ths percentages of fellouwships
provided for foreign students over the total fellowships provided does not
vary accordingly, since countries do not provide the share of fsllouwships for
foreign students which their dsvelopment would lead one to expects Neverthe=
less though Europse pravided‘a larger number ;f fellowships than all the coune
tries bslow it in the list, it also provides the largest proportion of fellow= é
ships for itself as ws have seen in Table 14, This 1§vpartly attributable to |
the féct that the largest number of students involved in international sduca-
tional travel coms from this region and partly because of the large number of
countries involved in the reglon as a whole. Nevertheless, it still provides a é
larger number of fellowships for foreign students than the rest of the world . |
put togsther (with the exception of N. America) even though Europe cdnsista ,
of a far smaller number of countries than the rest of the world,

The developed / underdeveloped pattern is clearly revaalad'infTEble 15,
even though the underdsvsloped world may have fewer studentgﬁnvolved in intere
national educational traval, this being a reflection of the emaller proportions
of thess countries! populations who are in higher education. Yet it is largely
because of this distinction between the developed and ths underdeveloped re-
gions of the world that students from one part studying in anothsr ars likaly
to be involved in situations of culturg. conflict .. . The cultural pattern of
underdeveloped countries tend to be different from that of developed countries, §
The regional classification in Table 15 can therefore be conceived of as a

cultural classification as well. This would mean, then, that (as pointed out

in the previous chapter) students from Europe studying in Africa are just as

likely to find themselves in situations of culturs conflict.: as ars African
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students studying in Europs.

Howsver, the proportion of students from the developed world studying
in the underdeveloped is much smaller than the corresponding proportion’ of
_ thoae from the underdevelopsd studying in ths developed parts of the world,
But even in the case of this small group there is evidencs (slight though it
is) that culture.conflict .. does result in mental breakdowns. For instancs,
Amcrican Peace Corps Voluntesrs in many parts of the underdeveloped world
have been knouwn to suffer from psychological breakdoun, sometimes with serious ;
consequences, though little ;a knouwn about the overall proportions who are
affected in any ona ysar, Noverthsless, the fact that a largsr number of stue
dents from the undserdevsloped world are studying in the dsveloped countries
means that a correspondingly larger proportion would be exposed to situations
of culture. conflict” ™ , In other words, the more dissimilar the cultural pate
tern of the country of origin is from that of the host country, the greater {s %
the probability of the individual student finding himself in a situation of |
culture. conflict .. This is mads even more convincing if we look at the coune
tries which tend to be predominantly host countries for foreign students,

In terms of numbers of foreign atudents(@s a whole\received for higher
education, two areas predominate as *'recelving areast! « North America and
Europe. In North America, the most important country was the USA in 1955 and
also in 1964, In tEurops over the same time period, the most important coun=-
triss worse France, Germany, USSR, UK and Austria in that ofder. In 1955 73%
of all fellowships were for study in 9 countries, 7 in Europe and 2‘in Ne Amari
ca (Study Abroad'; Vol.8,1956-7,p.42). Though detailed figures for 19G4 are
not yet available thers is eQidenca that this pattarn has changed ohly slight;

ly and that only the USSR has increased both its rank position as host and ths
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range of countriee from which she draws her foreign student population.

o » LA

Analysis of the ranges from which these receiving countries draw their

..i .o

foreign student populetions indicatee that these same countries have the moet

'univereal' rangea as in Table 15.,

ot
I

Table 15

]

The Ranges from which Foreign Studente wers drawn in 1964

. o e

Host Country - .ggggg _ ; COmpoeition of Studente

USSR draus from 119 countriee mi | Universal range and composition |

A nr ’ : o . “ |
Gerneny} | k ilq o hv : Ah‘;‘;i"

UK /)!k 13 * - VH‘Q,‘

Switreriano ’ 1lo3 ; 'h”' ‘  ‘v ~twﬁ

Canaoa jy «. : loi\ f ,’W i”h”i‘ .

France h | 9o 1 . o .

Austria 182 . ‘ L fv‘ |

Arab étetee 51 - N vconeists of malnly Arab. students from

other states, Range is therfore reglonal

Spain. = .., 66 = ... mainly Latin Americans and Arabs =
I ' also rsgional range

Sources “Study Abroad®, Volds XVI, 1966-63, pe 520

The ooouierity df these uarioue countries and conssquently of Europe and

Anerica:iewconnected’with their predominant positions as developed and scientiw

fic socisties. This wiil be evident when we look, later on, at the”fectorer

mhich affoct students' choice of countries for higher educational etudiBSo
While ue have shown that the greeteet prOportion of students receiving

feliomshipe are to be found in Europe and that elmost ell of these fellowehipe

¥
~ *
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-are donated by countries in Europs, this tendency is also corrslated with tha .
: movement, of students generally. Thus in 1964 Europe had the greatest numbers of;
student§4n international education though it is possiblse, if ths figures uwers
available (which they are not), that many of these students do not travsl
abroad for their undergraduats education but primarily for their postegraduats
worke Nevertheless, this regional tendency, this tendency for seducational trae
vel to cover 'short! distances is common among other students as well, Thus,
many European foreign students not only study in other parts of Europe but the ?
majority of American students study in Canada end vice versaj many Koreans,
Chiness and other S.E.Asian students study in Japanj many Latin American stue=
dents study in other Latin American countries while many Middle Eastern stu=-
dents study in other parts of the Middle East, though (as pointed out before)
one is not clear about the extent to which the latter is confounded by the
large numbers of refugses.

There are many reasons for this fregionalisation' of international
educational travel not the lsast important of which is the question of finance
over long dlstancaa.éApart from this, it is also due in part to fhghneed to
avold widely dissonant situations as would be made clear in en analysis of
the various factors which have been shown to affect the students choice of
country for further studies.

The various annual surveys into foreign student enrollment carried out
by UNESCO since 1952 have shown that there sre five factors which constrain
and limit the individual student's choice of country for further education.
These are (1) the availability of fellowships, (2) language problems, (3)
long-standing cultural ties, (4) common frontiers and (5) educational stan=

dards and specialities in different countrlas.
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The availability of fellowships is the most obvious element in the choice

of couﬁtfy for higher éducation and is a manifestation of tha fact that
intarnatianal educational travel involves expensesi in some cases, the
expenses vary with the gsographical distance betwsen the host country and the
country of origin, However, the proportion of students raéeiving fellowships
is invariably amal%er than ths total foreign student enrcllment in any ona
host country as we ﬁava demonstrated. This is due to the fact that some of the
other students suppdtt themselves from private funds while others enrol in the
host country and then apply for a scholarship from their home governments,
Independently of this (as we have also seen), many foreign students are
supported by their home governments from the outsst. Howsver, it could bs
presumed that the smaller ths difference between the fsllowships offersed by
the host country and their total foreign student enrollment, the more the
presence thers of foreign students can bs éttributed to fellowships and the
less to the other factors which we discuss below.

As for languagse, this feature heightens the attractivensss of a country
as a centrs for foreign studenta, A country would, then, be attractive to
prospective foreign students to the extent that her language is universally
spoken. The mors universally spoken a language is the more likely it is that
the foreign student would be acquainted with it before hs embarks on his
studies abroad. If, then, languages are ranked in terms of universality it .
could be seen that larger numbers of foreign students are studying in countrieg

with relatively more universal languages (Table 17),




Table 17

Language of Study and Forsiagn Student Enrollmenf 1964

Lanquages ranked by Universzlity Forelgn Student Enrollment
English 115,000
French - 42,000
German 40,000
Russian ' 21,000
Arabic 21,000
Spanish 17,000

Sources "Study Abroad", Vol.XVl, 1966-68, p. 521

This 1s mainly because students prefer to study thsir speciality either in.
their own language or in languages with which they are familiar befors embare
king on foreign educational travel, Thus, out of 8,800 German students in 18
receiving countries in 19641. 3,288 (37.3%) went to Austria and out of 1,350
Austrian students in ths sams 18 countries 879 (65.1%) went to the Federal
Republic of Germany. While it is true that many students are likely to be
acquainted with ons of ths more universal languages, many others are not so ﬁw

fortunats. For these, there are other considerations which influsnce their

choice.
The examples of Canadian and American students studying in each others?

countries, or Arab students in the middls East or, indeed, Latin Amer;can

students in Spain and so on have shown the influence of long=-standing cultural
ties. Nevertheless, these cultural ties are sometimes pursly administrative asg

in the cass of those ex-colonies of various metropolitan Furopean countries

———

l. These figures result from a supplementary questionnaire issued with the
annual survey questionnaire of UNESCO. The countries covered were Canada,
France, Australia, Austria, Belgium, Germany, India,Irsland, Italy, Japan,
Lebanon, Netherlands, Spain, switzerland, Syria, UAR, UK and USA. Some of
the results ars reported in Vole XVI of "Study Abroad® (UNESCO) 1966-68
pe 522,




which continue to send the greater proportion of their foreign students to
these metropolitan countries. Thus, in319647fr5ncé_:eceivédr2,3?1‘étddenta from
Tunisia, 1,714 from Algeria and 2,029 from Forocco., These three conatituted
bne?fifth'of'tha total foreign students féceived by.Franca. sihilarly out of
the 144 students sent by Gabon’to 18 receiyingucountries, 128 (59:9%) went to
France. Similar tendencies can be observed in the case ofifha‘UK and the USA,
though more students from Engligh—gpeaking qppnt;ieq gq,td-thq'USA beqause of
better facilities offered rather than becausa of cultﬁral ties. Thus in 1964,
out of the 1,168 students sent to the eigh;eenrrecaiying'cEUAtriaé_by’Kgnyg,
393 (33.6%) went to the UK and 775 (6644%) we;{" to the USA. Similarly, out of |
341 students sent by Sierra Lsone to 18 countries in 1964, 113 (33.1%) went to |
the UK and 147 (66.9%) to the USA. It can be seen from this, that despite the
fact that some countries whose languaqes are not midely)known provids prepara-i
tory coufseé‘for foreign atudents;wforeign students do not neverthsless con=-
gregate in these countries,

The existence of common frontiers added to the above also accounts to
soma extent for the mévament of foreign studsnts, Germany, for instancs, has
a common frontier as well as a common language with Austria end Suwitzerland,
Hence much of their student excﬁange take placa betwsen thess countries .
Similarly, the largsr part of Canada';;gfﬁéght population (14,458) and the
larger part of USA foreign student population (2,845) went to each other's
country respsectively for foreign study in 1964,

The educational standards end specialitles also play a part in the
student's cholce of country for foreign study insofar es the student is

interested in qualifications which would have currency in his homs country

as wsll as in ths host country.
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. Apart from this, students attempt to obtain their foreign education in those

countries which are noted for their specialities. This is evident if host

countries are classified according to the proportion of their foreign student

population studying given ranges of subjects as in Table 18, ' 7
Jable 18

Sub fects Classified According to Country of Study in 1964
tduc.Humani~ Soc.Sc. Law Arts Nat.Sc. Mede Enge. Agric.

, ties
Czechoslovakia 2 1 lo 1 1 2 3 48
Germany | 2 15  lo 2 5 .15 20 26
Austria 2 lo lo 1 2 5 25 4o 5
Australia 4 5 158 1 8 12 20 26 lo
UK 8 lo o 9 8 200 19 -8 8
. USA 3 .9 lo . 1 .2 = lo . 9 58 6
Italy 1 2 9 7 So 18 8
Spain 9 9 1 2 54 s 3
. France 5 33 . 2 20 3 12 12 lo 3
Syria 1 S0 . 1o 19 2 3 7 S 3

Sources ®Study Abroad", Vol.XVl, 1966-63, pe. 522-3

This table has been arranged in such a way that the highest frequency per-
ceﬁtage alongside a cﬁuntry represénts its speciality in 1964. The resulting
pattern suggests that while certain countries receive most of their students

for study in the natural sclences, medicine and enginesring, others lower

_down the list receive the graatgr part of their foreign gtudents for the

humanities and the social sciences, In terms of speciality, thsn, it can

be seen that the great majority of students of the natural sciences, medicines

and engineering are studying in developed countries while thoss studying

humanities and the social science are studying in relatively less developed
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countries, It is mainly for this reason that ths numbure of students in the
USA studying law as their speciality in 1964 was only 597 out of a total =
forelgn student enrollment of 74,6144 On the other hand,ths distribution +"“#?°
table shous. that the specialisms of various countries are not so clear-cut
ainca!tha distritution of the degslopgq graup“of)cqgngrigs;argﬁs{milggxandwﬁqﬁ
not provide a sufficisnt explanation of why soms students of one speciality or
the other (out of the‘natura;;sgien;e,_mgdicing and‘quinggr;ng;g:ip) go to =
one country and not anothsr, InAother_words,tthggla;gar 1ntggaiof.fq:aignhl§u-

dents by France es compared to the UK is not explained, except partially, by

......

bean shoun touinfluengewghgzchoiqawof foreign country for higher educatlon are
to ba seen in interaction uith each other rather,than he considered individually ;

As far as the motivation to stucdy abroad. is concerned, figures would not
suffice as indicators, However, uhat the figures can shouw concerns the = .

'negative! side of the motivation to study abroads In other words, we can _ .

detormine the extent to vhich study abroaed is the result of a lack of educa=

tional institutional capacity in,?hg hqme‘cpunt:y. . e e
According to the statistical analysis. derived from the study of foreign
stgdent; in lelggceiyiqg countries (which received mors than 8C% of all
forelgn stucents) mentioned already,foreign student enrollment in the Federal
Rapublic of Carmany,for example, amountod tao 7,545 1“/}955°,BV,;955 this had
risen to 25,155 -In terms of the proportion of all students in the Republic
this number of Poreign students increased from 5.3% in 1655 to 7.2% in 1964,
Over tha same period of tima,the Republic eent 4,000 students to theee 13 coun=
ttiaaiintlgss and increased this to 8,800 by 1964 i.e, an increase ovar 1955

home
of,120%.‘Theétcta17;§hdant population in Germeny rose from 142,000 in 1955 .

1
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to 350,000 in 1964, i.e. an increase of 146%. Thus the increase in the home
student population in Germany was greater than those sent abroad which suggests
that those going abroad did not do so for lack of educational space at home,
Here the basic drive is for the exchange of knowledge and thus implies that
many of thess students went ebroad for study other than basic under-graduats
study.

If one compares the situation in Germany with the aituatioa'ln an undar-
developed country like Iran an opposite picturs emerges. In 1955 the total
student population in Iran was lo,000 and roses to 24,900 in 1964 ~ an increase |
of 146,5%. Parallel to this Iran sent to the 18 recaiving countrias 2,500 sty
denta in 1955 and 8,700 in 1964 = an inc;ease of 248%. The foreign student
pOpuiation in Iran was quite amall 1n‘1964 (only 78, ). 1t is evident from this |
pictura that far mors students were sent abroad between 1955 and 1964 than the 3
student population 1ncreased. 1t would seem raasonabla, from these figures, to ﬁ
suggest that the lack of sducational capacity in the homs country plays a far
more significant part in the motivation to go ebréad (to study specialities
which ars not available at home) or to send students abroad in the case of

underdeveloped societias likse Iran than in the case of daveloped countriss

like Germany. Analysis of other societies like India ghow a similar tendency,
In othar words, the naed for adequate educational oﬁportunities may be the .
driving force behind student travel from underdeveloped countries far more
often than in the case of students from the dsvsloped world,

. Nevertheless, it is difficult to base ths argument from the lack of edu=
cational capacity at home on the available figures since there are so many
variables which can also infiuenca the flow of students abroadj for instancas,

political uphsaval or the immediate economic circumstances of countries could




reduce or increase the flow of students even where educaticnal capacity at
home is available. Similarly, there are many individual aspects in the motiva=
tion to study abroad which statistical analysis cannot, in the naturs of the
-case, illuminata,

" In conclusion, we can now recapitulate on the various statistical arti-
facts which have emerged from our review of the international aspects of
educational travel among students. Firstly, we have seen that thavaggregates»
of students travelling to other countries for the purpose of education have
increased tremendously over the period 1955 = 1964 and that this increase is
not confined to these ten years but one which has been gathering momentum
since about the end of the First World War, Parallel to this phenomenal rise,
there has occured an sven more phenomenal increase in the amounts of fellow=
ships which have been donated to encourags international student travel end at
the same tims an aqually phenomenal increase in the bureaucratic-administrati-é
ve system uhich serves international student travel, Uhile the physical nature
of this bureaucratic-administrative sete-up has not been investigated, it is
nevertheless clear that it spans the five continents of the world and that a
significant part of this structure consists of govsrnmants which contribute to
the support of those foreign students who are their own nationals aes well as
nationals of other countries. That this phenomenal increase is not correlated
either with the increass in international trade or the shars of various coun=
tries in the increass in international trade is but a reflection of the fact

that government grants of fallowhéips are the result of consciously-made de=

cisions in connection with education in gencral,
On the other hand, the provision of financial support from private sourceg

is partly related to the'general state of economic well-being and partly to
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the increasin; numbers of students who ars left with no altsrnative if their
interest in higher education is to be realised. The figures we have revisuwed,
suggest that the contribution of governments to the provision of fsllouships
has been and will continue to bs a permanent and ubiquitous element in intere
national educational travel.

Yet the variﬁus non-individual factors which increasingly constrain in-
ternational education have arisen from the part which governments play in ths
donation and award of fellowships to foreign students insofar as political
elements can have fraee play in this area, It is this which explains why the -
contribution of certain countries to tha support of foreign students in theip
territoriss bsars no relation to their Gross National Products It is this
which explains the small prdportion of fellouwships which have few restrictions £
on the countries of study or on the nationalities of the reciplents of fellow- ﬁ
ships and scholarships and it is this which accounts for the predominance of
certain countries as hosts to a wide range of foréign students, This also
explains why lhe greatest proportions of internaticnal fellowships‘(taking
both donors and recipients toéether) are found in Europs. One writer has
racently put it very auccintly when he suggested that the reception of foreign
students by‘yarigu;4coggtpies.is to a large extent dstermined by economic
and political motives, the economic motive belng the hope that (in the cass
of students from tﬁelﬁnderdaveioped countrias) new commercial and econamié
ties would'emerga inlthé‘developmant of‘tha countries from which these stu=-
dents derive Qgila fhé political motive conskts of the transmission of poli=-

tical ideas when these students return to their home




countriesl.

Uhile the greatest number of students involved in international educatioe
nal travel are to be found in Europe, thera is nevertheless a clsar pattern
between the developed countries and the underdeveloped countrises both in ree
spect of tha numbers of }alluwships donated and received with the developed .
countries tending to donate more than they recelve and the underdevsloped -
countries receiving more than they donéta and also in the direction of travsel,
Uhereas most students from the undardeveloped world congregate in various
European and American centres comparativély few European students go to study
in centres in ths underdeveloped world., This is partly because of the specialg.
ties of the European and American centres which tend to receive most students
for natural sciences, medicine and enginesring (specialitiss which are connece [
ted with the very fact of their developad position) and partly because of tha |
greater 'need' of students from the developing countries for these specialities, [
By contrast, European students do not congregate in centres of the underde- |
veiépédiworld partly becauaa»of the lack of nesded specialities but also be-
cause of the need to keep culture conflict to a minimum..

However, since students frﬁﬁfthé underdgveloped world 'need! to study

abroad (as discussed in chapter 3), they also utilise various means of mini-

———

1, Prodosh Aich "Soziale Determinanten der Politischen Einstsellung der Afri-
kanischen und Asiatischsn Studenten in Deutschsprachigen Laendern® Koelner
Zeditschrift fuer Soziologle end Psychologis,Band 18,Nr.3,0ktober 1966
p«482, The above is my translation and paraphrase from *Dis wirtschaft-
lichen Motive bestehen in der Hoffnuna, dass sich die Ausbildung auf die |
wirtschaftliche Entwicklung disser Lander auswirkt und die wirtschaftlichen |-

. Fortschritte neus Handelsmoeglichkeiton erschliessen, Die politischen - ‘
~ Motive beruhen auf der Annahme, dass sich die Studenten aus den unterent--
wickelten Laendern washrend ihres Studiums nicht nur wissenschaftliches

und technisches Wissen aneignen, sondern auch die politische ldeologie der
westlichen Lasnder und diese ebenso wie das angeeigneta wissen nach fhrer
Ruuckkahr an ihre Landsleute witergebeﬂ'- p. 482

.’,.
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mising such conflict, f.e. with respect to tha language and culturs of ths
country in which they would be studyinge This explains the tendancy for many
Arab students to study in other Arab countries, Latin Americans to study in
other Latin American countriss and Spain and many European students in other
parts of Europe, Ig'is this which explains, if only partially, why (the grea=
ter need for teachers‘in the underdeveloped countries notwithstanding) only 313
awards to USA nationals in 1962-3 under the Fullbright Hays Act went to Asia,
Africa and Letin America (put together) whersas 339 awards went to Europs,
Japan, Australia, New Zealand and Israell.

The above artifacts serve to define the paramsters for what follous, With
these in mind, we can now turn our attention to locking at the extent to which
these artifacts are reflsected in the analysis of ONE type of student among

those more likely to experience cultures conflict - West African students in

the UK.

West African Students in the UK

The above-mentioned artifacts indicate that West African students are
not alone in being in a situation of culture conflict since many other stu=
dents from the underdeveloped world, studying in the developed parts, would
mirror the aociolbgical and psychological changes which take place. The
converse is also true since students from the developed world studying in.
the underdeveloped parts would also show, perhaps, a different pattern of
teaﬁtion; indeed, t;o recent studies2 of Indian students and Indian Immigrants.

in Britain show such cloa; similarities in thelr responses to the host ene

1. Francis Young "International Exchange of Teachers and Scholars® The Years
book of Education, 1964, op.cit.chape2, ppe294-307, The above figures are
from p, 297 ' ’ '

2. A«Ke Singh op.cit. and Rashmi Desai "Indian Immigrants in HBritain®
(Oxfors University Press) London, 1963 see espe. chap. VIII

]
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vironment that one can only conclude that this similarity - over-riding the
many differences betwsen them = is attributable to the common culturally cone

flicting situation in which they both find themselves. However, these studies

-t —

wers not concerned with the intergction-identity perspective which is central

to this work,

Our objective in this ssction, then, is to investigate the distribution

of West African students in the United Kingdom using information derived from

e Nl e e R

existing secondary sources, to study the trends in this distribution and to g

show how these trends are relatsd to economic, administrative and political
changes in their home countries in recent years, for it 1is thess 'non-indivi=
dual factors! which would ultimately influence ths numbers of thess students

whq would undertakse foreign study abroad,

Statistical Aspects - Definition

Any statistical consideration of overseas students in the United King-

dom must have regard to the question of fundamental definitions. We have so

far based our usagas of ths term "West African® on the mers question of the

BN U

geographical location of the home countrises of these students. In this sanse, g
any student whose permanent residencs is in West Africa (bstwsen fauretania
and the mouth of the River Congo) but who is or has been involved in intercul-
tural or intsrnational travel in the interest of education would coms into the :
category of ftiest African student! and we would include in this gensral cate- .f
gory any indiv;dual whose express purpose for being in the host country = in - ﬁ

this case the UK = is concerned with education. While this approach may be

useful for general classificatory purposes, it is neverthsless too imprecise
to be utilised in this study. There are verious reasons for this imprecision.

Firstly, there are soma West Africans who have bsen 1iving in the UK for

A5 s, Al T K s e b
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relatively long periodsof time but who are not in higher education but at
various levels in elemsntary and secondary education. To use the above definie

tion (geographical) would lead to a consideration of thess West Africans as

AL o et w6y

having the same psychological and sociclogical characteristics as thoss othar

By

West African-students who arrived in the UK after the completion of their
secondarybeducation, and in soma cases part of their higher education. Yst, E
the fact that thess students would have received almost all of their earlier g
education in this country would put them in a psychologicaily favourable “
position as far as culture conflict is concsrned,

Secondly, the criterion of 'expressed purpose' per so could mean that
individuals who are sailors, rolativsly long tsrm residents and so on, who
have had the ambition to study soms subject of their choice but who are not
registered students would have to be included simply because their countries
of origin lie batwsen Mauretania and the mouth of the‘COngo river. Yet, for
a similar reason these individuals ars likely to have developed various
reaction patterns as a result of their adult socialisation during their period é

in England which would put them in a different category from the individual

who finlshas_aecondary school in West Africa and flies to tha UK. -

Thirdly, even among those West African students who are registered as
part-time students there are some who are néve:thalesa not consistently regisw
tersd students, i.e, they may:régiséar at the baginning of the semestsr for

a course but nsver complate & semester for various reasons, For this reason

L e e
S e T

no definite figures are available and can bs available about thess students 5

unless a census is carried outj even then the question of who is @ studsnt

would still remain a difficult one bscause it would be difficult to interprst i

the meaning of the expressed fact of being a student,.

Fourthly, and this is connected with the above, the figures of overseas



students in the United Kingdom reflect some of the artifacts of international
educational travel which hauelalready been mentioned and that is thet most
students in the UK come from the commonwealth. The gsographical limits of
West Africa covers countries which ara not in the Commonwealth and which havs
little or no cultural ties (paet or present) with the Uni.ed Kingdom. Thers g
would therefore be a permanent element of under-representation of these non- }
Commonuwealth West African students in the figures. This does not mean,
naturally, that the responses toeeituations’of culture conflict among Commone-
wealth and non-Commonwealth UWest Africen‘studente ers eseentially different,
On the contrary, the cultural elenents (which are theeesential criteria in tha §
emergence of culture conflict) are far too eimilar for such a difference to
aries on the basis of membershlp or non-membership of the Commonwealth. All
that thie means is that since the choice of country for further education is
constrained by varioue fectore euch as previous eoqueintance with the languags
of the hoet country end spacial cultural ties - factors which have the effect
of ensuring that etudcnts from ex-French coloniee etudy in Frence, ax-aritieh

colonies esnd their nationals to Britaln, Arab studente and Latin Americen

1

etudents go to other Arab countries or other Latin American countries and
Spain respectively - the range of etudents covered by the utilisation of the
geographical definition would be an extremely unrepresentetive ons. :
., It is for the above-mentioned reaeons that the definition of West African {
etudents used in this work has been made in the light of realistic rcther xg
than geographical coneiderations. Accordingly. Uast African etudenterave
been defined es those etudents who are in the United gingdom for the expres=- %

sed purpose of pursuing a systematic course of lnstruotion,vare registered

in en institution of higher education (i.e. post secondary education) in the
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UK as part-time students or full-time students, are involved in courses of

instruction extending over a psriod of not less than one year and whosse

germanent-plaée of residence is in one of the Commonuwealth bountries of West

Africa - Gambia, Sierra Leons, Ghana and Nigeria (including the Cameroon

Republic and Togoland) primarily, though students from non-Commonwsalth wsst

African countries have been included in the sample survey for reasons of
completeness,

Using this restricted definition we are able to ensure that the psycho-
logical reactions to culture conflict reported in this study would be appli-
cable and generalisable to the great majority of West African students who
are studying in the UK, though a large msasure of tentativeness would still

remain untll a comparative study refutss or confirms our conclusions,

Size and Diétributidn

Ws can now utilise this definition to study the statistical patterns
of West African students in tﬁe Unitsd Kingdom. Table 19 shows the position
befors the Second World War. This table shows very clearly, that, in terms
of aggregates of students, the number of West African studsnts in the United
Kingdom was comparatively small being third to that of Indian students and
West Indian students in rank. Another fact which is equally clear from the
table is that despite ths slight annual variations in the numbers of West
African students, thers was nesvertheless a nst tendency for ths numbers to
increase. This is brought out even more clsarly by taking the average of tuwo

consecutive years.from 1930 - 1940; yet the annual change was quite small,
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Table 19

Numbers of West African Studénts in British Universities, 1930 « 1940

in Relation to other University Students from various Coloniss

Geogr.Areas ‘ Academic Years o 4
‘ 1930 1931 1932 1933 1934 1935 1936 1937 1938 1939 1% 0 b
India 1696 1737 1518 1250 1150 1075 == 1313 1408 135 729 é
Malaya 49 32 35 - 30 3o 33 31 4 55 38 é
Mauritius 17 20 19 19 23 22 25 23 3o 29 25 1
East Africa - - - - - - - - - 23 12 }

West Africa 56 60 59 59 49 47 52 49 73 72 g9 |
West Indies 128 176 141 154 166 161 154 157 160 166 112 ?f

Notes: l. These figures do not include law students or those in technical
schools and colleges except where law or technical subjects are
included in the university curriculum. Gaps indicate that no }
returns wers made in that year,

Sources A.T. Carey "Colonial Students® (London, Secker and Warburg,1956)
p+28, who himself derived these figures from Yearbooks of the
Association of Universities of the British Empire (as it was then
called).

RO v AR

However,since the end of the Second World War, the absoluts numbers and the

proportions which these students constitute have increased, in some cases

ot

very radically. Table 20 shows this very clearly. i
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Table 20

Size and Proportions of all West African Students in Relation to Others

As %age of Commone
wealth and those . %age of all %age of all

Academic Years Numbers from Colonies Dverseas Students in(8

1939 | 72 1“0 133 a4 f
1950 2,009 a3 23,3 2.40 g
1962 11,708 28,3 1843 N é
1966 9,416 21 © 13 - o ,:;

Notess l. The figures in the third column refer to colonials as basis of 1
comparison and thus excludss students from the dominions in thoss i
years. But the latter category of students are included in the i
two categories of 'Overseas! and 'All Students! thus correcting ﬁ
the trend picture. The gap in 1966 indicatee that the relsvent . '
information is not yet available.

Sourcest The Robbins Report "Committes on Higher Education® Appendix Two (A),
Part VII of the Report, pp.66,99,251, Table 2, p.252, Table 49 p.l165;
A«T+ Carey "Colonial Students®™ (Londont Secker and Warburg)l956,
"chape 11 Table 111,p.29 and Table IV, p«31l3 P.E.Ps “Colonial Stu=
dents in Britain* (PEP, London, June 1955) Part ll,chap.5,pp.56=8}%
*Overseas Students in Britain (British Council, 1966 Nov.) Table A,
Pe30=35 and Table A of the 1962 Supplemsnt pp.3=6.

We can see that, in terms of absolute numbers, the figures for West African

students in the UK jumped from a mere 72 in 1939 to 11,706 in 1962 - a 163 =

L
1

fold increase. Thus while in 1939 West Africa contributed a far smaller number |

of students to the student population of the UK and was third in rank to India ;
and the West Indies, in 1962 they were emong the highest contributors. The yaany
1962 constituted theclimax after which time ths esggregate numbers have baen g
falling from 11,706 in that year to 9,416 in 1966, That west African students |
in the United Kingdom constituted a smaller proportion of all Commonwealth :
students in the United Kingdom in 1962 than they did in 1950 is easily ex=

plained by ths fact that student travel from other parts of the Commonwealth

increased at the same tims as the numbers of West African students increased.

ot 4 M v L ®



Nevertheless, Table 20 shows that West African students increased fastsr than
other Commonwealth students since the proportion which they constitute of all
students in British higher educational institutions has been increasing ateadi-i

ly since 1939 when they constituted .14% of all students. By contrast they

constituted . §5.4%0f all studenta1 in 1962 in spite of the fact that as a pro=~

portion of Commonwealth students they constituted only about a guartsr.

West African Students at British Fducational Institutions

We have so far concentrated our attention on the overall size of the West i
African student population in the United Kingdom, thus creating the impression
that there i1s a consistent and homogenous typs of West African student. In the
nature of the case, West African students fall into four cetegories like stu=
dents from other parts of the world in the United Kingdom:(l) sponsared, (2) {
unsponsored, (3) scholarship atudsents, and (4) private students. Another dis-

tinction is usually drawn betwsen those who are full-time and thosa who are

part-time studsnts, Sponsored students are those students who may or may not |
be scholarship holders, but who are recommended bybtheir governments. This

sponsorship, however, does not represent any predisposition to grant material
ald to the student nor does it represent a gresater responsibility on the part é
of the home government for the individual student than would otheruise be the
cass. It is marely a political or,rather,diplomatic mesasure which is restricted 
to the area of diplomatic representation. In this regard, governments do not

restrict diplomatic recognition only to their own sponsored students but to

l. And this is in spite of ths remarkably constant lo - 11% which all over= R
seas studonts have formed as a proportion of all students in Britain
(Robbins op.cits Table 49, pel65)
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ell nationals of the home country who may be resident in Britain (in the event

of such representation being necessary)e. As a method of recommendation, it in=- -

dicates that the student has an adequate level of education as well as finance.‘
Sponsorship thus refers primarily to.the backing which the home governments .
provide for the students.

Sponsored ;tudents can be scholarahip-holders'qr private studentg while i
acholarship-hold;;s are aluays sponsored by their governments unlike privats
students. This f;ct means that, in the nature of the cass, it is the privats
and unsponsored studsnt:who is most likely to remain unknown whether by ths
goverhment of the home country or by thas Welfare Officers in the varlious High

Commissions in London. Lhere private students are sponsored, they tend invari.

ably to be full-time students and thus come into the statistical rsturns from

the universities and colleges to which they ars attached. It is because of " -

these funknouwn' - part-timaAénd uhsponsored students - that statistics on pérﬁ.f

time students tend to be highly unrepresentative of the numbers of such stu-

dents who are actually in the countryp yet there is sparse evidence that the
problgmsvof part-tima students arse different from thosa of other types of atu-;ﬁ

dentsl. R rough estimate would put the numbers of partetime West African stu-

dents at betuwsen 14, - 15,000 since thera tends to be just under 2 part-time
students for every full-time studentz. Undoubtedly, the inadequate nature of
the statistics may be accounted for largely by the fact that ths great majori- ;

ty of part-time West African students are in London - the qreat metropolis -

1. AJJ. Bennit "Overseas Students - NMutual Opportunities and Responsibilities
in Higher Education® in Report of BWA Conference on ®The Student and Kene  °
tal Healtht' (wus), 1961 .

2. This estimate derives from the Robbins Report (op.cit,) which gives figures
of part-time students in universities from overseas as constituting 26%
of all students in 1961/2 while fulltime overseas studsnts as a proportion
of all fulletime students in same year was 1l1.5% i.e, giving a rough esti-
mate of 231, Thess figures houwever refer to all overssas students rather A
than those from West Africa. Ses p.262 of Robbins Report, i

i
b
fu
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ﬁheré'pérmanent official contact may be:very difficult to maintain, In view ?l

of thesa considerations this study had to be based predominantly on full-time
students - about whom abundant secondary information is available = though
soma part-time students were included in the experimental sample for the light

ﬁhich'they‘thfow'on our research concluéions;

mésf Africén students are to be fouﬁd in all types of educational {n-
stitutions in the’UK'and can bse found pursuing a great variety of courses,
Table 21(belowiehows their distribution according to the type of educational
institution {n which they are studyling, -

Table 21

Distribution of Fulltime West African Students by Educational Institution
betwaen 1960/1 and 1965/6

%age of

' ' Totals . West Afri- %age of W.Afri-
Institition 1960/1 cans in 1960/l Totals 1965/6 cans 1965/6
Universities 1,505 | l3 1,369 15
Technical Colleges 2,979 25 4,375 : 46
Inns of Court 1,358 12 o173
Collegse of Educ., 186 2 . Uo : 1 i !
Nursing Training 1,493 13 1,698 18 ‘.

Practical Training
(Industrial & Pro- ) , :
fessional) - 3,378 - 29 o 927 1l

Other institutions
including Private

Collegas S 8lo . _6 164 8. |
11,706 loo . 9,416 oo f

Sources "Overseas Students in Britain® British Councll, 1960/1 Supplement

Table A and Revised Edition Table A, 1966 ;

Table 21 shows that in 1965/6 tha largest pr0p0ttion of west African students
were in the Technlcal Colleges, followed by those 1n nursing training and
thoss in universities. Thess thrse institutions together accounted for 78% of .

all West African students in that year. By contrast, in 1960/1 thess thres
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institutions accounted for 51% of West African students. This change in con-

centration is largely accounted for by 21% increase in the proportion atten-

1
h

ding Technical Colleges. Taken as a whols, the rank order Af institutions (in
terms‘of the proportions of West African students they cater for) has barsly
changed with the Technical Colleges in the lead in 1965/6 whersas it was
Practical Tfaining which had the single largest proportion of West Afriﬁan
students in 1960/1, Neverthsless, and despits this element of stability in
ranking, soms institutions have increased théir proportions at a much faster
pace whilé others have reduced their proportions just as quickly. Ths most re-
markable increase is sho@n by thes Technical Colleges as has already been mens
tioned. Those in nursing training increased faster than the unlvarsities, with
the laftef institution shdwing the smallest rate of growthbi.e.Z% in six yéars.

0f those which have decreased, the two most remarkable decreases are

shown by Practical fraining and the Inns of Court, Iﬁygix YQars between 1960
and 1965/6, the proportion of West African students in Practical Training

decrsased by 19% while the proportion studying at the Inns of Court decreased

by 10%. while it is nﬁt easy to determina all the causal factors involved in f%
the decline in numbers in Practical Training, it is nevertheless reasonable ;
to auggest tﬁat this is dus to the marked unwillingness of industry in the UK !
to train West African students as part of their practical training - the argu= -
ment being that thesa students would not contribute to ths profits of the

companies that train them since they would eVentually return to their homa .
countries, It is possible that this attitude on the part of employers has .

hardened over the past six years on the one hand, while the home governments

have shown a similar unwillingnass to use their political influence to sscurs
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train}ng placemeqt for their studénts in the UK on the othervhand. In the past,
only the Ghana gd&éfﬁméﬁi ﬁasAbeen able to secura tréihiné plaéeménts for her
students though the.eitegf io which she wéa,successful in this raspact.is not
knoun, i §‘ -

.- The decline in the numbers of students at the Inns of Court is gaaily
explained by the fact that Ghana‘and Nigeria « two countries which provided
the bulk of West African students studying lew in the past - have developed
their oun law schools and have consequently imposed restrictions on their
students wishing to study law in the UKe In both countries, a *foreign!
quai;ficatioh in law no longsr entitles the holder to practise the profession,
He can be allowed to practisé ifjge Joins the local Law;Scﬁool aﬁa éuééeeds in
their examinations after twelve months (in the case of Nigeria) and eightsan*
(in the casg of Chana) respectively, Cne offect of these restr;btions is a
reduction in the numbers of prospective students from thesse countries who study
law in the UK.

Howsver, Table 21 gives only the general picturse If. we now further

analyse the decrsass in the numbers of thoss in Practical Training and Lau -

(as in Table 22 below), it can be secen that the greatest decreass is to be

found among students frem Nigsria, thus reinforcing the above conclusion,

Tais has, since 1966, been modifieds
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Table 22 - S

Distribution of West African Students (Full-tims) in the UK by Institution
“and Country of Origin, 1860/61 and 1965/66

, , Gambia Ghana ~ Nigeria Sierra Leone

Universities | (6)13 (9)14 (15) 15 (15) 15
Technical Colleges . (19) 23 (20) 45 (30) 49 . .-(20) 35

Inns of Court ( 4) -- (4) L (17) 2 (9) 6
College; of Education (&) 2 (1) 1 (1) 1 (5) 3
Nursing Training . ( 7) 45 (3)22 (18) 16 (17) 21
practical Tfain;ﬁg “ ‘ (39) 13 (62) 13 (1)1 - . (23) 13 .
Others incl. Privats

Colleges (30) 4 (1) 5 _(8) 9 (11) 7

(leco)loo (loo)loo (1o0)loo - . (loo)loc -
(N-zeo) N-128 (N=3793)~-2a71(masaoo)N.sszz(N-aas) N=695

Notesz The frequenciaa are all in parcentagas. The flgures in tha bracketa
refer to tha percentages for 1960/1., Similarly, the totals in brackets
tefer to the 1960/1 totala. Gaps indicate no 1nformation.

Sourcet 'Overseas Students ln Britain' 1960 and 1966, op.cit. Tabla a in both. ;

Thus, aa in 1}b1§'22, though the declins in}numbega qf_students‘atudying law
is general throuéhout the West African countries, students from Nigeria stu-
dying law at the Inns shouw tﬁe iéfggst single drop .in proporticns compared to
o;he:s. S;mila:}y,>§tpdsnts from Ghana undergoing practical training declined
much faster than the proportions from the other countries., Thus a large part
of the decreass in numBars‘initha Iﬁns of Court-is'accounted fﬁr b} the fact
that Nigerian studénté'aré decfeas#ng tﬁeir numbéts faééqf ﬁhén otheré.jAa far
as practicai'trainingxis éoncarned,gfhé overéll déclinélin numbérS‘is abcoun-
ted for by the faster decline of Ghandn- students, It the above trends cone
tinue, the numbers in practical training end the Inns of Court would decreass

even further,
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Similarly, ths bulk of the increase in technical colleges comes from Ghanaian
and Nigeriean students, While every country has increassd its contribution of
students to the technical collegss, it is these tuwo seta of students who
account largely for the phenomenal riee in technical collegs enrolXment while
a largs part of the increase in numbers of students in nursing training comes
from Gambia, WWa sball now turn our attention to ons of the institutions dis=
cussed since a 13393 part of the sample used in the survey comss from the
universities, i S - e
West African studeﬁta at British Universities

As has besn shown in Table 21 above, there were 9,416 full-tims West
African students in the UK in 1965/6. Of this number, 1,369 (15%) were in uni-
versities while tﬁa.rast wera distributed among the other institutions of
higher education. Of those who were in universities, 877 (64%) wera undergra-
duates and 492 (36%) were studying at the post-graduate level of instruction,
These figures becoms even more revealing when compared to the distribution of
these students between 1960 and 1965. Table 23 below uhowg this comparison of
Weat African university students betwesen these two periods of time.

* Tabla 23

Fulletime West African Students in British Universities by Level of Study
1960/61 - 1965/66

Levels of Study Academic Ysars
1960/61 1961/62 1962/63 1963/64 1964/65 1965/66

postgrédugta " 255(17%) 298(18%) 359(23%) 390(27%) 419(32%) 492(36%)
Undergraduate 1250(83%)1330(82%)1189(77%)1064(73%) 912(68%) £77(64%)

All Levsls
of Study 1505(100)1628 (100)1548(100)1454(100)1331 (100)1369(100)

Soufcééi Yearbooks of ths Association of Commonwsalth Universities, 1960-66}
*Overseas Students in Britaln®(British Council) 1966
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Table 23 shows that as the total numbers of West African students in tha.
United Kingdom gensrally and in the universities in particular decreass, so
does the ratio of postgraduates to graduates change. Apart from.this, the
decline in the numbers of undsrgraduates and consequently the incrsase in the
numbers of postgraduates is much faster than the overall decrease in West
African students in universities. Thus the numbers of West African students
studying at the postegraduate level increased from 23% in 1962/3 to 36% in
1965/6 = an increase of 13% in four years in spite of a decrease of 1l1% in the

total numbers of West African students at British universities over the sames 3

period of time.

. The above picture suggests that this trend is likely to continue and that
in the next few years the graatar pr0portion of West Africzn students in the
Unitad Kingdom universities ere likely to be post-graduate and research stu=
dents, Many of these etudents would have done their earlier training in
various institutions of higher education in their own countries., This would
undoubtedly impose a much greater burden on these institutions which at pree
sent hava not expanded as fast as ths demand for university placea have increa--
sod. This, in fact, means that as the institutions of higher education in
these countries increase thoir capacity and their range of courses so the
demand for university places in ths UK from West African students would dimi-
nish es far as undergraduate courses of instructlion ars concerned but will .
increase for postgraduats courses.

The factors which are contriputing towards a changs in the composition «
of West African students betwsen the two levsls of study are common to a
much wider range of students. If can be suggested here that one of these
common factors is what has besn called earlier the 'non-individual factors?

that constrain international educational travel. One such non-individual
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factor, it will ba remembered is ths sxtent to which grants are used to

introduce various sorts of controls, We shall therefore turn our attention '

to the patterns of scholarship awards which West African students in uni-

versities benefit from with this in mind.

~In 1964/65, there were 1,331 West African students studying at British

universities, Of this figure, 794 (i,s., 60%) were known to hold some sort

of award and more than a third of the award-holders were studying at the

post-graduata level of instruction (i.e. 36%). Table 24 below shows the dis=

tribution of scholarship awards among West African students in the UK. .
Table 24 ' ;

Weat African Students in British Universities by Country of Origin, 1964/65

, ‘ . ‘ . scholars as %age
Lountry of Origin Scholars Non-Scholars of all Students Totals

sierra Leona 93 (24) 31 ( 6) 75 124
Gaibla 18 ( 1) 3( =) 86 21
Ghana 183 (75) 86 ( 29) 68 269
Nigeria " 500 (196) 417 ( 88) 56 917

794 (296) 537 (123) - © 1,33

Notess 1., The figures in brackets refer to the numbers of postgraduatea
included in ths adjacent figures.

Sources  Yearbook of the Association of Commonwsalth Universities 1966,pp.2204
From Table 24, it can be sezn that students from the countries with the

smaller student population receive more scholarships than others. Thus Gambia
with a student population in that year of 21 had 86% of her student population
benefitting from some award, whereas Nigeria with the largest had only 56%

of its student population benefitting from an award. Nevertheless when all
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students from Yest Africa are taken together irrespective of their country;
of origin 60% of them receive some auward. !
If we now take ths proportion of students receiving some form of bensfit
from scholatship awards between 1960/61 and 1964/65, it would be seen that
as the numbers of post-graduate students 16558338 80 does the allocation of
scholéfships to them, though the rate of increase of post-graduateéhas been
faster than the rate of increase in scholarships to them, Thué, whereas 1in
1960/1, 54% of all Lest African students at universities wers holding some awaxté
or other, the proportion in 1964/5 had risen to just over 6o%. By contrast, thg.é
nunbers of postegraduates increased by }5% betwsen 1960 and 1964/5 (as has f
besn shoun in Table 22). Tharefors ths numbers of West African students holding
scholarships increased by 6% in four ysars while the numbers of post-gfadﬁate
West African students increased by 15% over the same time period. Now, it is

not possible to show the numbers of west African post-graduaté students hole '

ding scholarships over the same period becauss comparable data on this for the
earlier years are not available. But from tha above, it is obvious that the :
rate of increase of this proportion could not be less than 6% in four years :
nor more than 15% over the same period of time.

Correspondingly, ths numbers of West African students who do not benefit 1
from any award and conseguently have to depend on private sources of funds has é
been dscreasing over the sam; period of time but is nevertheless still guite .}
high, being 4of overall. This figufe,of courss, excludes a much grsater propore
tion of West African students in other institutlons of higher education who did «
not benefit from any award. This is quite high as we shall ses later on.

If we now analyse the 537 (i.e. 40%) of West African students in universie,
ties who do not benefit from eny award but who have to support themsslves from

private sources, it can bs seen that 23% of them are studying at the post-
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graduate level while 77% of them are studying at the undergraduate level. This,
in fact, means that as the numbers of undsrgraduates decrease so the proportion

- of undergraduates who depend on private funds increase, If this trend therefors

continues thers would come a tims when logically loo% of a smaller undergra=-
duate population of West African students in British universities would be
supporting themselves from private funds,

The above analysis throws up two very obious conclusions.'rirstly, it
suggests that it would be a mistake to assume that the increase in the numbera
of private Yest African students in British universities is a reflection of -
an increased ability to support themsslves from private funds and this is in
spite of ths fadt that the level of incomes of all the West African countriss
considered hers has increased, considerably in some césas,since 1957 in line
with the gensral increase in world prosperity. On tha contrary, it would seem
that privatse studénts are increasing becauss they are being left with no alter.

native but to find private funds for themsslves if they are ever to be able

¥

to obtain higher education. In other words, these students are having to strugg g
le against a tide which is threatsning to wash them away from the fisld of |
higher education. Clearly, the numbers of undergraduates ars falling partly
because not many individuals are capable of struggling against a tids. This

point becomes particularly convincing when one bears in mind the fact that in

international sducational travel more and more students are having to study
on privats funds. This would seem to suggest that in the case of West African
students a changs is taking place in the distribution of incomes which enables .
only a few students to study abroad on private funds or alternatively, the
controls on student travel have increased in such a way that only a few and

an ever dsclining number of students are able to slip the net of controls,
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Secondly, and this is connected with the above, the amount 6? these controls;
subtle and otheruise, 1s increasing thus lessening evén further the element

of individual choice in higher education, particularly as far as international
and inter~cultural education are concerned. Apart from the more explicit
methods which ere used, the scholarship-- swarding authorities ére attaching
such strings to scholarship allocation as would in fact mean that West African
students either study abroad with the blessing of the scholarship-awarding ;
authorities or not study abroad at all, or indsed (subject to the limitations o
imposed by the other controis) to study from private funds, It should be clear. |
ly noticed that thers is no moral evaluation in this assertion since it is the .
policy issues of the awarding country (or agency) which would datermine who
gsts an award and who does noi.

We have also seen that in general governments are the greatestcontributop
of funds for the provision of scholarships and bursaries for study abroad and
that this has been a permanent and increasing factor in international educae
tional travel since the end of the First World Ware. This is nowhers more true
than in the case of West African students and their home governments. Indssd,
though direct evidence is not available, it could be conjectured that the
amount of private and non-governmental agencies donatin§ scholarships within

these countries is much smaller than the corresponding amount in Europe end i

America. It follows from this that the role which government plays in the allod

'
5

cation of fellowships and other awards would be greater i{n the case of Uest
African studentsj they can control the allocation of fellowships according Q

to their national policy issues much more closely than govarnments in the USA

)

or UKs They can therefore control not just the number of individuals who obtaip °

scholarships but can also ensure that these individuals fulfil® certaindli-

e R T
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gations essociated with the eward of these scholarships. They can also control
the levsel at which instruction is being pursued as well as influence, if not

complstely determins, the numbers of students from these countries who take

part in internationalkeducational travel and thus become exposed to situations
of culture conflict.: o S | o

In the nature of the casa, .tcontrol by allocation® is ons of the most
important methods of control over studsnts which West African governmsnts
utiliee.‘tven in those cases where international agenciee and‘friendly governe
ments grant eoholarehips to etudente from West Africa, the home governments »
are abls to axert their influence eince almost a11 of these scholarships (like b
those offered by the governmenta themseIVes) have various reetrictione on
their content, the beneficiaries, the country of study to mhioh the student
ehould go. the aex cf the beneficiariee, and the length of the period of 60-
Journ; in any case a great majority of thess awards have to be channelled
through the governmente who then nominate the etudents who should apply 88
well as sponsor them. Even in the case of thoee etudente mho etudy on private
fundo. the government can refuae tD sponsor a atudent who would then loee a11
the privileges involved, primariiy the easy meane of raoommendation to an
inetitution in the host country which Sponeorehip involves. The inetitution - ‘
of oponsorahip ie one means oy which subtla eontrol has been brought to bear

on the students by their home governments.

The deeline in the numbers of West African students in the UK ainoe
1961/2 is partly attributable to the workings of the Various formo of oontrole ‘
A break-down of the relationehip between scholare and non-echolars in the
univareitiaa over aberiod of time would suffice to determine the extent to

which these methods have bean successfuls Table 25 belom represents such a

breakedoun of scholarship-holders, related to the tctal student population ;
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from sach of the above-mentionsd countries,

S L. .. . .+ . TYable 25 T e BT b

Scholars as Proportions of Total Studsnts from each Country:din Universitiss ug,

between 1960/61 and 1964/55 - |
1960/1 1961/2 1962/3 1963/4 1964/5 B b

Ghana 1 7719 72 8o ‘68 é
Nigeria '~ . 45 - 47 . - Bl . 54. - 56 i
Sierra Leone 3 713 ~ 65 74 15
Gambia | 56 66 7o 72 86

Sourcess Yearbooks of the Assoclation of Commonwealth Univereities.

While the pattern for some of the countries in Table 25 ia not conclusive in

direction. the Table does show that all countries have been increasing the

proportion of their student populations in the universities who are covered o

by some sort of award. Thus Nigeria, like Gambie,has been increasing hor cone
tribution even though her present proportions are smaller than those of any
other country. and is doing 80 at a much slower paoe than the Gambia (whioh in‘
any case has fewer students). As the numbera of scholers increaeo 8o the>
stringa involved in the avards would come into play, and so reduce the propae-
tione of priVate studonts in universitiss. Thus the changes which are taking
plaoe in the student conposition in universities are not by eny meane. random
and ars related both to the nseds of the countries from which th808 students

cons and the desire of their hcme governments to divert undergraduato atudente

from British and other foreign universitiee to the deVeloping home universi-
tieso Thia is made even more manifest by observing from the Table that the k
proportions of scholarship students since 1962/3 have almays beon greater than "
the proportion of priVate students in the univereities, contrary to the eitua- 3

tion obtaining in the technical collegoe where the greatsr PtoportiO“ of Uest v
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African students tend to be privats rather than scholarship studonts,

Btuer less suntle and mofe explicit methods have been used and are being
used o influence ths numbers of students who go abroad for higher studiss,
Since about 1961/2 all West African governments have followed a policy of not
granting scholarships abroad for the pursuit of studies in those faculties and
subjects for which facilities exist iﬁ the homas universities. Similarly, the
preu}ous practice by_mh}ch wGst Afg}pan studants‘in the UK can successfully
apply for a scholarship after completing part of their studies has bsen modie
fied in such a way that such students are re-called and requested to continue
their studies in the home universities when the scholarships and bursaries
ere awarded uo‘tham. Clearly, the success of this policy would depend on the
extent to which facilities are available and on tha speed of dsvelopment of
the homs universities,

~ Another method of control which has been recently introduced is the policy
of refusing permits for currency exchanga to students, This is sometimes com=
bined with a policy of refusing exit permits at the same time. This mathod .
has the effect of reducing the numbers of private students who go ebroadfor. .
furthsr atudiea.

Undoubtsedly, many of thess controls have regard to the need to consérve
currency and protect the sometimes precarious balance of payments pusition of
thsss countries, But they nevertheless have the overall effact of increasing
the non-individual factors in international and,intar-cultural education. How=

ever, as yst no government bas embarked on a policy of outright dictation of.

i

e T TSI T T

eithsr faculty of study or subject of atudy though thay all attempt to 1nflu- .

enca Opinion by tha publication of manpowor flguras ahowing the ahnrtagas or ‘

the abundanca of skills (whera thesa axist) in the h0pe that prospective
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students will study those subjects for which there is a high demand in the
countryl.

The above are the general trends as far as levels of study, and scholar-
ship awards to West African university students are concerned. These trends
are likely to continue, barrinj unforeseen circumstances such as the recent

(1966) 400% increase in tuition fees of overseas students in the UK.

The Sex Composition of West African Unlversity Students in tha UK

Overall, thefe is én overwhelming pteponderaﬁce of males in this category
of West African students. For instance, in 1564/5 there were a total of 1,331
West African students at various universities. Of this number, only 163 (11%) £
were females, the rest'malas. Of this small number of females, 43 (26%) were
studying at the postgraduate lével of inmstruction ahd the rest were studying
at the undergraduate lsvel. This relative under-representation of women in the
university population is by no wmsans a new phenomenon as can bs readlly seen |
if we compare this picture with the previous years, Whereas in 1960/l females
constitutéd 9.,5% of the total West African university population, in 1964/5
they constitutqd 11.1%, This represents a remarkable stability (approximately
1%) in ths sex composition of UWest African students in‘Britishkunivarsities.

This does ndt mean, however, that the population of Wwest African females

in the United Kingdom is so small., On the contrary, thers is a much larger num<

ber of women who are the wives of students but who are.thamselvas,not regls-

tered students, and as such do not come into the picturs, It is also well-
i
l. Ses for instance the "TeneYsar Plan of Economic and Social Dsvelopment for |
Sierra Leons, 1962/3 = 1971/2"(Sierra Leone Government) Frestown 1962} ]
Federal Republic of Nigeria "Fedsral Government Development Programme 1962« %
19683 First Progress Report, "Sessional Paper No.3 of 1964 (published by the
Federal Ministry of Economic Development March 1964) pp.l4 and Ghana L
*Second Development Plan 1959-1964" n.d.pe VI=VII :

Lt ettt

e
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known that the proportion of womsn in othser institutions of further education
such as nursing training is much higher. But as far aes the universities ares
concerned women ars overwhelmingly undererspressnted.

The abovae is the general trend within which further analysis will show
some variations, Table 26 below shows tho ssx composition of tha West African
university student population in 1964/5 according to country of origin.

Tabls 26

Sex Composition of West African University Students by Country of Origin

1964 / 65
Females as

Country laleg Females Zago of Total Totals
Ghana 238 ( 94) 31 (lo) 12 269
Nigeria 813 (258) 1lo4 (26) 11 , 917
Sierra Leone 99 (23) 25 (7) 20 124 - -
Gambia 18 ( 1) 3 14 21

1,168 (376) 163 (43) 1,331

Notes: The figures in brackets refer to those included in the adjacent numbers

wvho are postgraduatas,

SourcesYearbook of the Association of Commonwealth Universities 1966
It can be seen from this table that, apart from Sierra Leoae which in that
year pfogided 20%, the others account for an average of 12% of females in
their total student popdlétion. It alsoc becomss very evident that as far as
the universities are concernéd. interecultural eduéationai travel is predomi=
nantly a male affair and that on the basis of the abové irends and bearing in
mind the fact that the total numbers of West African studeﬁts iﬁ the UK has
been falling since 1961/2, the future UWest African university studeni in the
UK may still continue to be male for a long time,

Howsver, this overwhelming undererepresentation of women in universities

in the UK can be accounted for by the composition of education gensrally and

I
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higher education in particular as far as the two sexss are concernsd. In many
parts of the world and in Africa in particular, education is essentially a
male affair. In the USA ~ one of the most highly developed counfries - the
figurse for female enroldment in 1963 was 38%.:From this point of view, ths uss
of the notion of *under-representation' of wéman above is a misnomer since
this imbalaence is widespread and not confined to the areas in Africa we are
dealing with, 8ut having said this, we are in a position to see that ths ime
balance in the representation of the sexes asmong West African students in
British universities is closely related to their representation in the popula=
tion enrolled in higher education (see Table 27 below) in their home countries,
Table 27

Comparison of Sex Composition of Total Enrollment in UK and West Africe
in Higher Education

Females as %ags of Total in Females as %ags of Total
Country  Home Universities in 1963/4 in UK Universities 1964/5

Ghana : . 9sd . 12
Nigeria ‘ 9.9 ; 11
Sierra Leone ‘ 14.5 20
Gambia - 14

Notess The data for comparable years is not yet avallable, To this extent the
comparison is inaccurate but, allowing for the possibility of change
in the 1964/5 figures, there is still a remarkable similarity in enrold
ment in both years. Besides, different countries use different defini-
tions of t‘student! as already mentioned. The gaep in the Gambia column
is due to the fact that there is no institution of higher education,

i

-

-~ .

The figures in all cases excluds teachers in training. }

SourceiUnltad'Nationa ngtatistical Yaafbook' 1565. Compiled from Table 196 i

Pp.698-715
This, in fact, means that if sducation is a male affair as far as West African
univaraitykstudenﬁs are concerned, this is because education in their homs

countries is dominated by the male eex (in terms of the figures). Similarly,
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females accounted for 20% of the Sierra Leone students in UK universities in
1964/5 because women accounted for a similarly high proportion of students in
higher educatiqn in Sierra Leona.

This under-papresantation of females in the population of West African
students has but one cons;quenca which is of direct import to this study and

{
that is that the pool of females from which part of the sample was drauwn was

very restricted. Howsver, and more importantly, their reactions to the sojourn :

environment and their social relations are liksly to bs influenced by their

numbers. They are less likely to deal with the situation. in which they are

found in the same way as the mals student does, given the naturs of the norms

of the society in which thsy study. This would, in fact, mean, that they,
more oftun than the males, find themselves in a university environmant in
which it is not sasily possible to associate together in national groups un=-
like the.mala atudenté. All thinés being equal, then, this constréint would
have qonsequonﬁes for their identity. It would secm raésonable, then, to
expect différential reactions accof&ing to the sex of the ind}vidual sﬁudent.
Already there is very acénty svidence thattthey have-a tendency to exhibit
(more thaﬁ the malgs) a greater vgriaty and ﬁumber of psychosomatic symptoms
and alsé fend to suffer(f;om brea#downs more ofﬁen than males%‘aut this is
not gqnclusiva as tge study which showed these results was a very limited one
and was cgnfined tobstudenta from one province of Nigeria.

In conclusion, wa can now recapitulate on the various artifacts which

wa have discussed in the chapter. We reviewsd the trends in the size and dis-

[ e

1. T.A, Lambu "A Study of Social and Health Problems of Nigerian Students
in Great Britain® op.cit.pp 51«52
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tribution of West African studcents in the United Kingdom in the context of

the general trends in international educational travel. International educa-

e i D e

tional travel took on phenomenal proportiorsafter the Second World War in termsé
of both numbers of students involved and numbers of fellowships provided for
their use. : i
Secn against this context, ths phenomenal increase in the numbers of West
African students in the UK is made readily undserstandable., But as their nume
bers have been increasing so their distribution has bsen changing. For instan-
ce, the proportion of West African postgraduate studants has bsen increasing
vis a vis undergraduates while larger proportions of them have bsen benefit- é
ting from awards. Since 1962, a trend towards the rsduction of ths aggregats E
numbers of West African students has set in = a trend which we suggest is dua é
to a combination of (1) the workings of the 'non-individual! factors and (2) {
the development of national plans in their home countries which involve soma

control over theé dispositions of ths students studying abroad, ;

However, there has been relatively little overall change in the rank ordey
of institutionswhich these students attend though there has been a slight
change in the popularity of some institutions vis a vis others, For instancs,
technical colleges increased their populerity while the Inns of Court and
Practical Training reduced their popularity. The increass of those in nursing
has been small (5% in 5 years),

with the above parameters in mind, we can now turn our attention tc the

theorstical issues involved in our enalysis of identity among West African .

students, , - |
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CHAPTER 4

THECRETICAL ISSUES = THE BASIC CATEGORIES DEFINED

In this chapter our main oojective is to indicate the general theoretical>§?

guides which we utilised in this study. Uhile doing this, wec also indicate

that a clear understanding of the impact of the sojourn environment on West

i
|
t
.
3
4
|

African students cannot be obtained if the barriers betwe:n disciplines is
given undus recognition.

Specifically, we discuss thg difficulties involved in dafin;ng‘identity EQ
and indicate what we took as our working definitions We then go on to show ‘g
how identity is rooted in values and culture. Ue shall then deriva»the hypoe
theses which guide the stuay, though tha work is not concefnad only with

hypotheses-taesting,

Tha Concept of Identity: The Problem of Definitian

The concept of identity was only once mehtioned by Sigmund Freud in his

theoraetical writingsl and was, indsed, formally introduced into psychoanalytic
diecussions in 1919 by Victor Tausk in his paper "Usber die Entstehung des
'Besinflussungsapparates' in der 5chizophrenia'2.

It is partly becauss of this late adoption of tha coqcept and partly ba= |
causs writers like Tausk ignored the fact that sarlisr scientists (like Coolsy;

James and others) had approached, if not obtailned, a systematic statement of

the naturs of identity that a contemporary uwriter can say that:

*Identity is a concept without a history of polemics».

—

1. On the only occasion when he mentioned the word in a phrase %.. dis klare -
Bewusstheit der inneren ldentitast®™ i1t was in connection with his discuse

slon of his link with Judaism. See Erik Erikson "The prodam of Ego Identi-
ty" in M. stein & A. Vidich eds., op.citepe37
2. Victor Tausk in Intern, 2eitschrift fuer Paychoanalyse, vol. 5,1919,pp.1- 33
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and in the next breath adcs thats

'Howest; the impatus to disdovary affordad by the term 1
. threatens to spill over the bounds of analytical utility»",

. Another contemporary wpiter has put it very vividly when she séid of all con=-

_cepts like the self, the Ego end identity (she did not demonstrate any differe

ences bstween these) that they are sllppery and that theys .
"Slide around like the shiny balls under glaess in a child's
"puzzle uwhich, no matter how the board is tilted, refuss
to stay lodged 1n eny particular hollow' :
_Yat anothasr uwriter hgs statqd the problem in even more categorical terms when
she said of identity thats
*It is indefinable" whers *to dafins 1s'td.assign the object
to a certaln class and to distinguish it from othsr membars
of ‘this class. sut like tha self (again presuming, but not
demonstrating, a distinction bastween the two), though inds=
finable, - (it) is not thus indescribable*3.
What all these writars'are,”iﬁ fact,'séylng ia&haﬁ there is as yét'héqwidély
eccepted definition of 'identity! and that in the absence of this all that
can be given by way of elucidation of the cdncept”aré descriptiongof its
operation in various 1ife situations. Even Erikson, who has written tﬁé)most
syatemathLSerieshn ldentlty, nevertheless had to cdhcludebthat’tha bbncept N
"still retains some abiguity®, Clearly, this lack of a uniform definition re=
flactsvUpon;a'?undamental dlffatehca in oriéntétion'ahd creates problems fbrlu
the investigator of identity among students. As is to be expected from the
above, the descriptions which are usually glv-n of the nature of 1dentlty ars
equally varied and inconclusive, For inatancé, Etlkéon describes idéntlty in

terms of eqo and uses the concept to denotet” o

l. G. Stone "Appearance and the Self" in A.lls Rose ede "Human Behaviour and

~ Social Processes™ (Routledge & Kegan Paul)lLondon 1962, p.93

2. Helen tynd "ghame and the Search for Identity® (Harcourt Bracs), New York

3« Wary Whiton Calkins *The Self in Scientific Psychology® American Journal
of Psychology, Vol.26, 1915, pp.499-500
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*Certain comprehensive gains which the individual, at ths end of
adolescence, must have derived from all hispre-adult experiences
1n order to be ready for the tasks of adulthood"l,

while this description atressas the psycho-social devslopmental aspects Of
identity formation, Erikson's insistence on the adolescent period as the

period when identity issues arise and when identity formation is completed is

not logically warranted since ha does not explain why identity formation cannot :

stop at the childhood stage or, indeed, continus up to and after the adoles-
cent  period, He expands this description in an sarlier article when hs said
of identity, that it includes:

*the awarensss of the fact that there is a self-sameness and

continuity to ths ego's synthesising methods“ and equates

this with "a more realistic sslf-esteem" which *"grows to be

a conviction that the ego is learning effective steps towards

a tangible collective future, that it is developing into a

defined ego within a social reality=?,
Howéver, this attempt to clarify the nature of identity further puts Erikson
in the poéitioq where he emphasises (1) the sociological environment within

which identity develops and (2) the rols of the ego in identity development

thus leading to an ovarfemphasis on the role of the ego and a dimunition of

its objective and external behavioural manifestations. He therefors found him=

sclf in the situation whers the best he could do is to *let it (Lse, identity)

epsak for itself in a number of connotations™ and to "attempt ta maks the sube

Ject-matter of identity more explicit only by epproachiny it from a variety of

engles - biographic, pathographic and theoretical®i then ®at one tims it would.

appear to refer to a conscious senss of individual identitys at another to an ..

unconscioua striving for a continuity of personal charactsr, at s third as a

—

1, Erik Erikson "The Problem of Eqgo Identity® op.cit.p,38 ‘
2. Erik Erikson *Ego Development and Historical Change™ "The psychoanalytic
" Study of the Child®, 11, New York, 1946, pp.359-360

o

__4

it e oot s B
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criterinn fnr the silent doings of ego synthesis and finally'as a maintenance
of an inner solidarity uith a group's ideals and inentity"l. In tha end, the %
gensral answsr uhich he provides to the quastionl'what is the naturs of iden= k
tity?* amounts to the minimum fact that it determinss and is determined by

the synthesislng‘capadity of the individual i.s. his level of adjhstmant to

his environment, given some continuity in the latter.

}hera are other descriptions which partly support this minimum definition :
and which bring out the ‘adjustive element' more vividly, For instance, Ernst |
Pfelingar defines it ast

%A fairly homogenous configuration of a number of

psychological structures and functions within the ego

which allow the person to defins himself and be defined e [

by others in his present and future adaptive relations 5 E%
to a social environment®, ‘

He amplifies this by pointing out thaty

"It is the product of a great number of psycho-social and
psycho-sexual processes which, during their developmant,

are in interaction with the social environment, continucusly
synthesised and modified into always new forms of identity
until by the close of ths adolescent period a fair amount
of stability and internal consistency of a personb ego
identity has been rsached"2.

Both Prelinger and Erikson can thus bs seen to stress the period up to edolesa i
cence as being crucial in the devalopment of identitfd;nd tn emphasisa tha ’
importance of aocial processes in facilitating or, indeed, inhibiting its de-
valopment. In thege raspects, they are by no means an isolated group of writen&~

A large numuar of psychologists not only lucate identity development with_
in a Specific period in the life cycla or tha individual but alao 880 its

origins in tha unconscious of the individual. Thus Breenacre and

l. Erdk Erikson op.cit. p.38

2., Ernst prelingsr "Identity and ldentity Diffusion® in g.m. Wedgs ed.
"psycho=-Social Problems of College Men® (Yale University Press) 1958,
PP+214-215, my emphasis,
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Mahlerl, like Erikson and Prelinger, discuss identity largely in connection
with the period of childhood and assume that identity is so fully formed by
adolescence that it cannot subsequently changs in any significant way. Lich-
tenstein, for hispart, does not only maintaln the same notion of identity
davelopment but goes to the opposite extreme of locating the beginning of
identity formation in the uterine association between mother and child 1.8,
the embryonic connectionz.

While the clinical argument for these positionsfiay be accepted by soms
clinicians, thers is no logical reason why, if identity refers to the adjus-
tive capacity of the individual as shown above, its formation should stop at
certain periods whsn the need for adjustment will always arise throughout the
individualts 1life. Clearly, any explanation of growth in human life should
simultansously explain both continuity of cﬁaracter (for want of a better
word) as well as personal changa, Thaese definitions pertially succeed in

providing the former kind of explanation but not the latter.

But that many clinicians operate on this notion of identity formation may :'

be due to their attachment to what has been called ths *Freudian Ethic' which

maintains (in the language of Webster at. al.) thats

l. P. Greenacre "farly Determinants of the Development of the Sensu of lden-
tity" in Journal of the American Psychoanalytic Association, Vol.6, 1958,
PP+612-6273 also M.S. Mahlar "Problems of Identity™ (abstracted and repore

ted by D.L. Rubinfine) in Journal of the American Psychoanalytic Associatyzzv

VDl 06 ’ 1958, Pp 0131-11‘2
2. H « Lichtenstein "ldentity and Sexualityt A Study of Their Interrslation-

ships in man" in Journal of the American Psychoanalytic Association, Vol§,

1961, pp.l79-2603 also in his more recent "The Dilemma of Human ldentitys

Notes on Self-Transformation, Self-Observation and metamorphosis®™ in Jour= ~
nal of tha American Psychoanalytic Association, Vol.ll, 1963, pp.173-223
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"The personality is well-formed by the age of seventesn or
thersabouts and that what happens after that is merely an -
expression or an unfolding of what has previously been P
established"l,

Their consequent neglect of changes identity in adulthood as a result of ex=- g

periences (college or foreign, for example) is thus made understandabla. i
However, thera is some indication in the literatura that this adherence
to the 'fFreudian ethic! is baginning to be modified. One recant discussion

which highlights this change also expressed the views

R S

*that only by tracing this process (of identity formation) through
all the stages of childhood and adolescent development can we gain ;
more definitse criteria regarding the prerequisitss for normal idantity‘ {
" formation or the causes for pathology in this area r.eapec:t.i.vealy"2

'f

[
.

Howsever, despite the ambiguity which surrounds their use of ths concept, most ; ;
writers are agreed on the minimum requirements for the existence and change %.%
of identity which have contributed to our working definition in this study, In:
the first place, they are all agrsed that no understanding of the nature of "?

identity is possible expept within the context of the social environment

within which the person is located.

Secondly, they all accept that the distinguishing aspect of identity is
that it is the resultant of the interaction betwsen the individual and his ‘
inmediate environment and that the origins of identity changes should there-

fore be sought after in the environment in which the individual finds himself,

Thirdly, they ars agreed that tha adjustive capacity which is an impor-

tant constituent of identity (some have called it the 'synthetic function's)

manifests itself in an awareness on the part of the individual of his connec=

l. Harold Webster et al. *Personality Changes in College Students® op.cit. p.
8053 also Richard T. Lapiere "The Freudian Ethic® (allen & Unwin)London N
1860, esp.chap.3, and John R.Seeley's “Ihe Amsricanisation of the Uncons- f;
cious" in H.M. Ruitenbeek ed. "Psychoanalysis and Social Science® (E. Dut=
ton Paperback) New York, 1962, pp.l86-199

2. E+ Jacobson "The Self and the Objsct World" (Xntern Psychoa.Lib No.67,
Hogarth) 1965, p.32, my emphasis.

3. Ernst prelinger “ldentity and Identity Diffusion® in g,.m, Uedge Dp.cit.p.215
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tedness to social groupings end at the same time his autonomy from these. As
such, salf—feelings and feelings for others point to the individual‘s identityﬂ
' Fourthly, thay are agreed that since 1dant1ty is social in its origins
and reinforcement it would have sociological correlates which can be studied
and which can thus indicate the state in which identity is.

Fifthly, they are ag;eed‘that the sanse pf ;dentity ag;sea outdpf ths
integration of self-dafinitions ovar time thus regulting in continu;ty; and‘
stability in cne's image of ongse;f.k~ ‘ ‘v o i

Sixthly, and thiawia thg implication of §ll thelr points of agrsement
mentioned so fér, the stabilisation of identity patterns require a period of
experimentation « a period when the parson realisss tha inadsquacy of hismrie
ginal edjustive equipment for a naw situation and besgins to modify this so as
to bs able to accomodate the new eituation. This period has besn callsd tha
tpsycho-social moratorium?’,

within this period the adjustive patterh devised by the individual, and
which successfully relates him to the environment, will become the foundation |
on which the new identity will be builtz. In the case of Africen students in
Britain, the clash of value-orientations would be marked since they coms from
cultures which are rather distinct from the host culture in vhich thay find i

themselves. It is against this background that factors in their personal i

l. Lichtenstein, like william James, Mead, Cooley, stresses this "capacity to
remain the same in the midst of change"j "the subjoctive aspect of identity
is the consciousness of such continuity".

2. In his very interesting work Lawrence Douglas (op.cit ) has demonstrated
empirically that ths University provides such a psychoesocial moratorium :
for stucents and that thers are three types of students with three patterns .
of adjustmant which they develop while in University. Similarly, James _
Davies shows how satisfaction with college experience is dirsctly related .
to the speed with which students adjust to the college environment in his
*Satisfaction with College Experience® while Alfred Naumann shows how
failure to adjust leads to *Intellectuallisation' as an alternative means
of adjustment in "The Relationship of Intellectual Achievement ta the
Processes of ‘Ideéntification® both in B.Me. Wedge op.cit,

e b e o e
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eltuations would precipitate or inhibit changes in identity, The reason uwhy

this is so can be easily understood by looking at the relationship betwsen

identity and values. This we shall take up in a momont,

A Workinn Definition of Identity

We can now defins identity, on the basis of the above-msntioned consie-

derations, as that aspect of the motivational structurs of the personality

which enables the individual to meaninqgfully relate himself to his environment !

and to this extent, arises from social living. It manifests itself in terms of i‘

self-feolings of which the individual is aware., This awarensss takes the form

of an overall image of oneself., Self-fealings can be oriented in a positive

direction (resulting in a general fesling of wholesomensss and well-baing) or

can be oriented in a negative direction (resulting in é faeiing or salf—morti-y
figation. being 'down and ouf' or 'down in the dumps'). We have cohsaquently
used the notion of thigh self—imaga"to refer to the former end of the aelf; !
image continuum and the notion of 'low self-image' to refer to the latter end,
Variations in environmenf would therefore be expected to be reflected in
variations in self-image while the latter would, in turn, influence the moti=
vation of the individual in social action. By developing, and using a measurs
of self-image, we show that (1) there are differences in self-imags batwaeen
the samples and (2) that the sslf-image has correlates which can be studied
empirically. The sslf-image can thus be regarded as an objectification of the
state of identity since identity, by itself, cannot bs observgfed directly.
Our use of ths notion of seslf-image avoids the proliferation of concepts
concerning the self and also reflects on our conviction that sslf-faelings araj

experienced as a whole. Consequently, concepts such as self-regard, self=
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esteem, ideal self, real self etc, all refer to ths same entity (i.e. ths
overall image of oneself) sincé feslings of self-esteem cannot be experienced
separately from feelings concerning ideal self, etc.

Identity and Valuas -

+ The values of different societies provide ths most fundamental basis for
the attribution of identity to its members. Values, insofar asfhsy prescribs
the natura and tyﬁes of role-obligations and expectations which individuals
have of each other, sarva  to build a 'global definition of situationsat into
the social structurs which will influsnce the individualts behaviour so long.
- as ha llves and intaracts in the sams environment.
¢ .23 'This 'glabal definition of situations' not only loosely constrains what
the individual ought and ought not to do, but also:loosely prescribes the
qualities of individuals who should perform csrtaln roles as wsll as the .
eltuations.within which they should perform thelr rolesl. Stability obtains in
social 1life because of those expectations which individuals hold concarning
sach other's role-performance. Values, to this extent, are instrumental td‘
social life since they enable aociety's goala to be pursued by providing the

nace¢sary 'lubrication' for interaction as wall as motivating individuala in

S WL e meie e n AT B e e o e

this direction.

R - SRR S
|i

. The motivation to perform one's role is not, then. a comgletelx indivi-
dual attribute but is, at tha sana tima, social in otigin. One's performanca
is evaluated and reinfotcad by others in aocietyo Gane:al social approval of
the- individual'a role-erformance would. in this way contributa to a ravour-

abla self—conception. Thus ‘a 'bad teacher' 1s someons whose activities are not

1. Talcott Parsons et al. WToward a General_lheory of Action* (Harper & Rom)
New York, 1962, p.l473 also R. hierton's "Bureaucratic Structure and Pere
sonality* in his “Social Thoory and Social Structurs® op.cit.chap. VI;
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gehéraliy épprbved in the ééciety as far as teéching is'¢oﬁcerned. Consistent

rejoctioh as Yoad!' would séoner or later be refleétéd in a low and unfavour=- 3!
able éelf—cdnceptioh on the part of the'peréon so dssignated, |

Admittedly, there are many intervening variables which Qouid datérmin6” é
when thé"étigmafiséd' individual bégins to visw himself in correépdhdingiy
low teimsﬁ(a.g.'referenéé'groups); but that he'dbeé; is an~eétéb118hed fact
15 the litérétuiel. Similérly, the 'mentally ill"person is somééﬁe, apart fn:n‘

anything elss, whose actions‘coriaspohd with the 'audience’s' expsctations

concerning e 'mad man'e He doos, in a sénse,éplay the trole’of ihé‘mad;man'.
He may thus view himsolf és'Napoleun when no one calls him Napoiebh.kBUt in
callihg'hihsaif *Napoleon', he would be acting like a 'mad man® and people
would cali:him a tmad man' and expect him to act like unse. There is thus a
clear relationship betusen tha expectations of othars and the individualts
behaviour = these expectations being par%ly‘deriVGdfrbm tha values of tha ;
soclety. It is this relationship which has been stressed by varlous social
scientiéts'and’iayméh’aliké. Goéthe'énce éxpresséd’ltiin'the follnwihg words g
nDer fensch erkennt sich nur im ﬂenschan, nur o

Das Leben lehret Jedem was er sein2
(Gosthe "Tasso", Act 2, poS)

'
ey
¥

l. The evidence on this is profuse and cannot be quotad at langth. SOma indi- ,
- cation is howsvaer provided in the follouings G.W. Bronson *ldentity Diffu- |
" sion in Lets Adolescents®™ Journal of Abnormal and Sociel Psychology, Vol 59

1959, pp.414-4173 John Sharwood *sSelf-Identity end Referent Others® (

~ Sociomatry, Vol.28, 1865, pp.66-8l: Carl Couch & J.S. Murray "significant

' Others and Evaluation® Sociomotry, Vole.27, 1964, pp.S502-93 fFrank fyamoto &

Se Dornbusch "A Test of Interactionist Hypotheses of Self-Conception®
ReJeS.y VoloLXI, 1956, pp.399=-403: Leo Reeder et al, "Conceptions of Solf
and Others® in gert Stoodley ed. *Society and Self* (Fres Press, G lancoa) j
New York' 1962' pp.69-78 . '

2. "Only in man does man know himselfj 1ire alone teaches each ‘which one 'he' id'
Quoted in charles Cooley "Human Nature end the Social prder® (Scribnar'g |
Sons) 1912, p.151 I S ‘ ;




« 116 =~

Robert Burns, in a similarly oft-quoted sentence, also expressed this relation ;

ship when he regretted that we cannot always ses ourselves as others seo us,.

. Since the individual's image of himsclf is related to the appraisals of
others, his gensral prestige would also be related to the rols which he per=
forms, with the latter being defined partly by the values of the society in
wvhich he exists, It is these which would, then, largely determine whether his
identity would include a predominance of aggression or intropunitivanasal, be
more sensitive to shame and gullt or less sensitlvez and s0o on. A8 such "va~
lues define goals and goals definetidentity. The probleﬁ of identity, then,
is basic to the probiam of gcaals"3 and insofar a; the individual is born inta
soclety, his idéntif? can bé described as "a property which is {nalienable
from him"a. ” |

HoweVer, this identity-prescribing aspaect of valuea is a mers predispo-

sition, a necessary but, by no means, sufficient factor 1n the development of

identity, Tha 1ndividua1’s sense of identity is also influenced, perhapa
much mors importantly, by factors which ere specific to his life-cycle such
as higharental background, hiqbast experiencee,‘hia pesr=-group affiliations

etcs = factors which can ba described collectively as (following Wedge)

'idiosyncratié Adaptation' factorss. It would therefors be fllogical to object é‘

1. F0110wing Ruth Benedict's characterisation in her 'Patterns of Culture"

t—
i

(Houghton mifflin) Boston, 1934 end R. Linton's discussion of basic perso- f

nality-typss in his "The Study of ran* (Appleton) New York, 1936

2. Hslen Lynd characterises the cultural foundations of 1dent1ty in these
tarms in her "Shame end the Search for Identity® (Harcourt Brace & Co. )
New York, 1958

3¢ As Uhselis "The Quest for Idontity® (victor Gollancz) London, 1959, p.174

- esp, but also p. 200

4. Kenneth Soddy *"ldentity, mental Health and Value cystems® (Tavistock)1961
Pe4 also Margerst Field *Search for Security®™ An Ethno-psychiatric Study
of Rural Ghana" (Northmestern UnivePress), Illinois, 1960 for a description
of how values define mental illness in Ghana, chap,. I esp.

S. BelMe Wedge op.cit. p.260




- 117 -

to the view which we have maintained in this work that the values of African j
!

society have a uniform implication for West Africans on the grounds that all
Uest African students are not the same., Thess students coms from the same

‘cultural area' and thus ars subject to the same identity-predisposition. But

at the same time, as individuals, they ere different since they all have Q

differsnt 'idiosyncratic adaptation patterns'. We therefore maintain, with
Kluckhohn and furray thatg

"Every man. is in certain respects (a) liks all othar men,
(b) like some other men (c) like no other man®l.

It was precissly this connection betwsen identity and values which Erikson é

tried to highlight in his discussion of the biography of George Bernard Shauw,
Socieéies vary according to the extent to which they provide a 'glouél

definition of situations!' which the growing person can take up. Whereas some

societies (usually pre-industrial societies) provide psycho-social moratoria

within which the growing person can expsriment without incurring soclal !

rejectionz, the growing person in many industrial socisties does not have any

such moratoria and (according to Douglas) use the university for this purpose,

It is in thse latter kind of socisty that identity crises arise. In the former
type of socisty, this crisis (some call it an adolescent crisis) does not seem | |

to arise adcording to existing litafature. tihether this means that it does

1. Clyde Kluckhohn & H.A. lurray eds, "personality in Nature, Society and
Culture® (Alfred Knopf)New York,1948, p.35; Helen Lynd makes the same point !
when shs saysi"In the most homogenous socisty in relatively tranquil his-
torical periods, there is no one kind of identity for different individuals |
8till less any single road toward a sense of 8.1f and ona's placs in i
society™ op.cit.p. 184 AN

2, Anthropological evidence suggests that in West African countries children . !
are socialised in a permissive way and are allowed a wide range of 'excesssg
See for instance, Barrington Kaye *3ringing Up Childrsn in Ghana® (Allen & |
Unwin) London, 1962, p.63 and liargarst Field “Search for Security" op.cit.;é
more genarally Frank Youngs interactionist formulation in "The Function of |
Male Initiation Ceremoniess® in AJS, Vol.LXVII, 1962, pp.379-396 }
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not occur or that its intensity is relatively low is very much an open
question. 3anton's assertion that the consciousnsss of ons's self~identity
increasss with an .increase in the level of economic development1 would seocm
to suggest that such crisis situations would not arise or would bse relatively
less intense in pre-industrial societies, Howsver, he does not sufficiently

alucidate the connection between consciousness of self-identity and level of

}

economic development to facilitate a conclusion on this point. In any case, if

even such a connaction can be traced, it is doubtful wvhether it is as linéér
as ha suggests,

While the west African atuden£ tends to be older than his British coun-
tetpartz and can tharefore only be described as a 'late adolescent! if any=
thing, he would nevertheless experience a disorientation which is not dus to
the absence of'values as such (for he is still wedded to the original values
of his home country) but is due, in part, to the existence of values in the
host society which are different from those into which hc was socialised. This
situation ﬁould; as we have already hinted (in chap.l), put the student under
soma atreaa,some concomitante of this stress in similer situations belng fre-
quent reports of psychosomatic illnesses and symptoms3 and a relatively high
lovsl of genuralised anxiatya. It is against this background that the students

adaptiﬁa dapacify would baAbroQght into play.‘How:douid ﬁhis come about?

Idehtity Change in West African Studentst The Role of the Host populatioh

Simmel, Cooley and licad hava shown the part which the 'generalissd others' %

play in the maintenance and change of identity. According to them, every pleca Lt

1, ifichael Banton "Rolaes® (Tavistock Publications) London,1965, p.138 ff

2, Robbins Report "Higher Education® op.cit. Appendix Two(A), Table 26,p.37

3. Samusl Stouffer et al. "ileasurement and Prediction® (princeton Univ.Press)
New Jersey, 1950, chap.l3, p, 406ff Ly Shirley Star

4, David mechanic "Students Under Stress® (Fres Prass, Glencoe) New York, 1962
pp.98-y9 and Elton jackson "status Consistency and Symptoms of Stress®
ASR, Vol. 27, 1962, pp. 469-480

|
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of social communication involves the presentation of the identity to and for

the appraisal of othsrs. The office-boy may have a low self-image of himself

in tha office while at homs his self-image would be higher as a result of the

appraisals of members of his family. In each case, the 'audience' he plays to
is different and his self-imags varies accordingly. Furthar, becausa of this
'salf-presentation', it is impossible to predict what thas outcoma of social

interaction would be, i.3. whether or not the individual will present the ;

wrong and inappropriate cues and will consequently be classed as a 'fool'l.

Similarly, where one sidé in an encounter fails to come up to the expectations ;}

: i
of the other side 'embarrassment' may arisez. Social encounters ara therefors, »!

|
i
t

present that aspect of their identity uhich would earn them the most favourab. j

in their essentials, fluid. But because of this fluidity, individuals would

le evaluation®. It is this elemont of fluldity which Goffman tries to capture

1
t

when he saids gLife may not be much of a gamble but:interaction 18"4.,Th9 in=-
dividual's identity then "is.something of a collaborative manufacture"s and
the social world®in truth, is a wedding i.s8. caremony (sj.t:)"6 or ritual of
pres;ntgt;bn ana evaluation.

The various self-conceptiuns which derive from various pleces of inter-

*

action are inteqrated to form a mors or lesgdconsistent imags of oneself7o

l. O+E. Klapp "The Fool as a Social Typse" AJS, Vol.55, 1949,pp.157-162
2, EJGoffman "Embarrassment and Social Organisation® A3JS, Vol.62,195-7pp264=7]
3+ He does this because (according to Cooley)"it(i.e. a positive sense of salf)
is more necessary to him than bread". Ses his "Human Nature & the Social
grder™ op.cit.p.228 _ ‘ : - .
4. EsGoffman "The Presentation of Self in Everyday Life® (Doubleday) New York,
1959, p. 243
5. ibide pe253 . .. . . ..
6. ibid, Pe 36 )
7+ A. Strauss ed. "George Herbert Mead on Social Psycholoqys Selected Papers®
(Phoenix Books Unive of Chicago Press)lY64,pp.200,220-228} Tomatsu Shibutani |
"Society and personality® (prentice Hall Inc)New Jersey,1961,pp.2144228-9;
william Jemes “Principles of psychologythzmillan & Co)18%0,Vol.l,pp.2934189;
Helen Lynd op.cite.pel38; Goffman ibid.,pp.49-51 and A, Strauss "mirrors and
Masks" (Freu Press, Glencoe), New York, 1959, pp, 39 & 99 -

——
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In terms of the West African student, that part of thse host population who are

involved in interaction with him would, thus, bs of much consequence for his
overall identity,

However, despite their otherwise brilliant explanation of social inter-

action sarlier theorists did not succeed in specifying thes nature of the
tgensralised others! towards whom the person orients himselfl. Clearly, not
everyona in the host society would be of significance for our students, Only
extensive comparative research both in West Africa and in the UK would enable

us to specify in detail the part played by reference groups in the two areas

towards the maintenancezand change of identity. Our pilot investigation showed

that these students have their reference groups within their own kinship net-

work, but this is not conclusive. However, our analysis of the 'sociometric! é;

characteristics of the friends of thess students produced some instructive

information on the part played by friends in the maintenance of identity (oo, {

as onse category of ths 'generalised others!'),

Some Hypotheses

Our theoretical considerations in this section indicate ths background
against which we deduced certain hypotheses, even though our project was not
merely concerned with the testing of hypotheses. Thess hypotheses ars the

followings

l. That the student who derives from a different cultural background to
that of his thost' country would expsrience stress in the new environ-
mente. This implies that ths observed level of stress can be lsclatod
from factors in the pre-sojourn experience,

m——

1, Thislack of specification has been widely remarked upon. See for instance
E. Hughes "yhat Other"? in A. Rose ed. "Human Behaviour and Social Proces-
Bes"op.cit. ppe 119-127; 5. Stouffer "Social Research to Test ldeas* (Free
Press Glencos) New York, 1962, pp.246-47 and B.F. mannheim “Feference =
Groups, Membership Groups and the Self-Image® Sociomstry, Vol. 29, 1966
pP0265-279 ’ esp.266.

i
i




2,

3.
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That this atress would be reflected in the level of sslf-imagae of the
students., This also implies that self-image levsls in the sojourn
situation can be presumed to reflect factors in that situation and

a fortiori can be compared with selfeimage levels in the home situa-
tion, i

That the seiféimégé level would Oary accbiding‘tb the '1dio$ynéfatic
factors! in the background of the students such as socio-economic
status position, personality characteristics and so on,

el e rmemre s o
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CHAPTER &

VALUE=ORIENTATIONS IN COMPARATIVE PERSPECTIVE: THE CULTURAL SETTING
OF THE STUDY

In the last chapter, the theoretical guide-lines have been indicated
in order to illustrate soms of the operational problems which are involved in

studying identity. We shall now turn our attention to the cultural setting of

the study. Qur objsctive in this chapter is concerned with a description of
the cultural background from which the students in our sample derive, using
published sources as well as the pesrsonal observations of the author,

However, such a description is fraught with difficulties. In the first
place, valus-orisntations ars no@ concrete objects which can ba apprshended
by the sense organsj on the contrary, they have to be inferred ardinterpre-
ted in terms of the symbolic meanings attached to them by the general popula-
tion. Consequently, soms slement of speculation would inevitably be included
in such an interpretation. This is made even more difficult by the additional
fact that the boundaries of application of value-orientations are never dis-
crete. Thus, one could never assert that those people who are das¢ribed as
having, say, the Protestant Ethlc'utiliaa it in every ;onceivable situation,
or indeed, in every aspect of their lives.

These difficulties lend soma ambiguity to the notion of value-qriantation
as this is used in the literaturs. Ws shall therefors clarify the meaning qf

the concept as it applies to this work bsfore undertakinj the description of

West African social structure. .

Meaning of valus Orientation

Valua orientations refer to the systems of ideas which are found in
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any society but which havs moral and evaluative implications for the actions |

of indiyiduals within those soclieties and are (to this extent) constraining :

on the individual. They are torientations?! to the extent that they do not

closely define whether the individual wouid actually obey them or not but rae

ther represent in-built predispositions in ths social structure. Value oriena
tations are thus:
“Value notions which are (a) generai, (b),organised and (c) include
definitely existential Jjudgements®”i.e. judgements about ths

material circumstances of the socisty in question, |

Thus, value orientations are, in the last ana;ysla, inclusive of values,

, . :
In the second place, a value orientation always contains a Weltanschauung,'t

an approach to reality,which gives 'meahing' to the individuals involved with.
in its compass, For instance, ungrudjing respect for the aged may be merely

onae manifestation of iraditionallsm. 1t is this undeflying theme which gives |

unity and cohsrence to a culturez. If one can talk, then, of 'culture areas!,
{
it is because of this underlying unity of meaning for (es Sorokin expressed it |

at the beginning of his combarativa venturae)s

*Hidden bsehind the empirically different, sesmingly unrelated frag-

. ments of the cultural complex lies an identity of meaning, which
brings them togsther 3n consistent styles, typical forms and
significant patterns®”, '

It is this unity and cohsrence which provides the foundation for the develop=
ment of personal identity (as we have already demonstrated). The notion of
value-orientations can, then, be used to depict the differing emphases which
different societies put on aspects of social life. Differences betwsen socie=~

ties within the same cultural complex would then be seen as variations on thg‘
1. Clyde Kluckhohn "Values and Value-Orientations in the Theory of Action® 1
in parsons, Shils, et al. op.cit. p.409 '

2, ibid. pp.409-4lo ' o
3. Pitirim Sorokin "Social and Cultural Dynamics® (American Book Co.) New York, |
© 1937 4in 4 vols. The reference here is to p.23 of vol,l
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same theme whils different socisties in diffarent cultural complexes would

reprecsent differsnt themes. In comparing West African cultural notions with

those of the United Kingdom, we are therefore looking for the differsnt "rank

ordering of emphasis" (Florence Kluckhohnl) which ths two societies attribute

to similar aspects of social life.

;ha‘Us; of Iéeal Typés - C a o : S o %
 The fﬂeéés;of different cultures can be represented in terms of ideal ]
typeﬂ;:Ideai tybéa are édnéépt&al fdols which ellow thé‘sociblogist to study f
diffareht ;oéiatie; by fanging théh élong a continuum of polar opposites
according to the extent to whichstheir bbsérVed characteristics approximate ig
tova;ther end. In the deactlﬁéiéﬁ thcg-follbﬁa. we hav; uaéd.three 1deél ‘
types - (i) Ascription ve, Achievement, (2) Univera;lism vs Particularish

and (3) Traditional vs. industrial, The first tuwo dichotomiss come from the

work of Paraon32 while the iﬁird is ﬁidely used in evefﬁayvdiécussion of under.ﬁl
developed societies, o ” B |

Used in this way, ideal typss ars, by definition, general categorisations
of cultural themes according to their different 'emphases®. To this extent,
the argument that they are over-generalised3 or that they are not usually
found in toto does not affect their conceptual utility..A culture cannot then
be completely ona or the other of these dichotomies but would consist of come
binations which enable tha sociologist to locate that culture on some part of
the continuum other Ehan the two ends. ldeal types, when used in this uay,

have fully demonstrated their usefulness in comparative sociology.

The Pirst-mentioned dichtomy refers to the basis of selection for rolesg

l. The elaboration of this view is in F.Kluckhohn & F, strodtbeck et.ale

. 0 alue enta s* (Row & Peterson)1961,cheps. 1 & 2
2. Talcott parsons *"The Social System" (Tavistock)lLondon 1952,pp.lol=l12 ..
3¢ PeCe Lloyd "Africa in Soclel Changs® (Psnguin African Library) 1967, p.42
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the second refsrs torthe basis for evaluation and,consequently,treatment of

other persons while the thirdementioned refara‘tq the general direction in:

which society is moving or has moved. Thase three are not mutually exclusive

since the basis for sslection of roles has implications for the criteria

agginst mhich individuals ars evaluated which in turn would influence the -

'traditional’ or 'industrial! nature of the socisty. Housver, they are trea-

ted more or less separately, hers, in ths interest of analysis,

.;If we now cross~-classify the first two dichotomies, we obtain a paradigm

which provides four wain combinations of orientations vizs

Ascription

Particularism

Universalism:

Particular prior re- A
lations determine action.:

A B
. Expectation of con=
formity with the
Achisvement . norms of a particular
c gQroup. D

Expectation of conformie {‘

ty with universal norms
for persons of defined
qualities,

- Expectation of succéss-~

ful accomplishment on

topen!' criteria, Rewards
and svaluation determiney'|

by this, '

Thess four combinations have been checked with capital letters for easier

identification. Cell A fits the Latin American pattsrn of making the most of

what ons has! (according to Florence Kluckhohn who also includes fexice in

this theme)j Cell B fits the dominant theme of the aristocratic system of

Feudal Europs; Cell C fits the theme of Ancient China (according to Parsons

interpretation) end Cell D fits the North-American and, as some suggest, all

industrial societiesl. The edequacy of the interpretations of each combination

notwithstanding, the above paradigm can, thus, be seen to typify the dominant

themes of wvarious cultures,

1, Talcott Parsons *Structure and Process in Wodern Societies"(Fres Press)
""1963,chap.4 also more gonerally Seymour Lipset “The First New Nation®

(Heinemann)London,1964,and Robin Williams “American Society®(Knopf)N.Y.
2nd edition, 1966,pp.4l7re.

i
B
{
;I
3

U ——
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In the light of this paradigm, we can now suggest (and we substantiate this 15
suggsstion in our description) that (a) the very process of educatlon1 anolvesi
a confrontation of value orientations A @nd D and that since formal education

is the 'vogus' in West Africa the tension betwsen these two value-orientations
would be reflected in the wider social structurej (b) that educational travel
for the West African student represents an intensification of this confronta=
tion since his 'traditional! supports would have disappeared and (c) that West
African society is typified more by value-orientation A than by D, wheresas the L
social structure of the United Kingdom to which these students travel and in
which they spend their period of sojourn is typified ﬂg£g4by valus-orientation éﬁ

D than by A. The concept of ‘traditional! is henceforth used to refer to Cell

A while the notion of 'industrial' refers to Csll D.

This does not, by any means, imply that West Africa is or was exclusively ’f
‘traditional?! in the above sense sincs thers were always areas of life where ;f
achievement criteria were significant for rols selection e.g. the tradition of |
‘trading' among women in many tribeé or the selection of warriors for the |
fighting forces. Nor does it imply that the UK is exclusively 'industrial! in E?
the above sense since there are similarly many ereas where ascription deter= ‘
mines role selection se.g. political patronage, the 'old boy network® stc.

All that is meant here is that tha sum-total of 'emphases' is in one or the

other direction. {§

Elements of the Social Structurs of West Africa i

The social structure of West Africa has been considerably affected by

rapid social and economic changes. Africa is probably the fastest changing area 21

1. This has been demonstrated in many publications, some of which we shall 5'
discuss, These authors include Fraenksel, Forster, Jahoda, Porter, Lloyd ete,

E

{

.

!
i
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R

in the world todayl. Urbanisation, for ons thing, has rapidly altered varlous

e T R T

aspects of social organisation such as the family system, Migrations from the i’
rural areas to the cities and towns have nsver bseen higherz.’

" ‘However, thess forces have affected mainly the forms which social insti-
tutions taks, not their content. They have modified the egologicalhbontext
within which institutions have to exist. The content has exhibltsd and con-
tinues to exhibit remarkable continulity and :esiliences. In‘nrder, ﬁhgn,‘to ba .
able to demonstrats this continuity of cultural ideas, wse shall utilise the
following headings as *pegs' for our discussions (1) the Cuilture Areas of
Africa, (2) the Social end Political Organisdion of West Africa and (3)

the Family System.

The Culture Areas of Africa o L
Rs has been pointed out already, West Africa consists of diverse athnic

groups and languages} this is sven more trus of the whols of tha Continant.

According to some 1nvast1gatorse there are well over 75c athnic groups in

the continent, speaking just as many languages. These languages, nevarthelaas, L

exhibit so many seimilarities that they have been grouped into language familiegié

l. Peter marris "Family end social Changs in an African City" (Routledge and
Kegan Paul)London, 1961, psix.
2, For instance, ths population of Dakar increased from 32,440 in 1921 to
366y000in 19633 that of Frestown from 44,000 in 1921 to loo,oo00 in 1960}
that of Accra from 38,000 in 1936 to 338,000 in 19603 that of Lagos from
- 99,000 in 1936 to 450,000 in 1962. Similar population expansions arising: :
from migrations have been noted in ell the principal towns in all West }g
African countries. See Kenneth Little "West African Urbanisation® (Cambridge: !
Univ.Press) 1965,p.183 also P.Forster “Education and Social change in_Ghanaw i
t
i

(Routledge and Kegan Paul) 1965, p.244

3. Melville Herskovits *The Human Factor in Changing Africa' (Routledge and
Kegan Paul)l962, esp.chapse 2 and 3j 2lso his "Continuity and Change in
African Cultures® with W. Bascom eda.(Phoenix Books, Unive of Chicago Pres@

- 1962 esp.chap.l. We demonstrate this continuity further in this chapter. ?ﬁ

4. Melville Herskovits "peoples and Cultures of Sub-Saharan Africa® Annals, s
Vol.297-299,Jan.~May,1965,p«11. Daryll Fords puts ths figure arocund 8oo in
his *"The Cultural map of West Africa* in S.& P. Ottenberg eds. *Cultures
and Societies of Africa® (Random House)l96o p.ll6

5. Alice Werner *"Ths Language Families of Africa® (Spck) London, 1915

l\‘
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on the. . basis of tonal quality. The dominant language types in West Africa are E.

the Mande and the Kua group of lénguagea. . i

Just as languages exhibit marked similarities, so do the various cultureal

of the continent. Thesse similarities

*includs those slements of African cultures which are continental

in their distribution and mark off these ways of life from thosse

of other fiajor world regions. Next come the conventions that, whils
spread less widely, are none the less (sic) found in areas of broad
compass and distinguish the major culture types of the continent.

As we move to the tribal or local group levsel, ths special charactere
istics that mark each off from its nsighbours come to the forse.

These characteristics are from the comparative point of view to be
regarded as variations on the broidar cultural themes of _wider

areal or continental distribution™®.

In distinguishing ths cultural areas of Africa in this way, Herskovits does

not imply that thers are no régional differences, nor is ha'saying that such i%
differences do not create points of tension bstween groupsj rather, he is ;
saying that such differences as are found bestween groups and ragions in the %g
culture area can, upon furthsr investigation, bs found to be differences on E
the same basic theme, Since it is this thems which is of direct import to this ?;
stqdy end to the work of Herskovits, ws shall concern ourszlves mainly with |
the similarities, It follows from this line of reasoning that students from {5
West Africa would exhibit eimilarities in valus-oricntations to the extent i
that the area can be shouwn to possees a distinct cultural complex. The natio-

nal boundaries of the countries from which they come would therefore be 1nsig-i"
nificant sinca these cut ecross ths similarity posssssed by the culture area, }

Uith the above considerations in mind, Herskovits then plots the cultura] .

areas of Africa into 8 major typss as in the illustration belows

l. These havs been widely noted by various observers such as D. Forde, Lucy '

Mair, fMeyer-Fortes, Kennath Little - some of whose works we shall discuss, |
2. Melville Herskovits "psoples and Cultures® ibid. p,15




He shous that the cultural similarities of West Africa over-ride differences

betmeeﬁ“athhlc groups and that the area is dlstinct insofar as-

N .

thart 21 AfricacLCUItural Areas'
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*the political and social organisation is more complex than in tha ‘ Q'
Congo area properjy that the art is distinctivej that we again have E
the intrusion of the larger domesticated enimalsj that a bilateral
system of dascent is present, in which, although patrilineal in
nams, recognises dsscent from both parents and is exogamous as re-
gards the familiss of both; that wa find striking differencss in
the languages which, howevei, exhibit strong tonal patterns having
morphological significance"-, o

However; it could be suggested that thé bulwarks of Herskovits delineation
of West Africa as a culture area, are not very secure since he bases his

description on assentiaiiy tuvo argumentsas

[j

(1) that “as we move over the face of the earth we find cultural differene
ces as we proceed from one region to the next and these differences do
not manifest themselves in a manner that can be ascribed to chancs
but we find, rather, that there are small differences betwsen naigh-
bouring peoples, (and) greater ones betwsen thoss far removed from
each other*Z; and

(2) that the sslection of cultural elements is not arbitrary "They ars,
first, geographically continucus. The culture found in any one of
them {s more or less homogenous (and is thus) readily distinguishable
from the culture of a neighbouring area®>

Clearly, as his bases for the delineation of culture araas,;these two argumenta?
are much too'general Qnd ubiquitous. The same two arguments can be used to dramfi
distinctions betwsen ANY two culturss anywhere. Besides, when (as in the secong ;
argument) he provides paramaters for determining similarities, he puts thess ‘
down to geographical continuity.

Nevertheless, his dselineation of cultural similarities introduces soms
order into what was (and to a éertain.extent still is) a contentious point,

namely, that the diversity of languages and ethnic groups in Africa is so

extreme that there is no order or similarity among them and that consequently

l, m. Herskovits *The Culture Areas of Africa" Africa, vol., 3,1930,p.73} Peter !
Lloyd states essentially tha same thing when he says *many cultural traits ;
are found widely diffused throughout West Africa, such as those associated i;
with sacred kingship, while recurring themes exist in myths of origin in
his "Africa in Social Changs® (Penguin) 1967, p.26

2. Herskovits ibid. p.59

3. Herskovits ibid. p.62. My emphasis
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ﬁenetalisationsvabdut Africa or ethnic groups are mathodologically 1nadvisabla£%
It is one of the virtues of Herskovits work that he showsd that thers is some *i
semblance of uniformity behind the apparent diversity and that cultural }
variation is patterned in stable and systématic ways. This uniformiﬁy has been ,
borne out in the work of other iniestigators.

But this similarity is not confined to the abstract level of cultural -
symbols but applies even on the lower levsl of the individualt's reaction to
stress situations, Prof. Lambo, who has done a lot of work on various aspects |
of mental illness, found as @ gensral rule

*that for practical purposes, the cultural pattern (of West Africa) éz
is homogenous, at least as far as the psychological attitudes to ’
belief in magic, superstition and occult forcees and reactions to

conflict and psychic stresses resulting from unfamiliar situations,
era concerned"l, : - ~ ,

Generalisatigna about the social structure of West Africa can thus be seen i%
to be based on empirical foundations. Us shall investigate these foundations

further in the following pages,

The Soecial and Political Organisation of West Africa

' The primary basis of social organisation in Wast Africa has aluays been
end still is the descent group or lineagez. It determined the individualts

status, economic position and the inheritancs of property. The introduction

of colonial rule, far from destroyingxthia basis, has left {t essaﬁtially

Y

H
l. Prof. A Lambo quoted in PEP "folonial Students in pritain® (Allen & Unwin) .,
1955, p.l16 o |
2, This has beecn widely commented upon in various contexts-, Ses for instance,
Philip Forster op.cit.p.323 M. Banton "West African City* (Oxford Unive
Press) 1957,esp.chap.V1l} St.Clair Drake *Traditional Authority and -
Social Action in Formor British West Africa” in P,van den Berghs “Africai i
Social problems of Change and Conflict® (Chandlsr pub.Co.) California, .
- 1965,p.5163 Ksnneth Little "The Mende of Sierra Leons™ (Routledgs & Kepan
-~ Paul) 1951,chaps.6 &7 G.l. Jones "The Trading'States of the 0il Rivers"
+ (0UP)1963,pp.53-563 S&P. Ottenberg “Social Groupings™ in P.J.M.Mc—Ewan
& ReBe Sutcliffe eds, "The Study of Africa® (Methuen)l965,pp.26-443 M,
Fortes & E. Evans=-pritchard eds. "African Political Systems* (3rd £dition
OUP) 1948, p.288, to mention a feuw,
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intact and still dominant. The descent principle thus forms ths pivot of West

African social and politica; organisation,

There are minor variations on this thems to be fﬁund among the various .
ethnic groups in the arsa. For instance, while patrilineal descent is very widew
spread, there are soms groups such as the Mends in Sierra Leone who emphasisa .

the mother's rols relatively without adopting an openly matrilineal system of

H
i

reckoning descent. Other groups, like the Ibibio and the Afikpo Ibo in tha ;
Niger Delta, maintain a system of double descent, Only a few are exclusively i}

matrilineal such as the Akarn in Ghana and even they do not ighora the father'§'§

role but restrict it closely to the biological and to the religious rols to fg

the extent that it is the male'sﬁirit (ntoro) which influences the kind of

{
i
!
E
!

'Fata' which the child would have in life, Uhere the male line is given furtheii

aignifiéance, this extends only to the regulation of relations betwsen the ;&
sexeel. In this sense, the Akan represent a deviation froﬁ the gensral pattern f
ﬁhich does'not, nevertheless, affect the similarity we have demonstrated, In-
deed, the churches among the Akan tommunities (especially the spiritual chur-

ches) havs dona'much;to supplant their system of matriliny by ensuring that

fathera undertake responsibility for the upbringing of their childrénz.'

This fundamental principle « the unilineal déscent group = is made manie
fest at the lower level by means of‘clan organisations, various villages cone
tain various clans Qithin the same ethnic group thus providing the essential !
pivot for social édntrél. Again, thers ars variayioné regarding ths extent to
which this is realised; with some groups emphasiZiﬁd the immediats locality

as ths focus of lovalty while others do not 8o restrict {t, Thus whereas the

o

. i
v

le ReSe Ratfray “Ashanti® (Claredon Press) Oxford, 1923, p,78 i
2, CuGs Baeta "prophetism in Ghana® (SCM Press) London, 1962, pp.131=132
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ende in Sierra Leonel and the lbo in southeeast Nigeria2 emphasize the locali.f'
4

ty, soclal relations among the Akans in Ghana transcend the locality to the ?
I

wider ethnic groups. The extent, then, to which particularism and its correlae ' |

3
1
s
3

tive social control can influence social relationships is restricted by thesse |
boundaries,
Another manifestation of the importance of the descent principle is to be .

sesn in connection with the inheritance of property. In gsneral, it is the

eystem of descent ocperating among the ethnic group which determines ths pattern:.
of inheritance, though independent variations have besn introduced as the re- :

sult of new legislation concerning land-ownership and tenurs. In most of Wast

Africa, propsrty is transmitted through the male line, This 1s true even among ¥
the Akans who maintain a matrilineal system of descent since property is trana.ég
m;tted from uncles (mother's brothsrs) to naphewse. The result is that womun @%
are usually excluded, They ars, neverthesless, catersd for through their hus- )
bands, brothers and, in a restricted senss, their uncles (in the case of the

Akans).

Among other groups which maintain a compromise betwsen the male and famal;-i

lines, women inherit property independently, as in the case of the MSndea. Bottéf

this case and the cass of the Akans, reprecent deviaticns from the pattern ue
have already suggested. We would suggest, howsver, that the widily observed
fact that the greater proportion of the population in West Africa involved in °

pstty trading are women is only partially eccounted for i{n terms of the exclu~

slon of women in the transmission of property. It is to be accounted for more

by tha general normative prescription that a woman proves her usefulness to y

l. Kenneth Little op.cite.p.240; also M.Banton op.cit, pp,125-126

2, Victor Uchendu "The Ibo of South East Nigeria (Holt, Rinehart & Winston)

Nsw York, 1965, chap.l ;

3¢ ReSe Rattray ibid. OpoCito.’g
4, Kennsth Little op.cit.p.28
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her husbéndl.

The descent principle can also bes sasn to operate in the general ascfip-
tion of status. Ascriptive criteria such as age, sex, and lineage associations
are important and influsnce tha individual'a'social role, Uhile 1t-1s:trua
that the effect of ascription resulting from these did not deny a minimal
amount of social mobility, it is hevartheless true that it restricted social
relationships to a large extent. The forms in which these critériarweré &TADS U
lated véried from place to place, to ba surs, but generally tookkthe”form of
crystalliaéd age-sets or abﬁfoximatloné to these (such as the 'cdmpins' in
Freetoun, 'qompino‘ inthana and the Gambia or the 'éha' améng the Nupéyin
Nigeria), The rslations betuween the sexes, the relations of’aéaioriﬁy éndl
Jhniority, were influenced by the age-sets to which the individuals belong.

The general division of labour between men's and women's work derives

from the ascriptive criteria though elements of functional uﬁility were not,

by any means, completely absent. Uhsre women are allowed to work in the fislds ;w
their immediate pﬁrpoaa, apart from helping their husbands, is the cultiiation o

of food crops eithér‘for the houschold or f{or trading purposes rather than the

wider cash interests of the farmer. In gensral, men and'wohén do not work

1., D.MmcCall in "Trade and the Role of Wife in a Modern West African Town® in
R.Southall ed. "Sociel Changs in Modern Africa" (OLP)1961, pp.286-299 puts
it down to urbanisation, as does Phoebe Ottenberg in hser "Ths Changing
Economic Position of Women Among the Afikpo Ibo® in M.Herskovits & W
Bascom eds, op.Ccite.p.208. Southall in the introductiun (ibid pp.51-55) im=
lies that women's trading is a claim for independsncs from malea. Othsr
observers have not attempted an explanation viz: K.Little op.cit.pp.41=42;
MeJe Fileld "Search for Security® (Northwestern Univ.press) Evanston 1960
states on p.3o that on account of thelr trade "Nost sconomic passsngers
are men, women are independent® and quotes a priestchiding a woman suppli-
cant saying "Have you ever heard of a wife who does not help her husband?%
That men of high status now dislike the idsa of their wives trading does
not deny that trading is a recognized feminine endsavour in West Africa.
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togetharl but work indespendently with other members of their sex or agg-setz.

.Another widely ouservable aspect of West African social structure which
derives indirectly from the descent principle is the widaspread_vene;atiqn of
the aged. The relationships betwecnalults and children, younger and older
adults, as well aﬁ the relationship among siblings, are all closely controlled
by ags. The testrfktive aspects of age, and consequently the vencration of the
agsed, is an outstanaing aspect in the socialisation of the young childs._

Rll thsse factors contributed a static element to the soclal structure
and (to a lesser extent) still does today. Considsrations of merit were not
excluded but were restricted in their opcration by various 'boundariest, By

contrast, achievement is mors highly emphasised in the *'modern' West Africa,

But the ideal - typical 'traditionalt socisty operated with a compromise be-

twsen ascription and achisvement,

This compromise can be ssen even more clearly in selection for the office i;

PN
[

of chieftaincy but applies more gnerally to tha incumbency of positions of

authority. While linsage affiliations have always been important in determi-

l. Phosbe Ottenberg ope.cit.p.207; also Simon Ottenberg "Ibo Receptivity to ,
Change® in Herskovits and Bascom op.cit.p.l136 and David Ames "Wolof Cooperw
ative Work Groups®™ also in Herskovits and Sascom ibid. p.226 E

2. Age-sets are not found in many parts of West Africa in any crystallised
form as we have already hinted, Merran Fraenkel "Tribe end Class in [lonro-
via* (0UP)1964, does not mention them though this work was based only on .
the urban arsa. They are not found among the various groups in Sierra Leong
(8anton op.cit.p.l8l). But this does not mean that their associated ideas
are elther not found or are not important. Age-related toles and obligationg
are everywhere the norm as Little shows (op.citep.ll3) in the casse of liende,

3¢ MeJe Fisld op.cit.p.28 describes the embivalent attituds to children found
among the Akan, Children are pampered while young but are rejscted as thsy
grow older, Little (ibid.p.l43), on the othar hand, suggests a strong and
unwavering affection in the child's socialisation, Little is known about
the similerity or otheruise of techniquus of socialisation, but the Akan L
proverb "It is unpleasant to be a child"™ is one which is found more general.
ly in west Africa, particularly emong youngsr children for (as Barrington '
Kaye puts it) "The advantages of older children is that their juniors owe - !
them respect and obedience even in the sharing of food® in "3ringing up
Children in Ghana® (Allen & Unuwin) 1962, p.l64 )
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ning who shall cccupy the poéitidn of chief, theiihsiitution‘itself was
always connected with corporate groups which were powerful enough to unsaat
or de-stool a chief should hs turn out to be incompstent, These groups were
(and still ars) secrst societies, This was because the chief's authority dé-
riﬁés from ths fact that he is seen as a leader of a lineags and through this
represents the unity of the tribs. Ancestor worship and the needs of adminis-
tration thus combins to maké him a sscular as well as a religioué legader,

The introduction of coionial ruls had various repsrcussions on his authow
rity. Primarily, it reducad the autonomy of the chief thus tilting the balance

of pousr touwards tha central colonial government = a procass which is still

going on in many West African states. From ths poini of view of the rulsd,

hs ceased to bs ths "ultimats source of pratection to ths humble, aid to the

needy and advancement to the ambitiousrl since social change increased the 1?

avenues for paersonal advancement end placed them outside of his oruit of ine 5.

fluence. Howsver, thers is svidenca that this authority over his immediate
locality has not besn reduced by these changes except toc a minimal extent and
that he is still tha object of Pirst loyalty both on secular and rsligious
grounds,

' All the aspects of social and political organisation we have discussed

80 far ars nowhers brought into sharpsr relief than in the religious ideas

which were and ars still widciy held in all parts of West Africa. Indeed, the ,7

remarkable eimilarity in thoss ideas is but a reflection of ths common cultu-
ral foundation on which they stand.
The rsligions of West Africa, as in ths rost of théﬁcohtinant,‘ate €858~

*

tially animistic and polytheistic. Thers ars varieties of gods who have autho- ,

l. Lucy mair "African Chisfs Today" in PoJom.ﬁcEwan and ReB. Sutcliffe eds.
Dp.cit. pp.lll-llz o
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é
rity and powsr over various aspects of every-day lifee. Yet all these gods and !

spirits derive their power from one supreme being who is omnipotent and resides{
in the sky. The name given to this omnipotent god varies according to the

language of the ethnic group concerned (Mawu among the various branches of tha

Ewel, Olorun or QOlodumars among the Yoruba of South West Nigeriaz, Yataa among

the Kono of Sierra Leones, Ngewo among the @lende of Sierra Leona4 and the vai é

!
3

of Liberia respectively, Onyankopon Kwame or more commonly Nyame among the Akanfk
in Ghanas) but the conception is the same, While it is ths structure of pouwsr g
in the ethnic group which dstermines whether the pantheons of gods would be 'i
arranged vertically or horizontallys, nevertheless, the stories and myths of %?
Creation and ths Golden Age ars even more remarkably similar7. |
The lesser spirits (such as the abosom in Ghana and the Dyinyinga in

Sierra Leone emong the fionde) derive their authority and powsr from the supramg

Deity, Of thess thrre are three main sorts: (2) those that are concerned with

——

;
i
§
i
|
|
!

le E«Gs Parrinder "Theistic Beliefs of the Yoruba and Ews Peoples of West
Africa" in Edwin Smith ed. "African ldeas of God" (Edinburg House Press)
1950, pp.224-240

2, E+Ges Parrindsr "Religion in an African City*(0UP) 1953, p.7ff o

3+ Robert T. Parsons "The Jdeca of God Among the Kono of Sierra Leone® in Y
Eduin smith ed. ibid. pp0260-275 '

4. Kennsth Little op.cit.pp.219 Pf -

S¢ KeA. Busia "The Ashanti" in Daryll Forde ed. "African Worlds*(Oup) 1963 P
paperback edition, p.1923 He.St.John Evans *The Akan Doctrine of God" in
Edwin Smith ope.citeppe241-2593 mM.Je Fieold opecitechap, 1

6. Victor Uchendu op.cit,p. 953 also S & P. Ottenbery op.cltep.62

7. The stories of the Golden Age when the Deity was on earth varies, though
not in any significant dstail. In Ghana, it is maintained that Nyams used
to live close to man when the sky was much lowsr than it is today. But womg;
wvhen using their mortars and pestles, kept hitting his face. When, finally,
they began to throw their dirty water in his face, he decided to take off
higher into the sky, carrying the latter with him (Busia, p.193{ H.St. John .
Evans, pp.242-245), This version is more or less intact among the Etwe (P.
Mercier *The Fon of Dahomey" in Daryll Forde, ope.cit.pp.2lo~234). The fendg
and Kono versions include a slight variation insofar as Ngowo or Yataa dee °
cided to take off into the sky because people, bsing given the right to abk
favours, asked so many favours that he decided he necded a placs to rest fa,
removed from them (K.Littla pp.220+225; ReTe Parsons, p.260). All Uest
African peoples place tha Deity in the sky.
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doing good things (such as the Jinquoi among the Mende), (b) those that are '
concernsd with doing evil things (the monsters come into this category such as
the Sasabonsam in Chana and the Ndogbojusui in Sierra Leons) and (c) the an=

1 4n their

cestral epirits which ars not especlally good or bad but are !just!
actions, repaying good deeds with good rewards, These leseer gods and spirits
can be cajoled, coaxed or alternatively spurned when their actions2 ‘bring!
misfortuna. Since they derive their pouwer from the suprams Deity, they become
intermediaries betwseen the life of the living and the Deity h;msalf. L 55
Many of these lesser spirits are supposed to inhabit rivers and streams ]
(invariably when they are good spirits) and trees and forests (when they are

bad epirits). This is, undoubtedly, ons reason why sll rivers in West Africa

are belisved to contain some spirit or other, Similarly, very large trees -

(such as the cotton tree) are presumod to be the sbodes of evil spirits,

It is the ancestral spirits particularly which provide the link between

the extended family system and the general principle of lineage descent since
the ancestral spirits are seen as a continuation of the family into another

realm. The head of the family, being nearest to the ancestors, has the task cf,i

procitiating them, Misfortune on any member of the family, then becomss a

l. Meysr Fortes "Oedipus and Job in West African Religion" (Cambridgs Unive
Press) 1959, chap, VII :

2, Little quotes a typical example of a supplicant's praysr for help, to the
ancestral spiritsivAh, Grandfathsrs, I have come to yous Momo is the ons
who is 11l. The soothasayer informs me that you are angry with him because
he has not 'fed' you for a long time. Do (please) Grandfathers, kindly
pardon him. He is a small boys he has no sense yet, 1 have come nov to beg
you. Ny heart is clear. The sky above ls satisfied and ths earth below is
also satisfied. Everyday that passes we ask that you people should always
be our leaders and should got leave us unprotected%(Littls in D.Forde ed. :
op.cit.p.117). An example of the opposite 1s seen in tha chidding which |
an uncle gives to the ancestral spirits on his nephewt's behalfy "You are
useless, you gods! You only give us troubls?! For although we give you
offserings, you do not listen to usl You so-and-so are full of hatred. You
do not enrich us!® (E.We.Smith in McEwan and Sutcliffe op.cit.pe?l)

"y
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priori a ¢ just' reward on the descendants for failurs to observe the necessa-
ry ritual obligations, This means, in reality, that “however conscientious a
man may be in the discharge of his ritual obligations, there is always a

loop=hole, For the will of the ancestors becoms knoun only after thex,strikeﬂl.

The notion of Fate is also connected with the ancestral spirits insofar
as it is something given to the young child at birth. Once given, it cannot
be changed. It is not connected with the father per se since he has his oun

and will take it away with him when he dies, The ancestors can _influence the

extent to which Fate leads thae descendant into troubls, but sven they cannot
changs it., This belief takes a practical form among the Ga who maintain

that »a man;s Fate is supposed to walk behind him, but it may get out of hand
and walk in front and so lead its ouner astray...'z. For the sams reason, sterg

lity, miscarriages and troubles of adolescence are all attributed to Bad Fats,

The notion is geneial though it is expressed differently in different areas,

Among the Ibo, it takus the form of an over-soul (chi)j among the Yoruba it is :?

called opori,olori or Yan, and in Sierra Lecne it takes the form of a *head!

and a person is supposed to have a good 'head! or a bad thead! according to
whether hse has good Fate or bad.

Correlated with these ideas 41s a widespread belief in the existencs of
a gensral and 1mpersona1‘dynamic force in nature which has to be tamed and
controlled and pﬁt to protective uses in the form of cords, banglss, amulsts
and talismans worn around éhe body.

One consequencs of thasé beliefs is not just to provide fertils ground

for technicians who are belisved to be able to read Fate and contro; the impsra |

sonal force in nature, but also to imbue into the social structure a passive

b Meyer Fortes op.cit. p.56
2. EJGe Parrinder "West Africon psychology" (Lutterworth Press)London 1951,p.59

I
]
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submission to spiritual and non-corporeal forces. Social action is made depene |
dent on tha will of some god or other. Expressions such as “Cod willing",
"Ngowo Jalu", ®Ngewo luma", "Aya, Ngswo" ars common expressions in everyday

speechl. For,tha individual, “submiasion to his ancestors is symbolic of his s

—~
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encapsulation 1n a social order which permits no voluntary alternatiun of his S

status and accial capacitias"z. The corpus of religioua 1deas, then, snsures 3%
that it is tha common will rather than the selfish desires of individuals whichsé
will prevail, Excessive achievement, which goes beyond ths posﬁib{}iﬁies gffo:_l
ded byutha soclal structure is penalised and is attributed to sorcsry since it i
must hava bsen obtqined at ths cost of one's fellowg; on the other hand ths

indiyidual hi§ﬁ achisver himself becomes suspicious of the sorcery of his

i
envious comrades, The pressures towards changes in thase ideas are enormous ;t
- N & . - R B . S

. o

it

Poa

but‘cannqt be treated in eny dstail, » . !i

Such changes as have been introduced have only affected the prestige of

these religious ideass Their continuing influence is attested by the widely

observed fact that many Christians teks part in traditional religious rituals

and observances

she visited had a history of Christian missionary trainingflAL;oyd shows th1§~ o

34 Thus Fisld shows that the priests at many of the shrines

1.

'African Society® (£.J. 8rill, Leiden)1964,esp.p.?

2,
Je

4,

- citepps207-8 where, like Kenneth Little ("The.Mende")op.cit.p.136,hs shous
" how Islem became absorbed into the corpus of traditional religious ideas.

This observation is borne out by the work of several writers, For the use
of these expressions in Sierra Leons see K. Little in D.Fords ed.ope.citepps
112-114 and also his *Thse Munde of Sierra Leona® op.cit.p.2343 among the o
Ashanti, H.St.John Evans op.cit.p.2493 among the Yoruba and the Ewe of.
Nigeria and Northern Ghana respectively E.Parrinder *Theistic Beliefs among
ths Yoruba and Ewe Psoplaes of Waest Africa®op.cit.p,228; among the Kono of
Slerra Leons sse R.Parsons op.cit.p.262 or chap.l of his "Religion in en

e Fortes op.cit.p.67

Many observers have indicated this vizi K.Busla op.cit.p.208§ Guy Hunter
"New Societies of Tropical Africa®(O0UP), PP«19-25 and pp,73-75: M.Banton
"lUest African City" op.cit.p.183 uwhere he attacks ths notion of 'da-tribali.
sation' on this accountj also m.Harskovits 'Wan and His Works® (Alfred Knopg
New York. 1948, p.552 ‘

MeJeField opaciteipe35fFy also E.Ge Parrinder "ULst African psychology” op, *
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rapprochement between traditional religiocus observances assoclated with chiéfa
tancy and Christianityl while Beata shouws it in the use of tha 3ible as an

instrument of 'healing' among the separatist churcheszo>

PRUEININE S LXP-SEW

The Family System

The family system derives from the dcscent‘principle as we have already

<

hinted and consequently reflects all the qualities we have mentioned so far,
All qger WBst_Africa(indegd, the whole.continant), the exteqdqq family was and.
still is the norm in Spite of chanéas wvhich ars being int:oduqed by urbani=-
sation, A ' | Eié
‘ ;t was ﬁsual for the resi@ence patteri of the family to reflec§ this, ;ﬁ
Proximity of kin-membars‘was ensured by dwellings in thoe same ;ocglity or by
means of compounds with separate dwellings for sach wife in the polygiﬁus
marriage, Iﬁ the largse cities'today such proximity is aimed at though rarsly ;
phyaica}ly poésible. Only approximations to this residence pattern'can be
found, Névarthaless, the fact that dwellings in compounds havs long existed
among the Yoruba, who have knouwn urban conditions for a long time, suggests
that urban conditions and compound dwelling ere not nacessafily incompatible, j
The preferred form of marriage was always polygyny partly because it i
conferred status on the husband while it increased the senior wife's authority 3
within the houschold. Monogamy was therefore considered as a mark of low pres=
tigs and relativs poverty. The proportion of males who could have taffordad!

P01Y§Yny was, for this reason, limited.

et e et i g oA 2L e

.Howéver, in contemporary West Africa, polygyny is losihg the status
significance it once hadj monogamy and Christianity have become ths new symbolB.

of status while attitudes towards marriane and the family are being modified

—

le PoCe Lloyd "Africa in Social Change® op.cit,p.lo2
2. C.Go Basta opscite.p.25, where he mentions ths use of the Bible as a kind
of fetish, '
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correspondinglylo Neverthsless, polygyny has nelther been supsrceded nor come
pletely discredited (though it is rarely given official sanction) and many

families today are polygynous and simultaneously profess Christianityz. Cne

fifth of the sample interviewasd in a recent study in Lagos professed Christianj

ty and had more than one wife. Further just under 704 had polygynous father33

Marriages were arranged by the parents in the traditional sector. By con-g

trast, there is increasing antagonism towards arranged marriages today. Ons

investigator showed that only 194 of the samplé hs studled would be prepared

tg\marry a spouse selected by their parentsa. However, the number of marriages

which are still arranged by parents is relatively large because many young
psersons ars forced to contain thelr disapproval within bounds laid down by thg

norm of respect and obedience to parents , rany of the students who took part

A soe T2 Fo i SN b 1 e e

[ S PP

in our pilot interviews highlighted this conflict bstwesn their desire to avoie!

offending their parents and their antagonigm towards fold! ideas concerning
marriage,

In thé ideal-typical polygynous family, the smallest effective unit of
affection was the mother-child unit. This was occasioned partly;by the pattern
of‘reaidence and partly by the existence of other wives and their children.

This resulted in a certain amount of competition bstwsen mother-child units

———

l. Peter Omari "Role Expectation in the Courtship Situation in Ghana“ in P.van
den Berghs op.cit.pp.l128-1423 also his "Changing Attitudes of Students in

West African Socisty Toward Marriage and Family Relationships® 8,].S.Vole Xy

1960, pp.197-210} Gustav Jahoda "iMarriage and Social Changa: Letters to tha
Rdvica Column of a West African Newspaper® Africa,Vol,XxXIX,1959,pp.177-1893
Allison Izzet "Family Life Among the Yoruba in Lagoa" in A.Southall ed.PPe
cit.pp.305d5¢ Kennecth Little "Attitudes Towards Marriage and the Family
among £ducated Young Sierra Leoneans® in P«C.lloyd ed, *"The New Elites of
Tropical Africa"(0UP) 1966, pp.139-162

2+ CoG. Basta (op.cit.pel33) shows how the spiritual churches (except the Etoe ,

dome Prayer Group) reconciled their theology to the reality of polygyny
3. Pe flarris op.cit. cheps. 3 and 4
4, Pater Omari "Role Expectation and the Courtship Situatione.” op.cit.
"PPel32.133

i
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for the affection and favours of the father, It is therefore undesrstandable
that of the 70% of marris®' sample who had polygynous fathers, morae than
four-fifths atréssed their greater affection for their mothers over their -
fathersl. . ;

. However, only occasionally is antagonism touwards the father or other .
members of the extended family openly expressed. Tha normative prescriptions
of the extended family restrict open expression of inter~kin hostility,
Jealousiss and quarrels ars usually concealéd by resort to magicz. For the
same reason, only a small proportion of our pllot interviewees expressed
opsn hostility towards their fathers, though this can, psrhaps, also be
explained by other factors such as the stern discipline of children uwhich -
obtains in many partss.

In conclusion, urbanisation has affected ths feamily insofar as it has
forced it to accommodats itsslf to a changing physical envlronment4 while
soms of its associated ideas ars undergoing'ﬁ slow process of erosion, New
notions of courtship and lova Qre being introduced as the ybungér gehetation

becomss displeased with 'old' marriage ideas which restrict the axprasalbn of

l.P,Marris op.cit. p.3o} Barrington Kays (op.cit. pp.144-14 and p.166) also
report a similar tendency.

2.Max Gluckman "Custom and Conflict in Africa® (Basil Blackwall) Oxford,1955,
chap, IV on "The Logic of witchcraft® shows how certain categories of kin-
relationships are always prominent in accusations of witchcraft.,

JeP.Marris ibid. pp.58-593 M,J.Fleld op.cits PPe27=29 and Kenneth Little's
“The Mende of Sierra Leons®™ op.cit. ppel43ff.

4.many investigators of social organisation 4in urban areas have repaorted the
emergsnce of the nuclear family in many of the large cities viz: Barbara
Lloyd "fEducation and Family in the Development of Class ldentification
Among the Yoruba® in P,C.Lloyd eds "The New Elites” op,cit. p.l663lW.B8irm=

ingham, I.Neustadt end E,N,Omabos eds. "A_Contemporary Study of Ghana" ( 2 vola

Allen & Unwin) London 1967,Vol.2,p.216} Kennsth Little in P,C.Lloyd ed,
ibid, p.148 and John C, Caldwall *population Growth and Family Change in
Africa: The New Urban Elite in Chana" (C.Hurst & Co.) London 1968. Howsever,
Merran Fraenkel differs from these and argues (op.cit, pel115) that nuclear
familics are rare in monrovia,
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choical.

Nevertheless, in many other aspects of the lifs of the individual, ths
cultural norms associated with the extended family still persist. The pattern
of mutual aid and security is still accepted. The affairs of the family are
still adjudicated upon by the so-called family meeting of elder relatives,
Expectant mothers are still expected to give birth in the home of either theirp
parents or thelr mothers-in-law so that advics on ths birth would be forthe

coming. Similarly, the prescription that wives should not have relations with

their husbands until the child is weaned (two or three years) is still adhered

to. In short, the extended fumily has proved highly resistant to some of the
eroding effects of urbanisation and social changez. Uhere objections to it‘are’

raised, these concern its burdens but do.not imply a rejsction of the associa-

1, While these notions ars broadly similar to those held in Europe, there ave

nevertheless significant departures. For instance, Jahoda shows that 'lovet' |

is not understood in the Western sense and does not include excluslveness
(*Love, Marriage and Social Change", op.cit.ps184) and is necessarily con=
Jolned with procreation (p.186) as its most important justification. Steriw
lity is socially tpunished'. Kissing, though bescoming widsspread, is nevere
theless considered unhygienic and immoral (p.l185). Similarly, Kennsth
Little (in PeCe Lloyd edeop.cite p.158) in a comparative study of British
and West African students, showed that whereas the former attach greater
significance to marital fidelity than to obedience of the ‘wife!, the
latter reverse thas order of significance.

2+ Independent evidence concerning the prevalence of these ideas are to be
seen ins Joan Aldous "Urbanisation, the Extended Family and Kinship Ties in
Weat Africa" Social foreces, Vol.41,1962-3,pp.6=123 W.R. Bascom "Urbanisa=
tion Among the Yoruba® AJS5, Vol.60,1955, p.4483 D.McCall "The Dynamics of
Urbanisation in Africa®™ Annals, V0l.298,1955,ppe152-155; M.Ge. Marwick "The
Modern Family in Social-Anthropological Perspective™ in fcEwan and Sutcliffgq
eds. op.cit.esp.ps 51
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ted norms£ Indesd, soms have argued that voluntary assoclations in th;
cities opsrats on the pattern of the extended familyz.

This, then is the background from which the students in our samples
derivas It is a background which is characterised by rapid social changes .
which, nsvertheless, have largsely modified the form rathsr than thes contant
of social institutions. The dominant themag, ths value orientation, can thus
be secn to be consistently in the *A' quadrant of our pradigm, combining a
particuleristic mode of evaluation with an ascription - orientation towards
social action. The norm of echievement was always present but was restricted
by various characteristics. By contrast, thé students spend thelr periods
of sojourn in a society which emphasises achisvemant relatively more highly

and has the corpus of supporting values that go with such an emphasis.

1. Ps Marris (op.cit,cheps7) describes the fesling of rslief expressed by the

. new inhabitants of Suru Leras consaquent on their having moved away from
the orbit of the economic pessengsrs in their extended familyj algs Pius
Okigbo "Soclal Consequences of Economic Development in Wost Africa®
Annals, Vole305, 1956, esp.p.l3c

2. Many suggest that ethnic associations in the cities operate on the prlncip-;

les of the extended family e.g. Simon Dttenberg "Improvement Associations
- Among the Afikpo Ibo* Africa, Vol. 25, 1955,ppe1-28; i, Banton "Social
‘Alignments and Identity in a West African City” in Hilda Kupsr ed.
*uUrbanisation end Migration in Ueat Africa® (Univ, of California Press,
1965) ppel3l = 1473 Ko Little "West African Urbanisation® op.cit.esp.
chap.2} also C.G. Basta cpe.cit.p.l3c,
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CHAPTER 6

. REVIEW OF THE LITERATURE AND PREVIOUS RESEARCH

WUe have ssen,in the last chaptar,how the content of value~orientations
of west African society differs from that of the host country in which these
students sojourn in the coursse of their higher education, Previous research
has been concerned with a wide range of students,from different countries,

studying in different host countries,

In the review which follows in this chapter, we shall accordingly investiw

gate some studies of forelgn students in various host countries, thgir atti-
tudes and their adjustment patterns as these are influenced by their period of
80 journ abrpad..That a far larger number of these studies deal with students
from underdeveloped countries studying in developed countries, is partly a
manifestation of tha greater concern which many social scientists have placed
on understanding the social and psychological processes which accompany their
sojourn axper;ence and partly because of the political significance which such
students have come to possess in some host countries,

In the second part of the chapter, we turn our attention to studies of
tha self-concept since thesa studiea have attempted to observe and record scms
of the important sociological and psychological factors which are mssociated
with its maintenance, development and changse

Our objective in reviewing these researches 18 concerned less with
demonstrating the sophistication of their research designs and general method=
ology end more with providing a 'bird's eye-visu' of the existing state of

knowledge on the subject of our research} for it is only in this way that we

s o e

¥

can indicate the failures,weaknesses and successes of previous research insofap :

as these contribute towards a comprehensive understanding of the ‘tover=
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seas student!, Further, it is only in this way that ws can illustrate both thas ¥
contribution which our research makes towards this undsrstanding as well as its‘é
limitations and short-comings. Our intention in this chapter, thsn, is to

provide a trend report rather than a bibliographical analysis of the existing

literature.

Studies of Forelqn Students in Various Host Countries ‘ : : !

A large amount of ressarch has been done on various groups of foreign
students (specifically Indian, Indonesian, Egyptian, East African, Iranian,
Jordanian, Japanese, Fexican, Scandinavien, Latin American, Belgian, German,
American and African other than East Africans and Egyptians) in varieus host fé
countries (specifically Britain, lsrael, ths United States of America, Germany’l

i1

France, Russia and China) though ths depth of some of ths analyses does not, i
by any means, bear comparison to théir guantity. - : o ' f
However, comparisons among all thess studies is made difficult by the

fact that they all uss different ressaich techniqueé, have different research
objectives, concentrats attention on different variables and, in many cases, %
arrive at differont éﬁa contrasting conclusionss For instance, soms of these
studice are concerned with providing simple statistical information about :
specific groups o% students, while others are concerned with esvaluation of the :
success of exchangs programmes in developing favourable attitudes towards tha
host countryj similarly while some are interested in the re-integration of the
foreign student into his original social milieu, others are interested in

both the process by which cross-cultural learning tukes place and in the con-

tent of such learning. variations such as these are, by and largs, explained f

by the nature of the sponsorship of the research project, i
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Nevaertheless, this diversity has not preoluded an accumulation of information

§ o

concerning tha 'overeeaa studant' and hie reaction- to the sojourn experience;

PR ‘ i

indeed there isva body of knowledge which‘derivas from thesa researches and
and which provided leads for our research.

. The,increeeing interest in forélgn students and thair problems in the
early part of this century was due, in part, to their increasing numbers but .\.5
eleo to their‘increaeing prominence in the consclousness of members of the
host populations The organisations sponsoring studcnt exchanges felt the need !
to evaluate the extent t°~“h{°h,th91r programmes were achieving the desired
obJectives, Accordingly, much of the earlier studies on foreign students con=-
cerned{themselvea with providing information about basic characteristics, such

as their numbers, age, sex, level of study and fields of interssts. For instan

cey the Committes on Friendly Relations Among Foreign Students in the United
Stetes begun carrying out a census on foreign students in 1915 and continued
till 1945. From 1921, the Institute of International Education began to coe
operate in thie ventura by circulating census questionnaires, though the COmnit
tes retainud ell responsibility for analysis and tabulation of resulte up to
1945. However. full reeponeibility for the execution of the Annual CGHSUS vas !
finally taken over in 1949 oy the Institute, which continues to adminieter it,
in association with the National Association for Foreign Student Affairs
(NAFSA) and the Amerioan Aesociation of Collegiate Registrars and Admiaaicna
Offioers (AACRAU). The census is not concerned only with providing basio in-
formation but extands into the area of evaluation of programmee as to thoir

S e

general euitaoility. In their ouwn words:
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*In the concern to maintain established programs and to originate
new onses, there seems no commensurate concern to svailuate what we
‘have beeon doing, to determine whether our oo jectives are being
realised, to appraise our experience, and to apply the lessons of
that experience to changing needs and conditions*l,

No comparable medium for the continuous collection of basic information about

¢

&

foreign students is available in the United Kingdom, though the British Council

3

collects and publishes sacondary statistical information on foreign students ip

the United Kingdom every year while the Yearbook of the Assuciation of Commone

1
2
H
#
H
£
H
a
1
¥

1

wealth Universities provide similar information on forelgn students in British

universities analysed by age, sex, level of study and so on,
Homever, while the data provided by the above media 1s usseful for policye
makers, much of it tends to be highly fragmentary and unsultable for research,

Studies which have becn concefned with evaluation of the effects of crossecula

tural educational travel have been, by contrast, mors significant for research

purposes,

Evaluation Sﬁudias

Evaluation studies, most of which have becn done in the USA, make the
'diplomatib' aspect of cross;cultural travel their primary concern. fiost of
these sﬁudies therefore concentrate on the extent to which favourable attitudqai
touards the host country are developed during the period of sojourn, and the
contribution which various sojourn variables make towards the development of
sUéh attifudes among the students. In their concentration on the 'diplomatice-
political' theme, thésa studies lsft oLt of considsration a mhéle serias of
variableg which requiré evaluation by themselves to the extent that they

affect the studants beﬁaviour both during and after the period of sojourn as

we shall indicate later. Similarly, this orientation - while reconqnising that 5

l. Institute of International Education "Open Doorss Report on International }
Exchange® 1967, p.iii
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foreign students mut of necessity come into some kind of social interaction

with the host population which would affect both studcnts and host populatiﬁn -
has prompted ressarch on the individual student and the impact of tﬁs s0 journ ?
situation in isolation. Little ressarch has becn dons on the effects of foreign

students on host populatioms

A B A e

One of the eaerliest of this catagory of research was that of latson end

LiEEitl which studied a group of 29 German students visiting America for vary-

¢
13
B
#
il
]
b

ing lengths of time ranging from 6 months to 12 months betwssn 1949 and 1953,

The eim of the programme under which their visit wes Spoﬁsorad was "to increasg ;
googwill toward , and understanding of, Amcrican Democfacy"(p.s) but the ectual é
objectives of tha research were (i) to study changés in attitudcs to the USA

consequent on the visit and (11) to study the procsss by which crosé-cultﬁral_

learning takes‘placa as wall as the content of what is learneds Two control

groups were utilised, omeconsisting of 12 Americans (their description is not

given) and ths othar consisting of 23 sophomores of palitical Scienca at tha 5

University of fMichigan, Interviews, lasting between 4 and 5 hours, were held

with the Garman students on thair arrival, before their departure, and six
months after their return to Germany. Other instruments used wers the Sentence :
Completion Test and ;he Rorschach Ink-blot Tests | :
The most important conclusion from this study was its demunstration that ;
a period of sojourn docs not necessarily change atti@udes towards the host ;
country in a positive direction. There are intervening variables which preclﬁda ;
such a 'hypodermic® efféct. what, then, are these Qariablas, what are their
effects and how do these operate? One of these varliables concerns the content -

+

of the pre-arrival attitudes of the students, i.e. tho nature of thsir expecta-@

1. Jeanne Watson and Ronald Lippit "Learning Across Cultures: A Study of
Germans VYisiting America® (University of tichigan) Ann Arbor, 1955

Y
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tions about life in the USA, their stereotyped pre-conceptions about Amaricans,i

The attitude which the student will hold concerning Americans would be influen.
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ced by these in that they influence what the student would purceive as well as '

]
A

the way he would perceive them. Pre-arrival attitudes thus Play a selsctiva i
role in the student's perception of the sojourn situation. Watson and Lippit

arguae, then, that crossecultural learning does not take place unless the con=

L T LN NS R S

tent of uhat is learned as wall as the attitudes learned can be fitted into an

Bk TSN

existing frame of reference, Whers this frame of refersnce is related to

deeply=seated personality orientations (such as euthoritarianism), cross-cul-

SRR L g

tural learning does not take place (pp.48-9). However, while there was no
overall change in their attitudes towards the USA, certain elements did show
a change, such as concern for internationalism and democracy. But these items
were taken out of their Amsrican context and transferred to the cuntext of

‘a future Germany', The study also indicated the operation of a 'slespsr' ef=

fect insofar as favourable attitudes to the USA are concerned. Those who stay=

R R T

ed in tﬁe USA for six months exhibited negative ettitudes before thsir depar=
ture but these attitudes euﬁaequantly disappearsd, giving way to more favour-
able attitudes six months after their return to Cermany (p.60).

Other studiss have also shown that the fqraign student doss not approach
the host country with a tabula rasa but differ as to the ;haractaristics of
preconceptions which have the effect of inhibiting, or enhancing, favourable
attitudes towards the host country. Some have implied that favourable attitu=-
des towards the host country are enhanced where preconceptions ara rqalistic%
Others have suggested that it is unrealistic preconceptions which are more
likely to changs iﬁ a favourable direction than realistic oncs, ths implicaf’
tion being that Qnreélistic precoﬁceptlons provide less of a barrier to atti-

tude change than realistic ones. The prime difficulty here is that the criterw

————

l. Claire Selltiz and Stuart Cook "Factors Influencing Attitudes of Foreign
Students Touwards the Host Country® Journal of Social Issues, VoleXVIII,
No .1,1952,pp.7-23,98p.p.12
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lon for judging a preconception as realistic or unrealistic is not an objectivgﬁ

ona. Investigators who define student's preconceptions in these terms employ ;

subjective criteria in making their evaluations which are never made explicit %

in their published reports. Yet if the above suggestion that unrealistic pre-

conceptions ars more likely to change, is corrsct, then students with’realistici
preconceptions would be expected to be mors resistant to pressures in the soe §

) [
Journ situation meking for favourabls attitudes to the USA. The apparent contrei

diction can only be solved by making clear distinctions betwsen three thingsg: A

\:-

(1) the extent to which a realistic preconception enhances favourable attitudaeé

to the USA or otherwise (ii) the extent to which this same realism may contria §

bute resistance to pressures in ths sojourn situation making for favourable

attitudes to the USA and (1ii) whether the favourable sttitudes ta the USA of §

|

those with realistic preconcsptions is due to ths fact that theyhave less 'room?
K

for a change in attitudes compared to those with unrealistic preconceptions,

4
i

However, there is littls evidencs to suggest that students with realistic pre~ ;

conceptions differ from their counterparts with unrealistic preconceptions in i

terms of their attitudes towards the USA.

Gthers, such as Wctson and Lippit, interpret preconceptions in terms of
the personality attributes which are brought into the sojourn situation. Thus
one reason for the low rate of attituds changs among the GCerman students they
studiod was the high lesvel of dufensiveness and authoritacvianism which they.
showed and which (they suggest) was relatsed to the background of war with -

Americe (op.cit.23), thus implying that it ls not so much ths content of the’

preconception which is important but whsther or not the given content is deeplyl

rooted in the personalityl. Yet others have internreted nreconceptions in te?ﬂﬁi

l. Ses also H. Persifor Smith ®Do Inter-cultural Experiences Affect Attitudés?n“

Journ, of Abn and Soc., Psych. V0l.51,1955, pp.469-477, esp.p.473 N

1

0

¥
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of its political content. Prodosch Aich, for instance, implies that Asian )

and African students who went to Germany because they saw her as a rival to ﬁ

Britain during ths period of colonialisml, maintained a more favourable atti=

R e T

tuds to that country compared to those who went there for other reasons. Hou=

ever, the role of preconceptions per ss has not yet been made the subject of

B R CRRES IO 2 s

researchy Where thess have been studied, they have bean measursed aftar the

g

SR L

student's arrival in the host country rather than before. Tha sbove conclusions
are therefore very tentativa. , ‘ SR 2 ‘ A :

The time factor is another variable which has been investigated. This is ¥

(L
[N

uapally interpreted in terms of length of sojourn rathsr than in terms of §

length of time after sojourn though a few studies have shown that favourable Z
attitudeg towards’the USA can continue for some tims aftar‘thavstudent returnsg |
to his homs country. A

Lxgggggg?. for instance, working uith a sample of 200 returned Fuluright
Norweglan Gramtess who went to the USA for perlods ranging from less than 3
months to‘mnru than 3 ycars, found a close associaticn betwean adjustment
(primarily equcatiohal-professional) and length of sojourn, Thoss who stayed |
for less than 6 months, and over 18 months respuctivesly showzd a higher adjust~ 
ment than those who stayed for bstwsen 6 snd 18 months, thus indicating a U= |
curve, He also indicated a close relationship bstwsen adjustment in one sphere i
and adjustment in othur spheras in the student's life-space, explaining this j

in terms of a 'Principls of Cumulation! in that "success in ono respect may

increase one's general fesling of security in & foreign milieu and make one

better prepafed to ennane euccessfully in cther respécts a8s wellﬁlpp.dﬁ-dgl.ﬁ_

l. Prodosch Aich "Asian end African Students in West German Universities®
finerva, Volel,Noe4,1962 pp.439-452, esp.p.44o} also his "Farbiqe unter
Wedsscn® (Kiepenhsuer & Witsch) Koeln, 1962,p.48

2. Sverre Lysgaard ®"Adjustment in a Foreign Society® Internaticnal Social A
Science Juurnal, Vol.Vll, No.l, 1955, pp.45=51
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Other researchers have made extrapolations from this latter finding.

George'Coelhol, for instance, made the pa?ception_of ;ha atgdent qne»qf
his major concsrns in his works Ha studied a sample of 6o Indian g;udepts who
had been in the USA for varyingvperiods of tima':anging‘from lessAthan ivyeeg
to over 84 montheusing content-analysis of specially weitten matgrf?l.supplg-
mented by a panel techniqus. He found that the perception of the stugentgx
changs ovar a;peripd of 36 months towards greater differentiatipnz, andlthat
there was also a Y-curve tendency for attitudes touards tbe USA tp(be‘favour-

able at the beginning of the sojourn, to become less_fayourap;e during the

first 9 months and to increase after this period (p.83=4). Willian Seuwsll et
81.3. working with a sampls of 4o Scandinavian_s?qdents. also obs;;vgd this
U-curve tendancy in (i) attitudus towards the USA (p.??-ao), (11) in gucial
relations with Americens (p.SQ) and, 1ﬁaa;q, (1i1) in the students' salf-
reports. of satisfaction with their stay (p.52)s They, howsver, do not lpcate

the troughe On the other hand, Richusrd mbrrisa, liks Lysgagqrd, identifies the

U-curve with overall adjustment, rather than with disparate items,

Houwever, Selltiz et el. differ from these extrapolations. Though social

relations was their main ressarch concern, they found no direct evidence
1inking it with the length of tha period of sﬁjourn and slight evidence line
king favourability of attitudss to the USA with length of ngourns. They
therefors concluded, cautiously, that "in all prcbab;lity,:adbial relations
‘and adjustmant reinforce each other, with social rslgtions gasing adjuathent

and greatsr adjustment frecing tha student to enter mors fully into social

1, G.Coelho "Changing Images of Americap® (Asia Pub.Housbt)New York, 1959
2, Also reported by Wateon and Lippit (opscit.p.34) and 5.Herman & E.Schild

"The Stranger in a Cross-Cultural Situation® Sociometry,vol.24 1951,pp,15545

3e UsSewell & 0.Davidsen "Scandinsvian Students on_an American Campus®
(tinnesota Press), liinneapolis, 1961

44 Re liorris "The TJwo=-Way hMirror" (ninnesota Press) m1nngapolig'lgﬁo pp.lga.lgs

S5, Selltiz & s, Cook op.cit.p.Zo

i e o e i smn
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ralations'l.

In spite of the different technigues used, these studies show a phase=
like element in the duration of sojourn. If Lysgaard's sscondary fidding is
corract, then thess phases apply to all aspects of the life of the student in
the sojourn situation. These phases have been ldentified as phaée 1, phaSé 2
etc. though different writers locate the trough’ét different points in time
(Lysgaard, for instance, puts the beginning of tho trough at between 6 and 8

months, fiorris puts it at betwsen lo and 19 months while Coelho puts it &t bea

tween 3 and 9 months), Others have called them (1) the initial spectator‘phase.fb

(1) the mdjustive or coming to terms phase, (411i) the phass in which adjust-
ment strategies have beun developed and are being put to use and (iv) the pre-,
return phase when the student becomes canéarned witﬁ his reception on return
to his home country, his future professional caresr thsre, and so onz. Put in
these terms, it becomes clear that the sojourn experience is divided into
stages with different stages having different implications for the 1life of tha
student, and involving different kinds of experiences. What ars thess diffe-
rent implications? To what extent are the experiences of the student at each
stage differsntiated from those at other stages? Is re-lntegration into the
home environment after a pericd of sojourn similarly differcntiated into sta-
ges? The evidence on these points is far more tentative and inconclusive.

Lambert and Bresalers, using a group of 3Jo Indian, Pakiatani'and‘SLnghé-

lesa students, hinted at the possibility of adult socialisation over time

and betwsen the various stages in the period of sojourn, They showed that

1. Selltiz et al, "Attitudes and Social Relations of Foreign Students in tha
Us* (univ. of minnesota Press) ininneapolis, 1963, p.159
2. M. Brewster Smith and J.8.:Casagrande op.cit.p.31 -
3. Richard Lambert and [jarvin Bressler "Indian Students on an American Campus™®
- (University of Minnesota Press) minneapolis, 1956

i
]
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three roles excercised the students' minds « the role of the tourist, that of 'i
the ambzssador and that of the student. The obligations of each rols are speci-ri
fic and tend to affect the studentst! relations and behaviour while in the host éi
environment. Thus the sensitive area complex (which we mentionsd in chap. 1) :
is sbpcifically associated with the role of ambassador whichf(if Coslho's fine L
ding in connection with increasing differentiation in perception over 36 months 
1s correct) is probably significant }or students primarily at ths baginning
of their sojourn. However, Lambert and Bressler caution against too close A
an identification of the &hree roles with an orderly, chroneological lsearning
process since their study was not specifically dssigned to study the process ?’
of adult socialisation (op.cit. p. 17).

Coslho's evidence is slightly more conclusive in that hs shows not only
a changing pattern of perception but also changes in the reference groups to
which the student relates himself over time., He found that Indian students in
the‘USA tend to use their home membership group and affiliations es reference
groups early in their psriod of sojourn; this gives way over-time to the use :
of the tuniversitypopulation en masse' and 'averags middle class American ?
as reference groups (Coelho op.cit.pp.24-34), Correlatively, both<the home |
country and the host country come in for evaluation and re-evaluation as is
to be expected, o N ;

But does the same thing apply to the post=-resturn period? VBry little in- a
formation is availabls on this and certalnly no phases or stages have bsen
delineated. Nevertheless Lambert end Bressler suggest (op.cit.p.90) that the" f
role of the ambassador is most easily forgotten compared to thevoéhers wﬁlla
Watson and Lippit's results indicate that (i) favourable attitudas can remain
intact and (41) can improve up to six months aftar return to the homa country

depending on the nature of the individual's group affiliations then. Thus i
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whether or not the foreignereturnsd student would use groups in the foreign '

sbciety as reference groups1 depends on the extent to which his group affili- ij

ations in the home country are favourable or unfavourable to his former host
society,
Further evidence of a sociallsing process in the sojourn situation can be ;‘

gleaned from the work of Richard mOrrisz. Using a sample of 318 foreign stu~

dents at UCLA, hs found that tha national status accorded to the atudent's

home country was an important influence on whsther or not hie attitudes to the ;'
USA would be favourable, When foreign students compare theif idea of uwhera

thair home country sténds in terms of international prestige with that 8CCor= i:
ded to it by Ameficans, those who t'suffert by this comparison (i.e. feel that ;;
Americans accord their home country a lower prastige‘poéxion than thsy themseii{b
ves acc&rd it) are leés likely to be favourable to thé USAj} by contrast, those ;,
who gain by this comparison aras more likely to be favourables.fauﬁbthé effect
of such status 1osé/ga1n is more pronounced at the beginning of the sojourn
than BubaeqﬁentIYd Indeed, the increasing fa&ouraoility of attitudes to the .
USA which he observed in relation to the U-curve hypothesis ié evidence that
psychological changes ars undsr way. |

Nevertheless, morris' suggestion that it is accorded national status

which is significant for the development of favourable attitudes to ths USA,

has not led to research attempts to separats the differential effects of (i)

national status per se, (ii) national background and (411} cultural bacquoq11§

1, Js and R.H. Usecn op.cits} O.UsRicgol "Residual Effects of Exchange of :
" Parsons® public Opinion Quarterly,Volel7,1953,pp,319-327 esp.p.323 and Elmo :
Wilson and frank sonilla “Evaluating Exchangs of Persons Programs® public
Opinion Quarterly,vol.l19,1955,ppe20~30y B8Spe PPe25+25 ;

2. Richard morris "The Tuwo-lay mirror® op.cit,

3. The same assocliation has been reported by Sewsll et al, op.cit.p.80 while |
J.0ennst et al. "In Search of Jdentity™ (Univ.of Minnesota Press) Mnneapow |
1i8,1958,p.1l0 reports a heightened awareness of national status among :
Japanesa students.
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from each other. It is trus that Lambert and Bresslerts discussion of the
‘sensitive area complex' can be juxtaposed to Lysgaard's, Sewsll et al,,
Scott'sl, Riegel's and Beals et al.2 findings (all of thess show high adJust-

ment, an absence of a comparable complex, and favourabla attitudes to the USA

" among horwegian, Danish, Swedish, Belgian and mexican students) and can ba in- f‘

terpreted collectivaly as ghowing the differential affect, equivocally, of
either cultural background, national background, ory indeed, national status.
WUithout knowing the differential rolas, if at all, mhich thess three play, it

is difficult to discern the part which these three g}ay in the mind of ths

student and consequantly their importance in tha process of aduit socialisation

which may be taking place. Noverthaless, it has been widely shown that feelings

P

of defensivaness declino after a period of timo. Thus Aich shoms that sansiti. b

i
vity and feelings of inferiority among African and Asian students in Germany
(as watson and Lippit also shou among their German studants op.cit.pelod) ds-
clina as the period of aojourn increasess.

i

Other factors which have been shoun to be Operativu within tha phases of

HE
i

P

!
I

B!

the sojourn period and which are related to the dovelopment of favourabla

attitudes to the USA are (a) social relations mith Amoricans,(b) focility in
the English languaga, (c) size of college, (d) previous travel experiences, (e)
tha motivation for going to the USA, (r) personality characteriatica, (g) 2gs V

and (h) the existonce of a group of foreign students from the oame country.'

vy

v
o

Howevar, the data on these is loss concluaive than those we have toviawed 80 fap

Sslltiz et al. , using a sample of 348 foreiqn etudents studying at dife. .

———

1, Franklin D, Scott "The American Experience of Swedish Jtudants' (Univ.of

Minnesota Press) Minneapolis, 1956, pp.53 ff : \

2. Ralph Beals & N.Humphrey *No Frontier to Learning® (minnesota Press) 1957
85p«Ppe43 and 59«61

3. Prodosch Aich "Asian and African Students® op.cit.p.44a '

4, Claire Selltiz et al. "Attitudes and Social Relations of Foreign Students®
op.cit,

~
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ferent colleges, show that patterns of social relations differ bstwecn Euro=-
psan and non-guropean étudents such that European foreign students tend to i
havs a wider circle and closer association with Americans, EurOpaan students
elso tend to have wider travel experiencé than non-furopean students (p.BZ)l;
they also ehow ;hat facility in the English languagas contributes towards ths
depth (or closensss) but not the range of social telationshipsz, while social
relations have been widely observed to be related to favourable attitudes to |
the USA3 though Morris docs not give it the same importance that Selltiz et al,ﬂ%
ettribute to it. He suggests that it is not contact with Americans per se which-f
contributes to the development aof favourable attitudes to ths USA but accurdedkég
national status sincs studants who gain in accorded national status ere more ,;
likely to have a large circle of close Amorican friends. This makes the assoe
ciation equivocal since thosa who gain in national status are likely to seek f

out end make mors closs Amorican friendships end consequently become more

favourable to the USA, just as those with a large circle of close American

frisnds would find that their American friends are more likely to attribute a .
highor national status to them, compared to other foreign students who are not |
their friends. It is probably on account of their inability to specify the
direction of association that Sslltiz et al. conclude their discussion of

gocial relations by saying rather cautiously that (p«88) "1t saems likely that

l. variations in other arcas have bsen observed between the two groups of stuw ;‘
dents, florris (op.cit.pp.133«4)shows that their perceptions of America
tend to bs different too. Selltiz and Cook (Journ.of Soc.lssuas ope.cit.o.12)
glve the exampls of a group of French visitors who were struck by the -calm .
- of American life while Scandinavian and Indian students were struck by its
.. hurry and bustle, , 1
2. Supporting evidonce can be ssen in Beals and Humphrey op.cit.ppe6o=ls :
Morris opecit.ppe504137 suggests that the association is bstwsen language
. and adjustment,
3¢ Selltiz et al,opecit.pe2l6) WeSewell et al.Op.cit.p.SB and S. LYSgaard
opecit.p.46 all point to this associstion. » '
4, Richard morria ap.cit. Table 36,p.80 : . h
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the greater participation of Europeans stem from a combination of personal W

characteristics, greater foreign expsrience and cultural similarity betuween é

Europes and ths United States that makes it relatively éasy for Europeans to
enter into American social life"l - without demonstrating ths areas in which
this cultural similarity applies and those in which it dous not apply.,

The kind of motivation which mada students go ta the Unitod States has

also beun shoun to be important in their development of favourable attltudes
towards the United States. Those who went for reasons othar than narrow acade '

mic-profeséional feasdns tend tu fore favourable than those wno went for these ;*

raasonsz.\The equivocaiity in this case is even clearer sinca these 'types! of §

e e Ao e P e A e o o

students may very well have gone to the USA tocause of their favcureble attitu; :
dos rather than in spits of these. Yect if Lysgaard's finding is‘correct, it is ;%
those who go there for academice-professional rcasons who tend to be most highl,xg
satisfied with their stay. No svidence is availeble on the furthor logical
question of whether those who are academically diseitisfied tond to have mors
or less favourable attitudes. : ‘
' Tha a;ze of the educational establishment has becn interpreted in terms |
of its '1ntafaction;potantial' and also its physical lay-out,where by *‘inter
action-potential? 5811tii et al. refer to the opportunities which'it provides
for social interaction. They show that small colleges and residential accommoe g{
dation (as in dormitories) have higher tinteraction~potential!' and thus anhanee{:
favourability of attitudes towards the USA; but they are not related to the

depth of friendship (Selltiz et al, p.119)3. The effect of size, is howsver
l. My emphasis .
2. This association has also been reported by W.Sewsll et al,ope.cit.pp.79-80 1
FeDe Scott op.citep.48,R.torris ibid pelob and Lambert and Bressler op.cit, ?7
’ p.38 v
3« This association has also been reported in F.D.Scott op.cit.p.143 and Lam=
bert and Breasler op.cit.p.48.However, their discussions were largely ime
pressionistic, They did not investigats the factors in the 'small college'
which tend to have this effect, P

ey
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still an opsn issus,

Most evaluational studies imply that thers ars psychoesocial factors
associated with the studentts reaction to the sojourn variable = such as per=
sonality factors and ags or maturity - but these have not been systematically
studied, Accordingly, various personality traits have been mentioned in tha
literature = such as flexibility, dependency, absence of authoritarianiem,
freedom from self-defensivencss, social ékills. social integration, world-
mindedness and associatedness. Howevsr, not only have thess not besn systemati.

cally researched but sven the names given to the various traits differ among

writers, Only one study has looked at age and found that tscnagers tend to
show e grsater amount of change in attitudes towards democracyl. But this is

very tentative,. : o : L

Studies of Host population

Studies in this category ars virtually non-existent, The only one which

was done in the USA is that of Rose K. Goldsen et al.They wers interested in

discovering soms of the factors which predisposed American students at Cornsll E
University tq aesociats_with forelgn students, Thsy found 3‘factors, vizg (4) i‘
partiﬁipatioﬁ in cémbu§ ﬁilieu; (11) 'Associatibn-min@adness' and (11i) oppor~ ?
tunity in termg Of‘spﬁtial proxiﬁity to forgign studehts (especially in_;iving‘
arrangements)z. This, howgver, ;emainé tentative and awaits repl@cation. Scat~ é;
tered bitskof informatioﬁ on factors connected with host pobulations can bs
gleaneﬁ from resaarcﬁes undeptakan in UK, Germahy and Franca; Theéé pointlto

the incidanca of racial discriminatinn against COlQured students;'Carexs_sug-,g

gests that coloured female students are treated more sympathetically than mﬁLgﬂ

1. Elmo C, Wilson & Frank Bonilla op.cit. , P
2. Rose K.Goldsen, Edward Suchman and Rooin Williams jr, "Factors Associated
with the Development of Cross-Cultural Soclel Interaction* in Journal of :

. Social Issues,. Vol«.XII, NU.l, 1956, pp.26‘32 . , : i
3¢ AsTe Cary "Colonial Students* (Secker & Warburg) London, 1956 *
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students (p.67-8). In the case of male students, hs reports the incidence of %
a 'colour-tax! (p.156) while Aichl in Germany suggests that the psrception of §
racial discrimination may be related to 'shade ofskin-colour! of the student.
Thesé studies were, homever,vnct systematically oriented to the prosecution of z
tﬁeée questions and tha above conclusions may very wsll ba‘atypical. Indesd,
Morris (ope.cit.p.lo2) suggests that in tha USA the reverse is probably the

case since identification of the student with marked 'foreign® characteristics

tends to be related to favourablencss of attitudes to tha USA presumably be=

cause of favourable reception and troatment by the host population.

Other Studies2

Thess tend to hava disparate objectives and cannot be comparcd exgept to

tha extent thét they concentrate on difficulties which foreign students experia
ence in connection with various spheres of their lives in the sojourn situa- “
tion. However, these tend to be unsystematic (with the exception of Singht's andté
Alch's second W°rk3) and to be oriented more to policy-makors than to the elu-

cidation of sociological constants.

Weaknesses of Previous Research , ‘ . . 3

Our revisw of previous research has been based on, perhaps an overselecC' . :
ted rango of studies and our description of thess studies have also becn rathep:
over-brief, Neverthseless, our revisw does provide soms indication of the weak-

nesses and successes of previous raesearch on the toverseas studente,

L. Pe Aich "Farbige unter Weissen® op.cite ©8p¢pe.235° '

2. We refer hers to various studies such as the PEP studies in Britain dealing
with Colonial, Indian and East African students} Caroyfs study, A.S.Livinge
stone's "Colonial Students and Social Work Training® (manchester Ynive. Press
1960, E. Hevi's "An African Student in China® (pall mall) London,1963
A.Ke Singhts "Indian Studonts in gritain® (Asia Pub.House) New York, 1963, '

" Roger Bastide's "African Students in France® Intern.Sociel Science Journal

Vol.VI11,1956, pp.489-92 and Aich ibid. to mention a few,

3. Pe Alch "Sozials Doterminanten dor politlschen Einatallung dar Afrikanischun
Studenten..." op.cit.
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Thus, there is some consensus which suggests that national status, national/

AL

cultural background are important influences on the student's reaction to the
80 journ environmept. Similarly, these studies show that various factors such

as reference grouﬁs, languagé facility, motivations for undertaking educatio-
nal travel and age are significant influences on the student's reactions to
the host environment, Sut thae logical question of f'Houw significant are these ¢
various factors?' has not been raised,

The prime difficulty in their inability to lluminate thia.quastion'con-
cé:ns the limited orientation which these studies adopted. All these studies
assumo that ths prime objectige of foreign travel concerns foreign relations,

Conéequantly; variables have been studied to the extent that thay contribute -

towards or inhibit favouranle attitudes towards the host country. Uhdoubtadly, ,E

tha dearth of research befora 1952/3 when the Cross-Cultural Education Commit-

tes of the Social Science Research Council was set up to stimulate research,

ke i R i v

partly accounts for this limited orientation. Similarly, researcnh outside of

the USA has confincd itself primarily with the difficulties of ‘overseas'

wvcrmmen ey

students and therefors fails, on a much more mundane level, to ask the lopical |
question mentioned above., Like ths svaluational studies, they have assumod |
that the sojourn situation concsrns 'externals! and somae state explicitly in
their Introduction (liks Morris) that the student does not changs, implying X
that cross-cultural education merely involvsas changas in 'externala'. Conse=
quently, littla consideration has bean given to ths 'intarnal' aspects of the
personality of the student, how this 13 affected the sojourn variablas and by
the difficulties he experiences end how the pereonality reacts to the environ- .

ment and copes with thess difficultises. Uhere personality factors ars discusseq:
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(as in Bennet and Passin et al., Ross Goldsen et al., Claire Sslltiz et ale,"

i . e i o i m o

and Watson & Lippit), these are looked at only to the extent that they affect i
the development of favorable attitudes towards the USA.

~ Yot 1t is implied in all thess studies as wsll as in the very idea of
cross-cultural education that the foreign student is a potential ‘'catalyst of
cﬁanéé'lvana that hisvéojoﬁrn experiences find an *echo' in his psrsonality,
but the obvious question of what thesa experiences dao to the personality has
not been ;aised. The student czn providc a tcatalytic' effect as suggested

only to the extent that aspects of his personality are modifisd in the course

of his sojourn abroad. Ths nasd for a fresh approachg to the study of cross=~

e it e

cultural education has besn recognised for soms tims, but has not been follouweg §
up in research. Clearly, cross-cultural sducation has implications for the
student as well as for the foreign rslations of host countries. It is this
personality theme - epascifically the sslfeconcept and ths relative impact of
various variables = which ws pursue in this studye.

Another,major‘weakness of these studies concerns their methodology. MHMost

of them (excluding Morris and Selltiz et al.) ars based on small samples which

are selected in diverss ways. Even though they preface their remarks by poine

ting to the unrepresentativeness of their samples, their resultawmay well bs

atypical of foreign studunts as a whole, It is dogn;fug. further, whsther thgg :

1. M. Orewsster Smith "Cross-Cultural Education and Cultural Chenge® Interna=
tional Social Science Journal, Vol.VIII, No.4, 1956, pp.585=597

2. S88 G. Coelho's “personal Growth and Educatlonal Development through Working
and Studying ebroad* Journal of Social Issues, Vol.XVIII, No.l, 1962 ppe
85-671 S.Ne Herman end E. Schild "Contexts for the Study of Cross-Cultural
Education® Journ, of Social Psychology: Vol.S2, 1S60pp,231-2504 on self=-

- esteem specifically see R, NMorris “Twoelay filirror® op,cit.p.63 Brewster .
Smith and Casagrands op.cit.p.29 and Cora Dubols "Forsinn Students and '
Higher Education in the United States® (American Council on Lducation)
Weshington DeCe 1956, pp.39-41 and 79 S ) R “
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results can be generalizeu beyond ths USA, Similarly, the selection of control
groups whers thesse ars utilised, tends to be haphazardj indecd little informa=
tion on this is sometimes provided. We can now turn our attention to studises

of the self-concept,

Studies of tha Self-Concept

Thesa studies have baen far more numerous than studies of foreign stu-
A$ents. They tend to be evcn more ffagmentary.'Neverthelesé, many of the con- .
clusions have been replicated and are well accepted, thus facilitating their
use in future research.

Investigators of the self-concept have been affected by the definitional

problem we mentioned earlier in connection with the self, They have, accor-

“himself and of his environment such as self-estesm, self-regard, self-ideal,
discrepancy, sclf-favourability, self-acceptance and self-satisfaction. Yet,

it has not been shouwn that sach one of these concepts refer to an aspect of

the self which the others do not deal withj indeed these concepts are used {

interchangeablyl. Uylis maintains that they are not synonymous, but neverthe-

less concludes by saying that"the terms ere so intertwined and over=lapping in |

the literature that the constructs must be discussed as a groupz' which puts
her, mors or less, in the position which she is criticising, Nevurthaless,
what can be said about all thesu concepts without contradiction is that they
all refer to \salforegarding' attitudes as distinct from 'other-regaruing?

attitudes,.

————

l. Me Kuhn and TeMc Partland write (p.68) "There has bean no consensus regare

~ding the class of phenomena to which the self ought to be opsratiopally ‘

ordered. The self has baun called an image, a cenception, a concept,
a feeling, an internalisation etc. "An Emplrical Investigation of Self-

Attitudes® American Sociological Review, V0l.19,1954,pp.68=76

2, Ruth Uylis "The Salf—ConceQAj (unive of Nebraska press) Lincoln, lgsl;p.éo b
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However, these studies have shoun that self-attitudes change over tims and

are corrslated with various aspects of ths environment. lie can review these i

then, under the two heacings of (1) those concernsed with ths self pur ss i.e.
its development, maintenznce and change and (2) those which ere concerned with -
studying the relationship between the self snd verious types of behaviour,

Studies of ths Characteristics of the Self

‘ﬁ0ne of the earliest exampls of studies of this kind is that of Havighurst,

Rouinson and Dorrl. They used groups of children from different age rangas to !

study the continuity in the development of ths self bstween childhood and -
adolescences However, they did not use the actual self in the main instrument
but used ths ideal self, measuring this by asking the children to write a

composition on "The Person I would Like to be Like" which was then coded in

terms of certain response categories - such as parents or family mombars,
glamourous persons, attractive visible adults and imaginary persons. The9 wers %f
then eble to make inferences about the development of the ideal self according
to the extent to which choices moved systematically with age. They found, ganaitj

rally, that the children's choices of persons moved away from their kin rela-

1

tives to more distant persons as sge increase. Specifically, the typical choi- §

cas of thoée Qh# were betweeﬁ thé ages of six and eight ysars were for parsnts b
or other Ein members whereas pafmaén the ages of eight and sixtoen tﬁe choices g
ghifted‘to giamouroqts persons, attfactiva vieible adults and imaginary per- "bj
sons consacutively. | , | | |
éﬂgg&tsh;w?d a sihilar dey910pﬁental characteristic in‘guf'st;dy and, un=
iike H;ylghurst at ai;, ;Howadfthat a prﬂpéfly.constrﬁcfgd measuring instrumént :

of the sslf can be used in research. Shs was'interestad in the exteht td which

the self-concept channes and becomes crystallised over a periecd of two years,
—

1. R.J.Havighurst, M.Z. Robinson and M. DOIr "The Development of the Ideal
Sslf in Childhood and Adolescencs® Journal of Educational Research, Vol
40, 1946, pp.241=57
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For her sample shs used 172 adolescents divided into tuo groups, one consisting
of eighth and tenth graders whils the seccound group conslstad of tenth and
twslfth graders. Her selfe-concept measurs was constructed from Gesorted items
and the instrument was administered twice over the two-year psriod and the
responses coded separately to check for test-retest stability. Her results
showsed that while there was no significant differences betwsinthe two groups
over. the two-year period, there wa; nevertheless an increass in the mean

favdurability of the selfeconcept for members of the sscond (older) groupg

such that those subjects in this group whose self-concepts were unfavourable

at the first administration shoued a greater change in self=-concepts than those

whose salf-concepts were favourable at the first administrationlo

- Thase tuwo studiesy while showing a developmental tendency, hava neverthce

less produced rassults which are inconclusive. There was aluays the necd not

*Just to know whether the self-concept dsveleps, but more fundamentally whether ?i

such development is related to specific rsactions and behaviours. Studies cf

the second type have therefore boen concerned with the behavioural corrslates

of the self-concept, -

Studies of the Corrslatns of the Self

Some of the environmental variables thch have been studied are, tha>rdla
of pérent-childyintefaétion on the self-concept, the relationship betwscn so=-
cial interaction and the aeif-concapt (esege religious affiliation, sex diffef-
ences, peer;group interaction, friendship choices and so on), studies of the

effect of learning on the self-concent, of psychotherany end experim:ntallye

l. Mary Engel 'Stability of the Self-Concept in Adolsescencs* Journal of Abn.
and Social Psychology, vole58, 1959, ppe211-215

e e . AN,
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induced success or failurs on the self-concept, All thess studies can be found
in the literature. We have selected only a few for review here,:

Studies dealing with the ralationship betwecn parentechild interaction
and the sslf-concept have concentrated on various characteristics such as (1)
the child’s perception of ths regard in which his parents hold him,(2) paren-
tal authority and discipline, (3) similarity betuwsen ths characteristics of
the parent and those of the child and (4) similarities in sex betwsen parents
and the child,

ﬂgggg}. fpf instance, was interested mainly in finding out whsther the
individual's maledjustment is related to the perception that his parents hold
him i{n low regard. He used groups of college students seslected on ths basis
of their tadjustment! scores as measured by the MPI. His analysis is based
on the two extremes of the distribution of scores. The actual and the ideal
sslf-concepts were measured by means of 24 bipolar rating scales consisting
of items describing their.parents characteristics as wsll as their parents
perceived rating of them (i.e. ths students)s. The experimsnt showed that thosae
students who were high on adjustment were mors likely to feecl that their
'parents hold them in high regard compared to those who wers low on adjustment,
Also, by computing e statistical measuru of the similarity betwsen the stu=-
dent's perception of how the mother and the father vieswed him independently .

and relating this to adjustment scores, he showed that the dissimilarity be=-

tusen the mother's and father's evaluations of the student was smaller in ths
case of the highly adjusted than in the case of the maladjusted students.

By contrast, Henry'82 study of enlisted military personnel was concerncd

1, M. Manis *parsonal Adjustmoent, Assumed Similarity to parents and Inferred
Parental Evaluations of the Self" Journal of Consulting psychology, Vol,
22, 1958, pp.481-485 ’

2, AJF. Henry "Family Role Structure and Self-3lame® SQCial Forces, Yol35S
1956, pp.35-38

ST
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with the question of whether thetondancy toblame oncself is related to the
individual's memory of parental disciplins. Like Manis, ho distinguished be-
tween ths mother as a disciplinarian and the father as a disciplinarian. The
main instrument consisted of hypothstical conversation in which ona pcrson
gets 'hurt' in a hypothetical situation, He found that thu tendency to blams
oneself is related to the individualts perception of ths father asadisciplina-
rian, This is one of the earliest studies using hypothetical situations in
social rusearch = a practice which is becoming widespread,. |
Lazowick'sl interestlas slightly different in that he investigated ths
question of whether there is a relationship betwsen enxisty scores (as measu-
red by the Taylor Manifest Anxisty Scale) and actual as distinct from remem=-
bered parental characteristics as in Henry's case. He was also intercsted in
finding out whether the individual's conception of himself is related tdvhis
ccnception of his parents. The similarities in parental characteristics were
measured by mcans of QOsgood's Semantic Differential and the subjscts of the

analysis consisted of the upper and louwer deciles of the anxisty score dis-

tribution « amounting to thirty university students and their sixty parentsiHe

found generally that low anxisty was related to greatsr perceived similarlty
betwecn subjects and their parents on the one hand and bstween the subject's
conception of themsslves and thelr concoptions of their parents on the other,

the wider implication of this result being that individuals tend to identify

themselvaes with that parent with whom they have somo characteristics in common,

This implication has beun investigated by Beier and Ratzeburg2 who found

that this identification is enhanced by sex since they found a sinnificant

———

1. LoMM. Lezowick "On the Nature of Identification"lourn, of Abn. & Soc,Psych.
Vol.S5l, 1955, pp.175-183

2 i M 08

2. E.G. Seler and F. Ratzoburg "The Parental Identifications of male end Femalg

Collegs Studonts® Journ, of Abn. & Soc.Psychs Vol.48, 1953, pp.569=72
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association between responses concerning the self of their subjects and respone

ses concerning the self of the same-sox pareﬁt.

The studies we have'looked at so far have all bsen laboratory studies,
Neverthsless, non-laboratory studies have shoun similar conclusions to thasa,
For instancs, Rosenbarg'alimathodologically brilliant work was concerned, not
with‘tha‘molacular aspacts of parent-child interaction, like those mentionad
abové,:but with tag overall effect of the parents! treatment of the child,

Thus ha tries to answer the following questions, How interestsd is ths parent

in the child? what is the rdationship betwesn such parental intersst. (or indiw

fercnce) and tha child's seclf-image? Further, is it more deleterious to have

patentg@ho are indifferent but not disciplinarians or parents who sre interesa é

ted in tha child but strong disciplinarians? His enalysis is based on a sample

of 5,000 adolescents and his self-esteem instrument consisted of ten attitude
Jfame, tested for unidimensionality end reproducibility (Cuttman's criteria),
Parental interest was operationalised on the basis of (1) parenis’ relations
to child's friends, (é) parents reaction to child's academic performence and
(3) responsiveness to child's ideas, His results showed thet high self-esteem
is related to high parental intereost,

Studies which deal with the self-concept and soclial interaction have,
(uplike the studies we have looked et concerning parent-child interaction)
becn faced with the major conceptual problem of trying to deduce exactly what
sore of the sslfe-concept thoorists of the nineteenth century actually meant.

This conceptual problem concerns the specificatlon of (1) the type of persons

among the 'generalised others! who are significant enough to make an impact on

the individual since, after all, not all 'others! cither have contoct or are

R

iy,

l. orris Rosenberg "Parontal Interest and Childrent's self-Conceptions®

sociometry, Vole26, larch 1963, ppe35-49 subsequently rcproducad in his
“Society and the Adolescent Sclf Imace® op.cit, chap, 7
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interested in such contacts with the individual (41) tha extent of the influ=

ence of thsse 'generalised others' in terms of both duration and intensity of

social interaction and (iii)vthe mechanism by which the subject's self-concept
is influented. Is it, in coqﬁection with this latter potnt, the actual respon-
ses of others which influences the self-concept or is it ths subject's percep=
tion of thosg raesponses since, after all,‘the two}need not coincides Neither
James and Cooley, nor Mead made these spacifications. Indeed, lisad merely disw
tinguished threa-aSpects of ths ®gensralised others"“gnd left it at that vizg
(a) the attitudes of other individuals to tha s;lf, (b) the attitudas of the
self to other individuals and (c) the attitudes of all individuals “to the
variots phases or aspects of ths common soclal pndertakings in which, as mem=

bers of an organised society or social group, they are all»engaged”;, Uriters

who claim to test tha interactionist theory of tha self have ponseuuently igno-‘

red the need for these specifications and have relied on ficad's inadequate

distinction as above, Thus lLeo Recder et a1.2 atart with tha aim of "testing

aspects of the Mead-Cooley Symbolic Interactionist Hypothesis' (p.69) and

Miyamoto and Dornnusch3 start their research with the aim of carrying out "an

empirical study of certain basic aasumptions in the interactionist view of the

self and self-conception" (p.399), without taking the distinctions, nantioned

above, into account (Leo Reader et al, do consider ths third but not the others)
This conceptual problem, notwithstanding, these studies have shoun that

the interactionist ﬁypothasia is nﬁt‘entirely mtthout empirical fpundgtion.

Miyamoto and Dornbusch used a sample of 163 subjscts, who completed a

1. Anselm Strauss ed. "Georgs Herbert flead on Social Psycholoqgy® (Phoanix
Books) 1964, pp.231-2

2. L. Reeder, G. Donahue & A. Biblarz wconceptions of s@lf and others" in Be
Stoodley ed. "Society and Self* (Fres Press)l962,pp.69-78

3. Fo Miyamoto and S. Dornbusch “A Test of Interactionist Hypotheses of Selfw=
Conception® Amer.Journ.of Sociology, Vol.LXI, 1956, pp.399-403 :

{
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questionnairo containing self-ratings on intelligencs, confidange,'physical
attractivencss and‘likééblénass. Each member of the sample rated himself, then
rated évefy other éember‘and, thirdly, predicted how evary other member of

the group would rafa hime The authors corralated these ratings and found that
those subjects who rated themselves highly on these criteria wers also rated
highly by the other members of the group and concluded that the responses of
othe;s have an influence in shaping sslfeconception,

Leo Réader, Donahue and B8iblarz, unlike miyémoto and Dornbush, start

by making the important distinction betweun (i) ths actual responses of othors |

and (11) the perceived responses and went on to test, using a group of 54
enlisted military personnel, whethecr there is a relationship between (a) the
actual responses of others and the responses of others as perceived by ths
subject and (2) whether the relationship between selfeconception and the
responses of others is linear or curvilinear - a question which the early
theorists did not deal with, They found a linear relationship only at?certain
point in thes distribution of self=-concept scores. Subjects who did not think
highly of themsclves wsre likely to be lowly evalusted by the ;ast’of the
group suggssting that their”self-conception ®*appears to be detsrmined by the

perceived and actual rasponses of others®(p.76)s This did not, howsver, hold

for the other end of the distribution since those who thought highly of thom-

selves wers not highly evaluated by the rest of the group and suggested that

this is expleined by tha role of intervening variablss, ona of uwhich is referen:

ce group affiliations, which they then went on to utilise in their analysis,

The raesult of their re-analyais indicated that those who thought highly of

§
B

i
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3

themselves when the group did not evaluate them in the same way were sustainingf

their high self—concepﬁion on a larger number of referencs groups than is the
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case among thoss with low selfeconception (ppe 77<78). Sherwoodl, in a similagp
investigation, found, like Leo Recder et als, that the individual's solf=

identity (whicﬁ he defined as *the totality of a pursorfs self attributes® on

p.ﬁ?) was closély related to the responses of othars (though unliks Leo Recdor
et al.»he,did not pursue the question ofylinea;ity).‘He also found, more impapa!’
tantly, thag this association is_subjactvtp #wo»limiting conditionsz,(i) influ_ui
ence on tha sub ject would be high whers the 'réferent othora! are attractivs

in terms of friendship choice and (ii)influsnce would also bs high where the

'teferentfs' conception of the subjcct is communicated to and received by the
cjoct,

Thess thr;a studies provida tha most consistent replication of the theo~
ries of.the symbolic interactionists despite their congeptual drawbacks. But
in their concern with social interaction as a genaeric category they fall to

show the influonce of factors in socisty which cannot ba pinned to the ‘other

people! such as religion and social class ~ the intangibles in social life.
But the gqneral observation that a parson'g self-concaept is related to tha

responses of othe.s has becn used as a.point of departurefor investigations of gg
related hypotheses such as (a) that the leyel of self-conception would corrs-
late with the individual's acceptance of others (Bargetz);(b) that in choosing ;E
their fritnds, individuals would choose those persons who are similar to them
in salf-ﬁoncept and goneral attitudes (Lundy, Katkovsky et al., Northway and

Datweiler and Davitzsl Though there 1s a high level of angreesment in these two \

1. John Sherwood "Sslf-ldentity and Referent Othcrs* Sociometry,vol.28,
1965, pp.66-81 ‘ ‘ - "

2. E.f. Berger "Tha Relation Betwscn Expressed Accesptance of Salf and Express=
sed Acceptance of Others® Journ..f Abn.&Soc.Psych.Vol.47, 1952,pp.49-54 i

3« ReM.Lundy, W.Katkovsky et al, "Self-Acceptance and Doscriptions of Soclome~ |
tric Choices" Journ.of Abn.&Soc.Psyche.VoleSly 1955,pp.260-2: flary Northway g |
Je Dstweiler "Children‘'s Perception of Friends and Non-Friends* Soclometry t
Vol. 18, 1956, pp.527-313 J.R. Davitz "Social perception and Sociomstric %
Choice of Children® Journ. of Abn.& Soc.Psych.Vol,S5o0, 1955, pp.173-176 i

i
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extrapolations, they ars, howsver, not directly relsvant to our study.

‘Weaknessas of Previous Research on the Self-Concept o R i

‘Uhat conclusions can we now draw from our brief review of studius of the
self-concept?

Firstly, much of "the rosearch has been dons 1n‘laboratory'58ttings (uith
the exception of Rosahberg aﬁd Sherwood's work); consequahtly{tﬁe'rGSUlts may
have limited applicability.?’ o ‘

" Secondly, and more importantly, most of these studies utilised diverse 3

;researchwtachniques. While in all cases the expcrimental sample is described

rather briefly, tha methods by uhich they are selected are not given. Besides,

!
%
]
i

the samples tend to be small (Qiﬁh‘a fow exceptlons) thus meking it more likew gz

ly that the conclusions cannot be gensralised. In the few cases whers differentéf
groups are used, thase are salected from tha tuwo ends of tha distributlon. thuaM
restricting the extont to which they can be considered indepandent of sach
‘other for fha purposes of thse exporimcnt. Further, while studiss dealing with
~ths self-concept cannot be too different from each other in orientation, nevep,§
theless, the use of different rusearch instrUmanté « ranging from Q sorts to %
Likert-typs ratings - make it difficult for thess studies to be consldered as é
replications, Similarly, and in view of the use of differsnt instruments, it 18%
nocessary for validation procedures to bLe presented with the data. This is, |
howover, not dona usually( with the sxception of a feuw such as Engal and Rosen~%
berg). In viem of thasa WGakHSSSwB, the reaulta of: thase studias can only be
considerad as suggeations which have to awalt confirmation in future research
However, the combination of laboratory orientation and the above methodos

logical woaknesses do not enable the studont of cross~-cultural sducation to

eea the extent to which tho self-image is affected by a period of sojourn nor,




" =176 =

indeed, to isolate those variables in the sojourn environment w